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ASaZATATREEBREBICEITHFRE 5
The Power of Asking Questions in Getting .2 Classrooms Activated

EEREENS S
Shigenori TANAKA
A

Keio University

Abstract
This article focuses on the power of asking questions in L2 classroom situations.
We do not use interrogative forms simply because we want to have the answers.
The forms are used not only for the information-gathering function, but also
for the interpersonal and meaning-creating functions. Classroom activities are
guided and activated by the interplay of asking questions and answering them
between the participants. This article suggests that there are three conditions to
satisfy in order for the interplay to become pedagogically sound: (1) authenticity,
(2) meaningfulness, and (3) personalization. We then describe the forms of asking
questions and responding to them. Not all questions are answerable; some
are easy to answer and some are, otherwise. For learners to be able to handle
challenging questions, we suggest that we need to teach them a set of “responding

strategies” in the early stages of language learning.

Keywords
the Power of Asking Questions, Classroom Activation, Conditions for the Act of
Asking Questions, Responding Strategies

1. [XLs®Ic

BEITIIARE R SIEB R D2 50135 2 bivd, HATANE (WHAT) 42 R~L, &
NEAEENHEIE (learn) THEWVOORNEI LT 0, ZHUIZHEL THEEMHEL TS
KA RIpE Sy THD, UL, TREHE CIEIIGEEMHD | LW SFEEH 10 F kDS B A%
L7225, learning by doing DARSIEAR AR THY, doing ZFEET H7-DDIEH)
DL G D TODRT IR B, 22TV EE) ) IZIX 7 1= 7k (project) | 014
A7 (task) | 3B ENDAS, [IEVEWDY (interaction) | F E/RIEEN TH D,

HENTIE, BROZEELT, BlMLAEEOBVEY, ARERLOBVERVAH.LERD,
AR TOHNE, ZENBYVERVIZE TS 3R (asking questions) | EVW)ITADEFR
BETLHILIZHD (HENTORBICET2HE FHIMEIE <D bH50, ARG
DX Stevens (1912) & Sanders (1966) THY, T CTiL Morgan and Saxton (1991) 73
bd), T, FEOERERIZOW TSN, KICHEICENRBEHOFIFCONTE KL,
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FIUTEIERE, BMEAA T LZDIGEOITFIZONTEHTNETZ,

2. EBEFD#EE

g fizfnE, BRISCEEKRL, CVE3T5, 55 TV)7eh, having a question
about something (%&fi]%£F->), making a question (BRI XX%#1E5), ZL T asking a
question (¥[7 %) THD, Zhik, AxDEDEHIBWTHFENRSEEITATHD,
IFANZIE, AT E T2V EEGROREN N T LT T BT AL DN TS, 4
WITERMZEITNTLZETHRIZONWTFEY, FFEFEITFHEMENIITAZBEL THRE
vy, TS, LTHRDE, FMEWITTHIL, HBELVOLODREZKTHDO THD
LRIRFIZ, T HOFMITZDOHBITHLHS, Morgan and Saxton (1991) 1%, #=E
W TOHEMNZE DR DBERZLL T OITEHL T,

the act of asking questions helps teachers keep students actively involved in
lessons;

while answering questions, students have the opportunity to openly express
their ideas and thoughts;

questioning students enables other students to hear different explanations
of the material by their peers;

asking questions helps teachers to pace their lessons and moderate student
behavior; and

questioning students helps teachers to evaluate student learning and revise

their lessons as necessary.

ZITRENTOVDLRMOERIT, FHEHABFICBVTHEYTD, LoLenb, HiE
BICBWTE, HROZELELT, BEEVIFEITADII2=r—ay (LR EAE
) IZBITBREEEIZ DWW TE 2 TR IUTR B0,

KRNI =r =2 ab OFATICB W CIRIENRER ThD, b, MHDRAL
NOHER DAL (information gap) | NHALAEIL, II2=F —Tal PNEFINDIND
Thbd, BB - BOOEY, SUEOE, §RE, FfEOEV, MEFHRORERET
RTMEROL | TH D,

THRORLZHD DD ROLENDONE AT THENIMTAHTHD, Linl, HGE
BB OEE - EFREEZDITE, ZITUVIREOHERO AL | LI &%
(R OMRE ) LU TR TRLERHD, LVIDIE, FHEWITAIL, KIFIE#H
T T DO FIATONDD TII RV TH D, FERMATADWEE KRBT E, L
TDO3ODEREITDITAZENTELS,

(1) *F A\BE{RHEAE (interpersonal function) : Xf ABROTERL, #Hed:, IR
DE T A OB
(2) THHINEREBE (information-gathering function) : RO Hkd, HFEIzH>W»
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TOEREGDHZDDERIT A O
(3) EWRAERHERE (meaning-creating function) : FLWEKRST AT 47 &£ H
T DOERID S

ZNHOMEREIIPEMAY TIFRH AIZER#EL G- TW52Y, HX TEBIEEEIZ é’%’(
LETHE, LRO3HODERIZENINLIDITEDND, %Fﬁ@ﬂj\%@w&%

SIzxt ABIRIZBED DL DO THY, #E (How're you doing? 72&), M ELIE (Are you
OK? 72 L), %ﬂ@ﬁﬁé}] (What do you mean by that? 72 &), {&#H (Could you give
me a hand? 72 &), #&%(How about a cup of tea? 72 &), XD F H (What? 72 L)
DI y?ﬁ%’?%ﬁ#ﬁ%fﬁbhé FEARBITIIM A LD AAT 2B 23/ THY,
WhWL SRR I BHIICEH A TWD, ZHUE, HROXLEWDHBLENDNAIE,
FIHFMDOAL D LB E THLHLENZ DHIEAD,

REEIZBWTE, MIES5L0VaZEZT TR, Mgk E5Z8ici>TEL TIEL
WD, BOWNIAELTZNDNENSTFEL FOIT A B MN RIS, Flx1E, Your
dress looks gorgeous. EWVVIFRIUL, WELELTUIIEDORL AT FTIELLW ! jEWHZ e
20, ZORFETHIETIHFLZED L THFEZH WV TH S OIRELED THH W
W7RE, AL O ENDNADLIVTHE &5, There is a bull in the street. &V )
HETH, HRLIBERON), BELOY, ROORBZODRIIZL > TEELFOER
3EDD, 1T2ENERBRTLZOOEAESNERBENTLSAH)—FNLEHERE

KHLIERD—Z 0%, BMLOBERS, B FIEZOfTHo,
KT %

1. Can you open the window, please? &E&BITTHLHX T2

2. Do you mind taking me to the station? BRIZEILTITo> T2 W)7g ?

1. How about going swimming? KEIZ/T<DIFED ?

2. Why don’t you phone him personally? HZ%y CHIZEHEEZLIZHEHITT?

@5 - WL

1. Can I help you with that? Zi1, FAEWVELLID?

2. Would you like me to take you to the library? KEFEETHART-2RBENLEL X
I ?

1. Would you mind if I borrowed your CD? CD Zf&DTHULIWNTT A2

2. Would it be all right for me to leave 20 minutes early today? 4 H, 20533/
DELIFoTHNEDRNTLLIN ?

(AT - Ko

1. Can I remind you about the meeting at 2 p.m.? 2FFDOEEE, WA CWET LA,

2. Will you try to remember to call him tonight? 4%, #ICERETDOERZ TV
TLIE&EW A,




il Ls)
1. Can you explain that in detail? HoELFELGEL TWIZITERE AN ?
2. Would you be more specific? HARKRJIZIZEIVHIZEITARDTLLIIDN?

— B Th»dIol, ZhbDRADELLIZIL, can/ will / would / could 72 & DREFEZRA
B OBEFANEENTODN, 1 ZEAENERLSN-RBLITHD, ZHUTERSCOERE
Lo TWD, BERERYIZIE, Wb D yesno DA X ZRKDHERMEVILY, MinkL
Zv, L TUELWEVO EFOIT R/ ERERHATOLOTHD, BMITIHITA
BEXOFE L NPIRIERE ) & 722§ ZEMNTED,

[ ¥ I £E B4 BE (information-gathering function) | 1%, FXIZ, F& R o LR AL RE
THDN, yesino DEZ=MMFEFTHLD, Aor B TRINZEFHFT5H0, E5HIZ5WIH
(who, What when Where why, how) IZOWTDIERERDDILDNHD, RIZHHN
biux, Znbo— EF‘%W‘T@&T%?&W%#?‘T@M%T’590 iz, HES, HIEE, %
7, %ﬁiﬁ&%ﬁﬂlﬁ%‘r@%” ZBWThH, AL ZIE, BRI EERE
13>, yesmo, Aor B, H2\E 5W1H OEMZ@L CTHikOER N THONDTEAIL,
HEROMNDNZIE, FRTAZEL CEETEBOINAZIEY HL TV,

32 H O E WA % BE (meaning-creating function) | &1, F& RN H7=72 018 % #2
L, ZRICLo THT M EDO R GTBEENDLEVIEDTHD, iz MHIENHI
FOBEMETESICINIICH =D, BT, Db BELZIRT, RDDHEWVHAIER
RBENRHDLDOTHD, HOHFEEICI OV TR LEEIHIETHEIL, BV —F - /=
AFar % BOTONDMEIDBRERNCEHEED, THHEMEVOIEREZEZ 2L T,
AL WD EED, ENBFFEOERIT/RDENIZETHD, FEM O BERA AR T
BE - FOTy v ATHDH), FEEHFIZBW THMRIEEIOBKIZ7225,

3. HIEHBFRRICET2EMOEE

Lk, amﬂﬁf; PHETCVIO MRS NI ES E @ E 03 Ho5, Lol, HEHEOE
ERH T, BRISUIE DIICEWR DN TWDETHAID, £, BEMISTOMEY 7 L%
ZHFEVOHERHEIZIERL, ﬁ%é’ﬁsﬁ’wﬁ@ﬁﬁ% B89 5, ZLC, ZLDORHmE T, il
X, BEOBWCERICHEETEMEL, TS L TEENEZDEVIEY TRV N
BEND, MEEHEICE iéﬁzﬁuﬂi@ﬁiwm\&wx& IOWTCIE, FibmeFEEm oM
HNOBETLUNENRDHD, T2 T, EEmIZIEALEZY, —FTWIE, ZhEhiZeic
W ART=ED7RFEM O 1%+ 358 L, HITRWEVRVOSEAIH T 2858 MEI TV E
BHHENHIZETHD,

FiRDIEY, TR E OFEEEHE OB TR BRSO 2R BT AR, FOED )T
EEZFIBELRNEDIND, LT, EEZRHOIEMB AT, B2,
PLFOVER — IS OBVEDZE R THEL,

(1) Are you a student? --- Yes, I am. I'm a student.

No, I'm not. I'm not a student.
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(2) Do you like playing soccer? --- No, I don’t. I don’t like playing soccer.
Yes, I do. I like playing soccer.
(3) What did you eat for today’s breakfast? --- I ate broiled salmon, miso soup

and a bowl of rice.

I TOBERISE DT AIAKRZRBE R H 200 T3, HERILE, Bia®kS
MIDERT, EOBEMOEEUEL ZHET T 2527 nOZEI L L THL TH D1 E 9D
Thd, BENOFERMITIEDHD~ED, BENIMDTDIZFB LN FFEATHEITOIDD,
THOLTEMI VAR T DL, HEOALDBEITHEZEFHTHILITRY, MOTdIZH
ENTHHEFEZL TWDDOE HRTHILIZEDN D, AfFEDBYERVIZIH VW TIHRZ
ITOBNS, BT ~ERMEGERE) LL T T D302 RIT 5 LN TEHLEHFITE XD,

(1) HEATHDHZL : authenticity
(2) HBEWTHDHZLE : meaningfulness
(8) BHDZEEL TR DILENTEDZL : personalization

£T, BEIOREMIIBAARTHLILARDOOND, AR THLIEDEIRLELTIAARK]
Db, BRTHHZLIIAY THHIETHY, EDIL% authenticity LV V) HEETEEL
LTW5, REKRZRCVENITETIORKETHY, AIFLG TIIARMNRaI2=r—a
ANTEZVZ RN, LTe3> T, HFERBLEICEETEE) S authentic THHIED, AN
MZITHBRICITEE THD,

authenticity IIAYERPELFE DL, LML, authentic ZeE B LGB CTHILIZI W
LUVIHILDOTHR, TITHEBEWRTHDZE (meaningfulness) EVIOSHENNTELR D, &
Z T\ meaningful (213 comprehensible FRE A HE TH D) LV HZ & & interesting (Bl
Wa5I)D2oONEEND, BEHIZ meaningful THDHERIEFIZ, (HiE - BUFHIIC
meaningful TRITFIUERBR, LWHZETHD, V<5 authentic Th meaningful
TRTWITHE (FE) R FE TR, #5 75725, meaningfulness (&
authenticity O THY, FOHIFIEL THERET D,

authentic C meaningful THLZENBVIRVOIEARFMNTHDH, EiULER, £fEx
RORUCSH, Fi @ S 2R ER Thd D, BLol, FNET T2
WS, EREAEEOBDUREETRWEFEITHLIENKOLND, bbb, TH
TDTEELTELZAZENTES LW AL (personalization) 2378 & T~ EEA: L7075
DTHDH, ZZTWHMEANE 1 EIF= T 7 AMEDZETHY, H43EDL Y3 X (relevance)
DENIL T IANNERIZESTITIT 4% 525D THS,

MR UNZ/2 208, BERITEEZ S A FER OS2 ETHREMICEE THD,
L, BMEITHIBEOSMEL T, authentic T, meaningful ¢, %L T personal T
HHLIENBEINRT RO, EVIDORZZ TR THDH,

IC, ET3o0ERECEDOHI T2, (1) D Are you a student? NEEINGHAE
T THEEDLNEA, authenticity, meaningfulness, personalization 35
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OWVWT LTSRS, EREOHLEEBRAIN R LT FlE7es, (2)1F, BERSH AR
Yo =" FEZINEIMDOIE R KT TODE AT TOSRME 7T fTRetERH 2
D, EERICFE R TDIDEIMDITENNEINIT LT IANTIELNDINCLD, XA
A=Y NEEE 72D — OB 2T o CWAEW)Iar T 7 ANTIES T E e shs
D, EHLI=ar T I ANOGEBES - TE TREDNIZGAT, RO BITITENSA
WV BNFAEEOETISTIRE DEALN TSI, A I TO35MET-3%
BI7Z3, B LIZWIENRTFECTERETEXRWEVIIGA, BRI LAV il a2
HT<5,

4., BRXDAALTEREZEDHEA

ZFERERERARBZONDD, TIINETDEENLT L, BEXRTVHDLE

WWED, EZTLIRWNEORE, JREDHTIZHRE « RIEBB 2L, ZERIG
BTN EFENTRENRT L, ZIIAOA B RME 7280 B 1344
HZEITTERWEAY, EVTEWIEEFFETERDIEED AL ERD LD HELD

?D7% communication strategies T2, LA T TIXFFHEEIZHOWTE LT528, FEfiS
ZEOOBEIZ, communication strategies % H R L7ZFEHEZITOLERHHENIDN
R TCH D,

DG A RO DHITIE, BREXER WD, HFFT 5% 21285 T yes/no &5
S5WI1H I[Z DWW COIFROIEUEZRD DG E DR HDH, LI yes/no 7=AFa X, WH
JTAF gL REMEND, M XOETHLLOD, FHFENPLOE 2 ZERET, BEM
R BEATHEFEEE R SLEV DB DB H 5, $1%213 Do I look a fool? [ ZERBNTIZERITZ23,
BRI AV 20057 K | bWV TeNEE & BT HIEREER LU Th D, 2T,
#MAY authentic C meaningful T personal 725 &3 2512, AEITWVANAZRE R
W DEEAER 7RIS BE D TTTET T, INEDMRZ IRT D728 DIt E 5 #E (responding
strategies) # F DT HMERHDHENHIZETHSH, ZZ TV responding strategies
1L _EF0D communication strategies D—FfliE R7g 32N TED,

41 yes/mo BEREIX

yes 72 no P& MOWANVE O ERTH LD, ZlilE, yesmo 7 AFar X DR
DIEN 2T TR, FNBICHTDINE DM T 2R E 57259, Z<DEA,
yes/no 7 TAFa XA THIUX, yes 7> no TEZDHEVIDNPIEARELIIND, LLTIEE
DEITHL,

(1) A:Is Taro happy?
B: Yes, he is. / No, he isn’t.

(2) A: Do you know my mail address?
B: Yes, I do.

(3) A:Did I hurt your feelings?
B: No, you didn’t.

01 .



L#>L, Is Taro happy? EWHERNIZKL T yes 725 Yes, he is., no 725 No, he is not.
LIRE T AL F L MBIRNET L, T ERRBEVRO AR A LN EW) ATEE
2355, F£72, Did I hurt your feelings? (Z%L T No, you didn’t. £V )3 CTE
AN HENTIERW D, HFOKFHLARLE T 275, No. That's OK. 72E LIRE LT
WEZATHD, ZITHERDIE, responding strategies & Hg) THAD, EWVHD
%, B =FORAE DR RNITHERNI A TR THY, TRERIEIEE D)) W) TR
LT, IRETHIETTARITHEMTII R, DREST 2L | TRERASEE T
RN T SAR TZFITRD LW 2BV S THRNED LN B H 06 THD, LLT
DIHIRREZE ST, TOHOLEBWERBLTELZED, LFLO authentic/meaningful/
personal CTHAIEDFMEN /=T ZLIZDRNEDTHD,

Yeah, I guess Taro is happy. (OA, FEEFZEEHIL)

Well, I don’t think Taro is happy. (FEE7Z&ITED7a)

Well, 'm afraid Taro is not happy. (FE&72235, FERLRR)
I guess so. (7=5A43)

I doubt it. (FAUFEEDLI)

I'm not sure. (L<HH720)

Don’t ask me. (772 C)

—#%IZ, yes/no ZRDHBEMNICKIL T, yes THHIELHIX, no THLHIELHD, F
72, ELLELN WG LHDLTEA), RIZ yes 72ELTH, 55 « IBIRO ANV —g
CERBLIZNEWVODODNFEEFEOLETHD, OV K/FFLARIT D70 DLL T D
JORRBEEFEDOL NR—N—ZEDDHTENEDBVEVIZITRDEND,

[yes DNz —2 52

That’s great. (ZAUIW ) / Of course. (bHAA) [ Yeah. (£9572432) / Sure. (WL 32
Z.)/ You better believe it. (Eix%572A72X)/ Uh-huh. (£9)/ OK. (\ W\ X) / You
bet. (b HAAE, £572E%) /1 think so. (FHEH7243)

[lno DY —3 =]

Uh-uh. (\X°)/ Can’t do it. (EH#7Z L) / Probably not. (7= 5AH439L) / Impossible.
(HY Z72™) 1 By no means. (#axf720Y)/ No way. (728)

[yes &b no EHE X2V A]

Yes and no. (KRILIZENA A TLHY /) —THH D)/ Sort of. (FHFEAIREENR)/
More or less. (£#7#2)/ In a sense. (b5 E W TiZ42)/ It [all]l depends. (HEIZEDIF
D724a)/ It’s up to you. (B7272k % T )/ Let me think about it. (Hr-o:BE X XH
)

INBIET RTERMART v 7ELTHEEZ R ADER TRADIENTED, IHLIEE
BefrZeT, HIZE, BLFOLIRRFNEENTHREICRDIT T Tho,
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A: Takeshi, are you going camping this weekend?
B: It all depends.
A: Tt all depends on what?

B: It all depends on who’s coming, where the site is and what time we're coming back.

ZZC Are you going camping this weekend? {ZXILC, yes 7 no 7»DOWT 1Tk
BT DHNFEEZRLERTIIE, SEOTRERREOMAIZZRVIZOWDITHLNTH D,
It all depends. LU HZET, FHTFIC It all depends on what? EVWHU T 7 g &Y
EZL, ZHUCKHLUTEDNISZIIETHEIAICTI2=r—al (3R ETHDTHD,

4.2 WH £EfIX
yes/no XA 7 DERI LT, U TFDEH7 WH §ETHED WH 7= AF a2 X
IHDLHD,

WH & : what, who, when, where, whose, why, how, how many, how long ... .
PLTiEwWbws 5W1H (ZBH3 2 & R Tha,

Who is the right person for this task? (ZOFRBEICITHEDSRSTZDIR NTZAID0N?)
What do you want to eat for supper? (¥ &IIfAZ 72 ?)

When did you sleep last night? (FERIZAAMRHIE =D 2)

Where’s the trash can? (FIFHIIEZTTN?)

Why did you call me last night? (Z2A CTHERR, EaEL CTE7=D ?)

How did you do that? (¥950o>TENELIZD ?)

Whidd 5WI1H OB ST TR ITZ8A, who & what 412 when & where (2B
HEMIIFEELMILDTHH-OEHE LTV, —F, how & why IIE 2 FIZ%
EIEDHDT- DL WGENILHD, ZIUTHAFEOREETHLRILZETHS,

(1) A: Who did it?
B: John.
(2) A: When were you born?
B:In 1995. I was born in 1995. I'm thirteen years old.
(3) A: Why do you want to go to India?
B: Because I like the place. I heard a lot about India. I'm interested in their
way of life.
(4) A: How can we save the lake?
B: That’s a difficult question. I don’t know the answer. But I think there is

something we can do.
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Chuska (1995) I, %Z%“C“Qi&f‘u%ﬁﬁb‘??ékﬁa BB CTE WD ThIUE, £
fi&i%@ﬂ’\]ﬂliﬁﬂﬂﬁ‘é:kiﬂ%%b\;?i"ﬁ%_, PR RN S HEICE KL TS,
ZZCRERONINE S ThHD, FHIE ZSEFEEOLAITL, SHEICHLINEIC
BT OZENTRRINDD, EOLIEFEEARANRIEEMHOTZOITHINE D HIGIINETH
%, Blz1%, When did you come to Japan? (H ﬁiﬂ%%%?’:@ ?) LM NT, T34
A1 72370 Three years ago. && 2113 &V ), How do you make an origami? (#719
HILEEIRoTHELD ?2) LD N6, ZHUFIEZ 20D THh L, 22T, LLTO
JONETL2DH1H>DH ETHD,

It’s hard to explain. GiEI3 5D, TLFHLVR)
OK. Look. Like this. You see? (DA, HTT, ZAREKL, o7z ?)

RIS ETHZEOTe T L WH EERISLOF RN LT, LA T ORI RBLA I
LTS T2 OSETIE) 2R CEAI0ICLTBIIE, AB A RREEDOHRIOH
#% (conversational management) 1792 LN TEXHIHIT/2 DX T TH D,

I don’t understand your question. (ERAEfECTEXEHA)

Could you be more specific? (BARHIIZE ZIXEINIZETLLEIDY)

I don’t know how to answer it. (E525 X TLW D EREA)

Sorry, I don’t like to answer it. (ZHOARIV, B 7<HVETA)

Let me think about it. (FXIHTESWY)

I don’t have the answer. (B X ZFHA DTV

I don’t know. (ZH#3)

That’s a good question. I'll think about it. (\WWWVERI T4, BXTHAET)

ZIZ TR AL, responding strategies S CIIVHDE R A ILFEZLE OHIHID BT
AL THELZED, BENTOHEERORBNAEFELOBYVEDEZ VTS24 T,
BERBERERDEVNIZETHD,

BTG LSBT 2R REL TRRZLFIEARZ KT, O ETHRELRDHD
DURDPUTIS U R 24TV, SREMICIREEIE\WVD 1 ThD, FlxIX, BLFOLIITILEE
MISCTh, EHENRE 2 Z PR LW HEEEEE SO LEN 5L O0RH 5,

Who do you think you're talking to? (FEEFEL CWAEESTHBATR )
Who do you think T am? (fEEEZFE/ZEES>THDHATE 1)

Are you kidding? (JU#ETLXD !)

So what? (72772 1)

Any complaints? (fil)3CA)8H% ?!)

LinL, EREEERISCTH L0, BEMSCTHLIMNTIRBUNLTF T 2560 %<, HFITED
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St DN TIR AT IZHLD, Who do you think I am? EEAIATAEFIZ, You're
Mr. Tanaka. LIS T UL EREBALITET DN B NN, ZORINEGKILHY
Wiz LD, F£72, Why is she going out with that guy? (14, 7RA THARB LSS
BoTODATE ! LR HD B L& B S TODEE XM ?) DIOICH B &7
DD, EUHNRNEVIRFFHDORAZLIZWVONHBRELRWIEELH D, THITED
JEEAERIEVIRBLUHIE T D, RGLHIWNIZ I SSEEZT D012, ISEDTZD D
FHOLR—=RN —ZEHNI L TRLWENH D,

5. MO3a=#H—La EE B ITHFEMA

B EEICIN ST Claia=r— 2 al Bl 1) OR E R E 3R 2 73
IZBWTERT TH L3, FHIL, [958 b laia=r—a 3GE 1 ~Dv 7 Mot
E725 DL “read and react” THHEMEREL TD, T AN Rite, ZIBIHDOYT
JarEITHIEVIZETHAN, [a3a=r—TaldiEk | Tlii“and react” O pEEZE
TRETEDPNHETHS, ZIT react DEGRIUEENNLILLIDN, EHFHIT, Z2&5
®H U (1) reporting, (2) summarizing (paraphrasing), (3)commenting ®3-272%
EZ D, F3 (fact) L& A (opinion) BV ) ZENDHWZIE, reporting (FIE) 1XFEAM
12 “fact statement” V7L, commenting (2 A FE5) L “opinion statement”
VTS, ZZTUDNHE LITTZANNCEN NI L5 N, BRI, KIS
R7pEDOBLENOFRER T HZETHY, REELL CXIHaE 17l (E#E - W42 6k 0
FEDO%ERD, summarizing 1%, EANTIANEEIFTATZDEWHE 2 NOFEH 7% X
LGBV THY, EADBLREVOILODBERL T2, T7AMINAEREBEAE L
IEWRIZI T fact & opinion O F [ (AE) LHHM-S17HZ L3 TED, commenting |%
TUIANMIOWTENKU T ERBLT D174 THY, FBINRFEV ThDH,

FEFE, AEICT 7 ARREESE S ETC ERLO reacting IR RTEEE 2D, LT,
reporting, summarizing, commenting #1797 D FHEfifL L CTREAE R ITNTHZE
1%, [HEECR¥ELT D ETHERTIETHDHEE 2D, reporting DI2D DXL, %4
SR, TIAMIOWT yes/mo, Aor B, 5WIH OEMDOETIThiL, FIUIk$5E%E
DT VAN FRER T D7D OFEMZHRMT 5, summarizing D72 DEMEHD, (D
FETHL), BEREINIETD, EIOVIEHMEIZR > TOD 7R8I IREAE Y T3
RI35ZLT, AT summarizing DL %22 571F T/4<, summarizing %33
LI DFEMESHZE2D, [FAHEIC commenting Z1EL, XETH-ODOEMLHS
7255, HBIIRST=Z e300y, BRI D, BB ENADNIGIE 7268
B0 &2 OFBERITNTHZET, AFED commenting EVVIOFELFHAT-FFE
ITRAZATOMNEAEV T ZENTED,

6. HhHYIC

TRECIREL R T2, BETORM D gE/D, HEEEITEMERTHTAHT
HDHN, TOEREITIE, *F ABIMRHEEE, THHIEMEE, BWRAERMEENE T, M
KOBHOFER, HRCHRIE RS, S A 1SS T ORI &2 LS R T 7
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BV, SHICE AL, IRER O ELZ I EWVIIT %2R 258512, authentic/
meaningful/personal 72180 BV % A& 3 KO 22 3651 B (TTE) A2V TN 230C, Z4
(IR T a2 EO T ZEDNHARC > TOPRE 72D, ZRL AR IR L TORE D
AL LML THD, ZDORRIZ, JEE i (responding strategies) & AEFENH ITAFT
THLZEE, ERROIORIEEICB W TOLESFETHLHLFIRC, KEELZ REAIHED
BHIZB W THFETHD,

o= —arEVHBEL R LW IR, AR S NVERNEEY, TRERMTHEN
MTHRZRTZEITEETHD, MERER, BEEREREOREIZENTIE, TTh
579x(What is it?) | (il 23 CTX 55 (What can we do about it?) | [{if & 3~ %7 (What
should we do about it?) | O3 DDA KASESEARRN RS THNS, =TT,
N EELZ LN, HERZE > THEFEIZE > TH REZRHREN (reward) 25725,

SE 30k
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INERTOZUVET THOERBHFOEHICONT

The Features of Learning-centered English Lessons
at Public Elementary Schools

TLUEHNIT
Mitsue ALLEN-TAMAI
G v

Aoyama Gakuin University

Abstract
The Ministry of Education, Culture, Sports, Science, and Technology will initiate
its rollout of a weekly class called “Foreign Language Activity” for all fifth and
sixth graders from the 2011 school year. Since its primary object is not to teach
a language (English), explicit intentions to develop students’ language skills are
not provided in its curriculum and lessons. The classes, therefore, are conducted
without clear learning goals. The aim of this paper is to examine the possibility
to teach English to public elementary school children and to discuss the common
features of classroom activities which promote students’ learning. Based on the
experience of teaching English to upper graders at public elementary schools, the
researcher found some common features of learning-centered classroom activities:
The students deepened their learning (1) when they were engaged in routinized
activities, (2) when they were exposed to comprehensible input, (3) when they
were told challenging stories which made them think deeply about their life, and
(4) when literacy skills were also taught along with skills to understand spoken

language.

Keywords

Learning-centered, Learner-centered, English at Elementary Schools

1. SNEFEEFBOHRORE

SRR 284 E L0 A E DAL/ INFERIZBW T, ERHEE R 1R O T EREE
B BAMER B ELTEMSND, Fr B S EEEMIC OV T, 2F0OB THYE B

NRDLNTWNADT, SAEETTICTEIO/NER T, [95E/ — SO E RS E)
ﬁ>%Méth\5($EEZI$E®L/J\'EP%B& BUILHEERRROMmRK « FEHER LA
CUHFEFA), 2009), FEEOFEMASTORELZZT, k245 L LD 55E /—
MO EEEL S fE S ENTD, ABﬂjvé ET3E5E ) — R 218 TE S D AR AEE B
U7z CFRR224F9 A 7R, FioeilsElcLs),
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1.1 SEEIFHEEEHRFDOEL

VA - 7707 (ERRIGEEE) LU CORFEOE BN I, 7TOTREETII/NEAE
WX T DRI SGE B D ESTND, —F, HARTIXRGEHAE ORI, F-
BERBD, MEORELLRDEZORVHADPIENTNDEWDI D252, £
SMEREIRENO BIIE, MMEGREZEU T, SiEosUbIiZ oW TERBRIICEMGAZ RS,
W a=r —a B M AHIETHREE DB AKY, HEFEDS PR,
WZHENBILEE 7220, a3a=F—Ta B OFMMERS | THY, aia=r—Talhe
HEAETZENRERAMESN, #INETITON COBIEGEHE | 137 B b
HIFEDRAINLTWD, AT VT 7 Xy D LFE R ST L2 L IO L LT/ N
WZEN, THFERELL T, MISLARWIEEDN, LyAV T IV EERLIZEWIEE
Wz, [HFE/ —NTT V77 Xy DL FEREASNTODICH 5T, BUET
FFEET — 2R LORERAZLRVIRY, THPRIEGEORIEIL | L THEERS LTS,
YEED S FEHEEE X TR BRI ICE EMINRDN TNDDTHD, Stz E T
RNT, AMEREEZBEL CEDIIpaia=r—al WAl BEZRDONEB LTV D TH DN,
ZOLKENT T TIZ20<HEV TS, AR EHR T FRAUTLENTHD, 1K
DIZ 7R AME T CORNWBLIRTIE, s8/E T T QD X7k iBHE % Elit
THZEFEL N THAD,

1.2 ZFUEHRIDEL-REHRE

PFEEHBEONH TIE, X277 BREEIENFEILRY, TNETOIRHAIZREEN
FHEOT I u—FXFEETEOT S e—F Il Tivbb T, RS EREERE
LB 0D, FEEAH NI 2= —2a OMENZRE, SEZEEL TV
LIDNTHRE S REFZT LV E 2 FITE - TET- (Celce-Murcia, 2001; FiiE, 2009 732&
ZH).,

FELEM B LU IEHEB IRV Chat 2= —a iR B LB ORI T&
THY, [HFE/—RICH FEL R REEEARBRIICHEE CEHI0IcE, THWYZ -2 R
MERN R EBHRSEEDNEEN TS, L, EEORETIE, £FFE71
£EE (5] :  When is your birthday? It’s July 10th.) 2% ALT 728 & J1a{E0 CTEASN,
DEa T DDICMBERE BN+ ICE SN -%IC, bR TRFELERRSE
HEVOHED Tl TnD, ZiUL, BRIRBIRIED 1D ToHLA —T 1AV L -
AV YRIZET=R00 THY, [HMEREZEL Cala=r—rar B IOFRMEE TN &
FEVRTEWNEDTHD, RERITIE, FLLRITETRFELZLTNDHDT, HiEZEL T
2= = arELTODNDIINCARZENE LR, FELEHO ANLHTLS
PEHIE, ZLDBE, RERDPLELVRARYIZZ VNI ETIIRY, ZOI)iz ¥z
DIELTYH, FELZLMEATHAIAOFIZIFE XA STV, DFED, FEHED
HFIZEFED intake 3253 (Ellis, 1993, 1997), LA >TCEilEZHTA THEVIED
Td% language ownership ZRER 352 L7200,

Fiz, EENRDRULDHIEE, —AFELHOLITEDLNTWDLIRITATY, [
IV Z > TN ETH D, Cameron(2001) 1%, learner-centered (% FH H L)
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IZxtL, learning-centered (UML) EWVWVOBIEZE Y, TN OEBEMEZFTTND,
Metix, FELBITITRERFREME RO HEHE, TLTEORREMEE) EIREICF X
HL, BTCOORHMOE B CTHLEMMT 5, —RFEELZPLELIEET, &%
THDHILEINCLTNDD, HHIHFEALTEVIRERL CTE5T, MaiZETHIRIE
L TCWBEWIIEFETRBI O A2 RAZE0NHD, ZOMBEAILEFEDI T ATHE ICH
NTL5,

AREwSCTIE, BRI 3EEB AT LoD, AN/NEROEFEBE O HEITHB W
THELTEBIZE DI RN ZRERTHIENTEDLONIDONTE R, TOHEIZS
WTim LD,

2. WIE®AE

FEE TV RSEFEAR K0 HITHN DAL/ NFERE CHRFEH M H LU TR ML L A,
F A T4—F VT DIBRETIGEB B 2I1T>CD, Ly AT TV BIOEM T A TE
FHOIFHTHERFL, A— N7l ORLVI LB ERTR DT B A DR 2@ L TR/ 2T
EEFEFRLTNVD,

A SCTHRATHIEENT, £ THEEOAN/INEE TIThh LD THD, ZOHA
IRCITF ) F - B BRI CH B I BRMA TEY, /IR TIRERI2EE£ LY, £
7o FF SRR CIR AR I S4EFE L0 [RGB I | N E o 7o, B PR CIRTME R 22 | T35 #h g
B ) T NERE O BRI ) T 2R O AR N EEERE | [/ NFAR COIEE
B2 EORFEAEVICEAHA TWD, FRIRFEHB XN DAL TEY, Fr— 3L
(bDHET LR IUNTHIEL, FEBTHMN2IHRZ A Z RN TU 28, HiEIC kD=3
== al B NEFICOTHIENBEETHLEE Z, VEADDIA 1 OIFED R4
FEHEL TS, IFERMZELCIEIE TRl e Liz—B M - REoHHEE
B« ERRaI2=r—ar BB OBERICESZEN TN,

ARG THERAT 57 — X TPER18ENB T (1) 2158, (2)FErikIciThd
NI ERAEL DT 4 AT v ay, (3) 77 ATBHLIZH RofTaiEss, B4 R
BEOT U — N GO TR EF M BET-b DO THD,

3. TRV IZEITIRETH

SIEOMREIIT (D IBEMRE, (2) BBHEE, QITEFIREESAS LV DI TS,
SMEFEIE B CIIMBIERE D B D A D REED DN TNDDS, FEEE H ARGEAZ G 5E
A (FRIBAT) LV TAAANEFAFIZ, FEFETaia=r—Tar (reE) LT il
EVDRIEAE T DO L, EFHEOREIZZO IR EEE L HEOHALOTE
B THBURIC RT3,

FITEHFORETHSEOEBHEREICERL, EELEL CEBSLHMTE =R
BhElERRL, FOERITREZERTI0LMT TS, BRIz EEEIC O
TIRARDANZ, REEORETHLFUEE CHRERMEEZ ZDRHIMNER2 IOV TE
RAWRRTREZV,
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(1) ool O7RY 27y — BB R FBAIEANT D,

AR L72 T AN NERETIET V7 7 Xy hO LN TEX B EINCHEZ DI TND
D, AFFEER, FIAZRBINEENHE T B FAEO W B I SIS L TR ERBE LA
Y, XFEmAFIETERSHET TERTELHIT QI EITE#LL, FicizzD
TeOIFEH BRI T 27 EEHE LD, INFER BRSNS & LU FAF A RN > T
STENRETZLEZ D,

VET—HEBLNSTY, /INPIRRERE TIOR3 & & BRI AE /) D BRFE I+ 4 IRe ]
ZE, FEHEE A TEICE CHIENKYITHD, V=T 4> 7RSI DIZEDT-HIZT v
77y hO TR B BRRRAREE ) OMER DD REITH LT, H—SFEICRBNT
1L, RO TS EZATHY (Ehri, Nune, Willows, Schuster, Yaghoub-Zadeh,
& Shanahan, 2001; Adams, 1990 728 S M), FlHARANZHRELIZMIZEICENTH
FEIREDFE B A45 TV 5 (Allen-Tamai, 2000),

(2) XAREREICL, A= TEiEL 525,

B DOH5 WK (meaningful context) | D7RNEZATIIAY O FFEFE IR 7-
R0, ZIUTTELOFEBELT TR, ETOSFHEFEFITOVNTERDLILTHY,
HEEHBE IRV, BRIIEREH 2D LEEMR LT Focus on Forms O#FFRIEIC
KoY, WAEEMLD Focus on Meaning OBIZIENRIAL TET, FFICFELOFEEFIL,
AT NESNDFEMEVE T LT, XA BR T DAY SRR N & £75 00 1T H £
SETVRN), EREAIMBEL 2RO RERO P TEELBML T D, B THRIEEDD
FPORLTNEAIE, 1LV LRHEEL L TEEEZH X TVKE, FELTEBIZEST
%, BEREZRMTIENTET, DA TEBEMNELIRD, 12OV E L RNE
VRHIRF AT a—7 720 TlE, FELIXEDIIRROLETERENMEH SN TNDD
DB TER, FEBICES TUIAYE—VONER KD TH D,

3.1 FEEIDIL—T11E

SRR R ESE DT DT HHFEE OME AR A HNRDLZEL KU THY, FFITRR
LTy TR A O HITIE, R THER ORETHE L HNRLIZENEHETHD,
TR 2L —T U AESE D RIEKREL20H D, 1DIXFEE THLREITK L TTHLHA,
JGECTEObNDAIE RN RINTEM TX7e<Th, FUFEIZMIKTZLIZEY, SbihT
WHPFEER 2 (\ZBMR DI LN T, FRETORELZIT AN, ZHUTERLTWKIIIZ
2%, Fio, BEEITINEROFRATIT, RANTFFE TR RN TERLTH, FRIUE
A0 9 2L T, 125 classroom English <° teacher talk ¢ 2N TS,

[r—21] V=T 4 AMSNTAENC LS THEB DL T A R AN E LB
EHEDOITATIE, BEOHDITTROIIZHEZME, B OB OMEE1T,
Hello, hello, hello, what’s your name?
Hello, hello, hello.
My name is (JCAICY TONRERN A OL4RTESD).
Hello, 4 ToHN-REDLED. Hello, CYTHN-IREDA AT . Hello.

020 m



F2lHORETY TONISBEIE, BOOARIZ/NSRFETES-0OT, HILX
“louder.” L 55T, RERFCTEZXDHLIELZER LI, VKM ZM ST, HLILSHE
ICRERFCTHAYDAHTZSHhEIOELEN, SERFTIGLT, /77A0FEHKLR
FTWbDERST, L, EnblsH % (BEIOREDTR), RICIEEIZFET T,
DOWZ S BITELTEZRIT T, KRERFTETHRLEINTHNRNS, BHDOLAHIES -
oo ZOHOORHEEKZIR, LRSS BT 1n A LWVORFRIN SIS 572D TLrH4a )
LA AR T

[r—22] V=T ALSNTIEEN Lo THERAT O SGE B H3 2 5151
HEZ L —T AT HILICEST, ERRAUEIT B IS IR 5 HE GRS 2
LINTED, WIFIN—T A4 MELTIZT VT 7 Xy MEEIZH O TR IEEN B F LR
OB THD,
* Put your alphabet cards and chart on your desk.
Shuffle your cards and place the letters in order.
Listen carefully and place the letters in order.
What letter comes before (after) d?
Put away those cards and clear your desks.
Check your answer.
What’s this? How do you spell it?

O S I S L

3.2 Comprehensible Input (BBZRIBERLA > Tvh) 10T KA

AT IR TE, FEEBIIRNLTR, 7F9v 23 Ty RO BOREREE
HiT, TOEOREWEZHE, FEHEOLDOEBEIVDLELWL LA Ty e b x
HARETELHWZ (Krashen, 1977), HEFEIZELC, FEEDNEFECEL/ T VI
REIZIRMET2ZLIIRUITHY, ZZICFEEMS B ESEL oI TEo %
FFOM BN TTLS,

¥z, REOLGE, ZL<OFEBERIARIICHR RIS RFEOM#ER b EDET
WRWe, WEEDOAL Ty e B2 DRI 2 Ie TRPBMNEEERD, Flx0X, (1) K
DB FHFBAIEM LS EDZE, (2) BELBVIKLIY, SHHEEMNTEELZY, Bz
MDY, @Y7 teacher talk Z#fiHZL, () WYIRY AT ¥y—2 2 HT5H2L,
(4) FrICHREE72E1E, small steps TH#HEAZ 52 CWKZENKEITHD, Fo, 2R
72 AARFEDOME T 7 #2000 DI I RERRETHY, STEAENII 70 %
BCHEOIZELLOFEEHERHTHED), FICBEZRDBOLERELZREL CVOIT
ECASY AN

[r—23] FRFBEOMHMES EZIUTLED Y = AT v — DN BRI A B T 5 451
EPEDREICHLT, THEOAVICHE->ThHIREMAD | LVIIEEIE T DI H L
PREDFRRILTHLN, FHRBANITTITDN, TNV = AT ¥ —TCT1-Ebebi
FRONBEMER TEXHINIL TS, ZORFFELI-BIXMBIZED, a4 (EE) b
T ELERICIANTHF IS T,
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T:  Everyone, look around the classroom. (F=E%T <0 A [A]9)
You can see many animal pictures. ({&% 1K >459)
Go and touch a picture. Touch a picture. (F-EDHIZIFEST-FEFTENHI TV =R
Fr—& LRI, AT B3, FERITESORITHY, DR FI2hE D)
OK. Now, I say, “a white bear.” (HREDOREZIET SVEL, FO/ITAND)
Ared cat. (FRWOFIDZITfL-T, F1IZRD)
All right. Can you do this? Yes? I know you can. It’s easy. You know
names of animals and colors. I think you are ready now. Right? (Z®J9iZ
FELDORIEE S TIRTH, MHERNEEE, AECIMEDNLIEGE, Fioho
TWDHHITICH TDEFEEZFRVNT D, ZORE, BHIZKEDIT T, 7LD
affective filter 2MEL/RDIINIFED T =T HIEDBLETHD, )

[r—24] FELTLOERMFMETEHTHI2DDVat b « A—D—FV 7 O i
ZITHLYaA b c A=Y =T U IOV THAZMA T, EHITFELNY 5
WA T RKREDFFBELHOVTHMTILIEVORBRETHIEN R LR, RETIT
G2 E DAN=) =TV T HFEBINAT o TND, TEBILFEDONEEZ A > TNDHDT,
B D H 53R (meaningful context) D CTHGEEZ I EIZRD, AN—U—FTV 7%
LTnW5E, FEBTEHITREFETHWTWDIETROICEIZEITGEONEZ L TV D,
FEBTHIXE 58 (0558 CHVW TV TS, ARZEFTHEXIZ, SEDSN ORI,
DEN~FE | LRFESNRWIKROH O FH (mentalese : ALY —X) ZAfi o THEAEL T
HOTIEIRNWINEE 253 TC D (Cameron, 20015 p. 40), Z?D[Imentalese| = Rk T
DERELZZED, ATy hOBENOTHEERREEEGEREIEY, RO/ EET
BB LEZD,

oL, Ah=U—=FUV NIV RA= T D SR, BERr 7R ke X4 o123k
SEON, FNETTCIEBEOEBEENTANTER, 22T, FELREL, 4
EFELETHETHVaA b « A—=U =TV T LWIHEBEIZHED TND, TVafrh - X
F=Y—=7 V7 HOFFNTITTLKSA DB IRL, FoTF vV AN RANTI A
NTEY, FEBTHLET THRFETHRENTEDLLD TRL TS,

ZITHE, TBBERNSIT, NPEEHRIVELIEBUNWSADRBIZHIACHITZRD,
SANTISEHRIGE THRALIESEEDR, Z0%EDINIFELTHEOMFIZ A>T
7=®7)> (intake) IZOWTHE T2, RETHALZGFIT FRLOIOREDTHD,

Grandpa: Grandma, grandma, where are you?

Grandma: I'm here, grandpa. What’s the matter?

Grandpa: Come here quickly and look at this turnip.

Grandma: Oh, my! Oh, my! What a big turnip!

Grandpa: I want to pull it out. Can you help me?

Grandma: Sure, I'll help you.
VA EOHFEE R E NV IEMRIZE 2 DI o7-1%, MOWFEEME, RO IH7EE)
~EBALC, SN THERES ) Ofa%2 I AE T, EEETROIDITIREIZR DNT T,
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T:  You know the story of ‘Momotaro’, right? So, the old woman came back
from the river and she wanted to show the big peach to the old man. Ready?
(VAT ¥ —CogEa a7 HLIIMET)

Ss: Grandpa, grandpa, where are you?

I'm here, grandma. What’s the matter?
Come here quickly and look at this turnip. &, look at this peach.
Oh, my! Oh, my! What a big peach!
Iwant to B4, 815> TTNHID ?
T: I want to cut it.
Ss: I want to cut it. Can you help me?
Sure, I'll help you.

PLEndoiz, WEITCIRNO A D TERE > TWAIRGEOBEWREZEEL, Z0HIchb

BT, BBEREIAEANEZ, REFICEFELHRVIZETWD, i TIYryy/7EED

KIDkeZ RAET, ROIDIZRINTT,

T:  Excellent. How about the story of ‘Jack and the Beanstalk’? Jack’s mother
threw those magic beans the night before. When Jack woke up, he saw a
giant beanstalk growing up to the sky. So, he called his mother.

(VA F ¥ —CHRFELHG T DI T)
Ss: Mother, mother, where are you?
I'm here, Jack. What’s the matter?
Come here quickly and look at &H~, EOK, H5>~A tree?
T: Beanstalk.
Ss:  Look at this beanstalk.
Oh, my! Oh, my! What a big beanstalk!
I want to climb up. (Z7F72D¥4 734 %%) Can you help me?
Sure, I'll help you.

2T, WEITEGLIET v 7O EWREBAEL, HEEZE YICANEZT, XRIZH-

TeXF A DN TD, BRI EICITRE AERWT, KEEANEWEEbns T

ELE1NBORDO IO BRIEENZAT o7,

T:  Sato(pseudo name)-kun, Sato-kun, where are you?

Sato: I'm here, grandmother. [fiE-72 ! (fLDJRED KEK)

I'm here, Mrs. Allen. What’s the matter?

T:  Come here quickly and look at this picture.

Sato: AEDENIHTET, HAEDFRF>TNDiRERT)
Oh, my! Oh, my! What a strong boy!

T:  What is this story? {(fO#EZLES 2

ZOERMIZHH LT, ZLOFEGTHRIE KRR EE X T2, FERICL TZOIEENXIHk R

BB 126D 1053505 B7 WV EB Tho7203, WEDOEPR NTETHEL, HBONRFEATR

WEEA H Ay ORI EE S (personalization), FiEE HADLDEL TREHT2E00)
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language ownership 15 TV 2 E KLz,

3.3 KENEMEELT BEZRODHIEFH(RAN—)—TIJEFALT)

WROBNE, A= MEDOEWEEZEY, AM—U—7 V7 TRED BB ZRIFELZ
EECTHD, DRVEELVNEZ R TR CHELZ LT, FELILITAARETIEIH D,
LomwER, AHRVOEREZR~, WNEELLTTEERSHEEDHELL,

[7—=25] [The Giving Treel % fii~7=f

VAT DAREBDOFDOWEETHS [The Giving Treell Z# 5 THZLIZLY, FEH-
HIIFEE, RANIOWTHREB XL ThD, HAGEICHLIRSN, Z<DT7 72ROk
TIEHLN, FFEOBEDLZIL LB LS R E LT O A REER S 57280, ATk
FECAM =TV 7T DLW THRANIREEL 7223, B I3RS UL RIZBGIZES
WZHEASTW e, oiEENEHDERNE, MELRICAN-Y =TV 7 &L, NE
DHRMEOLINDIREITRELKFEZRAET, FE2L T H/NIR A THEZ S 7o b
HRGIRN | ED 72T 70 1 708 B ARGE CTEVNI SIS L W 2, RICHENT2D13% %
ZUTREBEORBTHLN, FEETAL Ty INZIT TWZIZb bbb, o0 WEE
B L QW2 onnD, (Lo FEEH)

* fFENTEWEITFESTHRIZEITHWO WA TN, FARBULEEE ST, OEWit
Btz ZHITHLUTRIFELY, TZEFTLTRELILIZWAREREEST,

* ZOWEEI, FATITSZ TN KU ADFEICTO M BERATE LS TIEE2#Z T
SNIEMFED IO E N LELZ, ETHHU-72TT, BERTLETU07<T,
BNOLEAFIINTL RO THISLRTET, hbneIhrbdholziy, 5k
ENRZ o TNBI LT NN NDINNT /T2 DT, Kotz Td, T35
THOVIRED LI b D TRFE LD IR DONEEIZNERNWELT,

¥ RAIFWTRWATEER 7217 E, FAbbWT7eWn Ao —LEnEL,
Hrotie T Loz nE higicienE L=,

k RAIXOEWARIZRDIZ, RIIMTTEARZH IIT 20NN RIEEE T,

* ZOWREL, SELLCWBMOFRZOEERITRSTIRCRA TR NWEL,

% ZOMEEIZR LD INUT THIZL N E WS TEDD WD E N DR N2> TLED
DT, ZIADBITTeTE SN ELRWIIIICLIENnEE ST,

¥ RAICTIKEmHEARZLEZZS N THIZNLRWTE, ZhaEHITH1EV-ThADE
IZEENOBHNTIND Y a A ANZETHEL W L BWELT, RZIChARYas
AT DLl T WS AT —FHE T,

% The Giving Tree |34 O HERERBERIE D BV IR O EE ), THEERIEREAL 12D
7280, 4@%%4@5(%\‘?)%5%&%@@@%@“@%&%%\, Lovh RWEEE L
BWET, BOOBTHERICHESTOM, #EFEICZITANDGY=—, &K
I H 7o TLEY, ZATAEZALS(?), LWOIH70EEE, 4 OHEke
NEORRLFERE CHDEBNWELTL, HROFHEENRETFIANTZENDZEE
DINBIIRRDBLET,
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3.4 WULEZL—18EETTOHARBEEME T HIEE

VA7 —EEZRDANDLILICE-T, HETIIEEOENIANY, SHIZIFEZ XD
[ ANEENTHIENTED, TOREL, VFT—HBEORAKRTHLT VT 7D
CFFRRODERD DR LT v T W fgE L, =4 TR LizVaA b « AR—=U—F1
YT EER LNy T E T IR E N B D (T L EH, 2010),

ZITIEYaAY b A=V =TV T DIER T o720 — T 4> 7 FEEIZ OV TR 95,
Vadrh e Ah=U—F VT OIFET, WiEEHICR T HIENTEHIIT o7 il E
2, TOREMRERYE, BCIOICEE T 5, TNETHHETL2OHE L TV X720
T, WEITADDEL TWIEEICHODE T EE e ARE 45, Zhidlanguage
experience approach (Ediger, 2001) &FEIZHLAIEEIEGHELTERY, WREITF T M5 LEUA
Ba356Z81070b, ZOEMIZEBWTHELTEBLIIAY SRR OZETHIE0HD,
WOWEDOKIGEE, [ZIEOREDHTATRY JEWI IR DFEE P aA Lk « Ah—U—F1
VLT, FRREREE QW EEIEI T2 D THD,

[7r—26] HEATE > TWeGEZH il ZE THLD R IET 561 1
T:  Please read the sentence number10.

Ss: No, we haven’t. No, we haven’t.

S1: ~~ ! HaveN'T 72A 72 ! 5% T No, we have. 2 T5->T7=d&,
[r—27] REATE > CWWeREREZRIL ZE THLDIRFEELRTET D6 2
T:  Please read the sentence number 25.

Sst I'm a Troll. I'm big and strong. I'm going to eat you.

S1: 2~»o! 'mATroll. eA72, ‘@>THWTAKER, EHLT?

RELFTELZLTWHDINLOHIE, ELLEENFHA~DREDR IETHD, &
EDRLHEE haven't D n’t (7 —A6) EARERF a (7 —A7)IZONWT, ENETHLGR
SO TWEHGEN RS TWNAHILIZRDE, HOR[ELIEHITHD, ZORKDENH SN D,
INHOEFEENEEINTZDITTIERWR, BORFOBVIZKRDSWZEIE, A¥E
FEMIIR A ZEB CTCNDIELRD, ZLTC, MEIDLERBFLLVOIE, REN334HEE
(T=IEDREDATTHIRY ) RATTHE (T BBE205 ) b DHRED L EFTr NI
BRa 52 Thd, HEIINTFEELOBBRPREB ML SIETHLID, T+=vIR
7REDRNLT TR E T CEBRE N Z LT AICh, RADRDHD, ZOIHhyT
TR CE R SiEA B (RRICF CO A EEHILT, HEIFAERELTEK
EEREL, ZEOLEHGLEVORRND, FEEIIHTHEEE DT, BRAED TVl

4. FEH

AFRLUZIBNT, AN NERDFGFEOR I F O Z T TOIRB ORI OV TR T
720, MK TORBEZEER T, [RFEORH ] AMEE RIS 0 2 RENC L
REf L7220, HEBEHAE O —BREAHILOLTDITUL, NFEREEEOHE LN EEND, F
FR21AEFEAN, SCHBMEE T, NFERICBITDREERE DHY 7%, KiEHELED
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7O —BLIEHE AT LR DI Y 72> TR FEHBE L ED T2 OFEMIE | F
¥EFRTHIEE LT, RENHFIEL TEAINDINEINIXZ O RORE RIZH L3,
[\ EZETE BN ) 2 WMEAL T DI2 8 720 204E 0T < DR A B U 7= TR ANE Tl VAR CHgE 2
BHZ T DDIIREHLNZETHA), REEFEIINGEREOREICRD, FELEHITA
BNELTCDTAT U TATA— BRI HEEZHD N2 BWND, F-AARTIE, FRERCHE
ARETRFIZL CNDBDT, FEENRTEXEDIIAADE5%0H10%72F THoEEE RS
A2 B N5, ZOIHAMEBLARIRN A AT, FEGLHE NG5SR I EA/NIZHY
ML ITBZH, ETIIRADZOLI B X 2D, 211k A 2 DR O AR
ZDWREE FIIOTHIENNE THD LDV RHE R > & THA),

SE 30k
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English Learned through Classroom Interaction

B
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KPR P E 7 I A 5 iR
Sophia University
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Abstract
Interaction in a second/foreign language class is constructed with two types of
talk — talk that is “explicitly task-focused” and “talk less focused on language
learning tasks” (Hellermann, 2009, p.119). Previous research shows that this
less-task-focused talk has a strong impact on students’ learning (Slimani, 1992;
Fujii, 2008). Also, it is claimed that the features of less-task-focused talk are
closer to natural interaction than task-focused talk (Mori, 2002). In this research,
I analyzed EFL classroom interaction in Japan to investigate how less-task-
focused talk emerges in class. The findings show that less-task-focused talk is
qualitatively different from task-focused talk — the former being more natural
and authentic. Further research on less-task-focused talk will enable teachers to

provide learners with more natural and effective input.

Keywords
Classroom Interaction, Task-focused Talk, Less-task-focused Talk

1. LI
NEFEREDALHZT T2 NIEFNTNDL » BiEREDHD, FEEFIZESTA N
IRDFRNSDIZIXE DIIRFHERHDDTEA, FAIL, KEDFER TAA L EEE -
f:ﬁ‘x%:ﬁﬁ&)é@fiﬁ‘i FORE, AL FEHENDIFETLL FOINCFEL TN ENFE
ICHIBRIZFE S TCWD (LLF, jugo de naranja B1X, ARAUFETAL LUV a—RAENN)

fi%f&%é)o

It makes me want to dance when I say jugo de naranja. Jugo de naranja!
Jugo de naranja!
(Jugo de naranja~>CE5&, WVHL7=</25D X, Jugo de naranja! Jugo

de naranja!)
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IHORBETHLEND, 22 REMHoTHi> TR TNz, b HHELL EBRTO K
TN, ZORFCHNIZFOR—2 « UX L « B ORIEREXS THERLILTIZWS,
HEMDRENR « FATHITHIGANLTS, TNETOAET I ar LT RE R RG552 -

T2DEN, RVIRDEEBERAL T Y NZoT- R UD, YK, EERORENELHIZOW
=L EUDDS, jugo de naranja &\ HGEIZAIND L, RIZICHEDPERBRT 577y =
Ny DEHRbOIE, MOFEEEIRZVANREIRL O THD, DXL, FEE - #
FlilckaEROFE - fFENTRWALZT7ar hich, FEHFIEST 7D
BRVNA AT ar BRIVGHES 2D,

2. SNEBERETHONDIIFTVIY
SMEFERZ L, KONWEEORRDALET I ar DA EDS > THERSIL T
%) AL T, Hellermann (2009) 23340 CWAIRD 2D AL ZF 0 a2 8 BT

o (1) Zhbil - HHENRELATI T =AU TCWBEEDHRT « T3 —H AN « h—7 |
(task-focused talk, AR, TFh—2)&, (2)FZITHREBATHIVA « ZRT « TH—NA
k« h—72 ] (less-task-focused talk, LLF, LTF s—2) Thsd, ZHilLWV a7
TR L CTOWDEATIIIE D D273, MRE LS CZO2MHD AL 2T a DFf
M- BN LD 725, Hellermann(2009) 1%, EiROFFEOMIZ, FEEF DSBS
BHOEAT ’E&D%ﬂhﬂ\éﬂ#@%\ééﬁ&ﬂ&%ﬂhm\focb\ﬁ%ﬁoﬁﬁéﬁ, EVIORBL HWT
%, Markee and Seo(2009) 1%, 5 - FHIFIALNDOHABE TGRS B 25607
FieLTWD, Markee(2005) 1%, Ay « ZAY « b= LA T « AT « h—2, LWHRER
FEL W5, Slimani(1989, 1992)X° Fujii(2008) 1%, ZEZL->CrHEEN, FDEF
B> CTHEIT T o277 avl, FHRESINTELTMBAICHEITL WA #77
Tar O 2FEIEIZ OV TR RTUND,

HERERETICALNADITE h—2 JETLTF b—2 1 L1%, EDX5b07200, K
LTI, Hellermann (2009, p.119) D EFEEHH 35, Hellermann (2009) I2L5E,
[TF h—7 1 &1%, FEHED, Ao E 7 LI, REXAZIZHRMA TWDHERED
WEETHD, TLTC, ZOR, FEEFIL, ZTOXAIEBLTCHYN S ELFE TELX
9, WU FIETHAIEFTLIOET DR Z T, —F, TLTF h—2)Tlx, F#H&
1%, FELAHFOREEICERE T, ZOANOFELMLZE, BETLIE, HnT22E0
AR LV ER T, [TF h—2 OO L5725 S LT LEARY, TLTF h—2 |

TlE, IV7AA—REDOR NGRS, 7FAL—2h « a32=F 4 —OEFICHE LN FEHRE
nad, #lzix, Hellermann(2009) Ti, [TFh—2]10OFIELT, &)6%22%47%74’7‘4'
VT BAZIZBR IR, TTAA—RDS %ifﬁof%‘éﬁ#@%ﬁuﬁ%ﬁ BIL TS, fBilx
[“Do you like your job?” D&z 1%, “Yes, I do.”tENRTUIEHE L, 3:1/‘5%%'6‘
bb, FAVHBLTCERBETETHIE, WURSELLATILIZLIZFEELOEMN
MW TWDS, [LTF =2 0F1ELTE, HHFEENRIAIK TERZIZ, &zyﬂﬁﬁz%
TRHETHDHAre you 2V %f-~T, ~<TU—IDOMFLTLRES VVEIEEEHNL
W5, “Are you intelligent?” EWHERIZHL, “No, 'm not.”X°“Yes, I am. ”k/@zt
DL, RONREEIDHFETHD, FEENL, <TLOX ABMR, XF6E2ILATND,
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BRI FLTO BB OIS, 87 5 A HE ISR SR & g Tuheu,

ZO2FEFADA L BT I ar HERDTDHEE, [FA7 | OERBEEIT/R>TLDHEF XD,
AR OIEY, ZL< DA, EFRFITIZAZ JIEWIRENRAVLNLZD THD, Filk (2009)
1%, ZAVETRRED BHZZERTHIDITITHOEEIOZ L (p. 90) LEFK ST TCVD, Fiz,
Mokt B IR TIE N - B o 18 1E, X ALY 1 X (exercise) & L<IRFLTLE
FTEMBDLN, MHFIXEBIDOLEDTHS ] (p. 91) EHLIRXTND, ZOfEHL, (47
I aryORFFEE LY CUIEDEE 2D, HlziE, Hellermann(2009) 1%, [ZAZ71E09
FEEZ AL CWDEN, TIPS X | DZLETHAT | LML TWDI N DD, Tk (2009)
1%, 2R 12T OINTHBL TS,

TIFHPAZXDINNT, ROLNIFFHERAEM ORI ITRBR 0L
WS T FNIZ A IAFAER T, BREERICE D IR S FEE DML
bILNNT, FEEIIEZRLNDT LIRS (p. 92)

Hellermann (2009) TSN TWDA X T 7 av i lal, FHHEDLIL, oL
SEEREHE, OVEVEL WA —2A03H5, OFh, BFEELRIERIC, YA7Ex)
PP ARERF L TLEIZERDHY, EENPMLETHD, KimsLTIE, [FAZ7)OEHRZIR
DIHNTHIELTZ,

« FEEFENR, SEEESEWV) BEZENRTHTEOITHIEEIOZ L

s MY SEAEEICELIOETAREZFEENSF| X LI IREID
ZL (FDYD, BRTE—tr Ty st a0 & My ES)
L720155)

 REBERICEOIOREERANDNELNLINL, FEEFICERDN
720, BERONRNPSTZDTHHERHY, /A X | OEHEL
G tDOHOIEE DL

Hellermann (2009) ®#liZ3r BHiRDE, “Do you like your job?” DX AZ71L, il ETE
WBTHD, I, ZOBEDOALETIa L, FATZT4—HALTWASTD, [TF h—
J112EE 2D, —F7, “Are you intelligent?” DX 271X, FEHED AN SFEEE ST
LINBIITAA—=RED R NBIR IS TR TEY, FATADT +—HARENLTND, £
D=, TLTF b—7 1725 25,

3. BEHITEATSILTF 2]

WY ryarTlE, REPITRATDILIF F—7 [IZOWTHEIZFELBEN 75, 7,
FEFIZILTF b—2 | BAAEN DG EIZOWTH N, RIZ, ZOXIRA2T77 3
VRO BEWMEIZ SN TEED D,

F9, FEP, TLTF b—7 113, E0IHGm THAAENDDIEAH, FATH,
HATH, BRI, KRBT, RENRZZLND, RimXTiL, [LTF h—27 )0 AL
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NEVAA—DL G L2 5L5, J. Willis (1996; Willis & Willis, 2007) XV, LLTFDI#Z27
PLME ORI T2 (Figki, iR (2009) ICk260THD),

« HRATHI]  BIBEDHDIN I EF R HE AT D,

o HART Y AU
- HRAY L HEENE A EITT D,
- I RENE AT DR ERE T H AT D,
- LiR—b BRI TABRANZ AT DR} REFH T D,

© BRI IRVIRDEL T, SHTEEIRMEE TR AT,

Bz, MR 352%, Mori(2002) TiE, VAR—RIHIZITE h—27 1085, 75
LV THIZILTE b—7 I A b2 XT3, F2, BICENTIEHEDT —HXT
1%, VAR—hMHIZITEF b—72 JLTLTF b—7 JlfiE N RS5N5, Biik, Hellermann (2009)
D“Are you intelligent?” D72 H1E, Z A7 « AT NDEAZEZIZILTE h—7 1 251
FIAFENT=EVHZ LD, ZDIHZ, TLTF b7 1B AAENDGHIE, $Ex THD,

Wi, BERITRATHILTEF b—7 | B3R SHE MBI DWW TR T 5, FEATi5E
TlE, BEPITRATHILTF M7 1057, BB IHAN L FT7 7 a (TR CHl
BRIROHE RAERE L T0D, Flil - FEFICLTAIUE, ZOI5A2T77adE
FEEARLITHEARL DO THLEREZ DN TWA AR HSTZA5, LinL, AT T,
FEEBEIZESTAL /IR HY, BT EME LA @ ESIN V5, Slimani(1992)
1%, HORFEICSINUMER TR B 038 U LR U T2 9658 (BLEE - SCE%E) J&itid
SHT, ZORER, FNHOHERLLED L IR HEPITMBRBANEZ 572 LTF h—7 |
B FN TV, Fujii(2008) %, HA A DR EEE# %412 Slimani (1992) L[FEED
FIETREZIT-20, FUL, FEFITEBEWTEIS7ILTF b—2 12 7 HEE
RUFEELETE T DM H ST,

F7-, £E50#T (Conversation Analysis) & V7258 S 5EHEMIE CHRIERIZ, #2
EFITIRATAILTF b—7 | OZEMEIZEER L TW5, Mori(2002) Ti, i
FRBIAART (AN T TR NI RAT AT« AL — I —IZX L CGRETNEE S
N—TTEZDEVOFRY) B2, ZDROFEEDFHFELENHZEL T, 22T
holzZllx, VAR TE B Tyl SBRRHINTZDIL, T4 T + A —
B —LDORFERFTIERL, FHEER LN N —TU =TI CEOM T B O EERFTH o728
WRARTND, DFD, R « B ATV DOLR—METIHRL, 770 =27 RZILTF b—
ZIRRSN, £oT, XATAT « AE—=H—DWARWET, JWERTH—®r T 177
SEEMEHSNZEVHDTHD, Wong and Waring (2010) 1, ZDXHRBREH AT -
=t T4 T 4 —D/3TR 7 A (Paradox of task authenticity) EFEA TV, Zihifis,
FEPREMICA — BTy IR A AT ERRAICHE LIZEL T, FRZ, FEEICEST
A=t T Ay PRI UL, BIRGE COALET 7 a ATRIEL TODES IO ThD,
FERIREN ORI DNLE ST, ARFEESEDLREAET I ar LI e B 2885
NOMFERE R T D,
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4, ARSI AVERBBEOHLS

AR D X728, HIRTH =V T AT AL BT a DTN OERE T8
BHEFELE 2D, o, FEEPEBANCAL ZT7a B INTHIEOEEEZTI
TWAHIFZEE S £ 2<% (Long, 1996; Swain, 1985; Slimani, 1992; van Lier, 2008;
Hardman et al., 2003; Mroz et al., 2000), L/»L, FHEZFOREELECT LA E
WLT5E, SO OMBENECL RN S D, 2T, it cih<bnTng
ABT I ar BHEANZEOHLIIZONWTEED D,

4.1 HELVSHHEZEMOREE
FEHBEORKGFELHOTIE2EH LG EOREEL T, 9L THEE LW RFERZE
M, ZEMORFEENFEEOZNE ERIDHEMICHLENI SBDHD, ZiuE, Hx
7 E RS (ESL BREE, EFLEREE), FHE (N, KF%) TChoThIitlL TRLN
LM THD, T8 S CIiIeERE CEIT T2 ¥ 12018, FEE ~OAHNR
BSILDD, ZOXIRILTE, HEMORKFEENFEHE O L LRI R 55,
BIZIE, Fujii(2009) 1%, HANSEGESE EHEXRIC A ARGE CHRIBEORELITROTZBRO
FEBORGEEFRLIZN, FEHEORGFEEIT Vol ~T\5, F/-2, English
et al. (2002) (%, FEANFEEHITHL THBTITONIRELBLRLTODD, 10AH
INDFEHITHEE = D0 Z L T TSIV TNAHER TS (p.24),
BEPOREREY T HERIIMD, ETHEZIOLNDLDIL, B¥ERX, HhETOFREA
AN, FEBLZAT GEFT), FE, W), BEVERROEEBRETHD, L,
Waring (2009) 1%, FGE &2 16T DB K ZE > - R biEHL T\s, Waring (2009)
X, RERICRSNDMBR BB A TER DA 2T a0 TdhD Initiation-Response-
Feedback (IRF) —7 = Z(Sinclair & Coulthard, 1975) 2ARILTZHFIZ2E H D3¢
FREEE T LR RTND, BIZIE, BLFOLXH7e00ENN IRF v — 7T AThD,

[I] %l : DotsoThATS?
[R] A& &2
[F] #0h . S77ha, (FEH DT —H21D)

Waring (2009) i%, IRF > —7 = ARG ISR DAL 277 a BEITT 5
MEEDEZ AL EIORFICEHL, ZOIHRRNTIE, FEEFPEHICHESOE
H e B &k ~720, FRICEIIAATEVTHZENEEEIC DL~ T5, IRF—7/ =T
VABMEVIH T, AR RWVEWT == BN EEE ORI SE LT TN DEN DD THD,
F7-, Waring 1%, ZEZEW T, A FT772a lCARASNDEZMIEE I DM HEN
HELIRRTWD, FA-BIXHE, MELFEET O, Rl — a2 RD T Lh H 30356
FTHA T HHICHBTLC0D, L, #HETIE, aEdIEENAL—RZRESIIC
KLRBENIDTHD, DI, HBRZERIZBWTBRSNEA L ZT 7 a3l
RN A DAL, DT EFT ORFEES LT Q0D EF 25,
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42 BRER—XDMEE

FEEORFERERAECTILEEMALIGEOL) —DOREELL T, FHEFEOHKEE
BRZERTHERESN—ADRE LI A THD, KETIX, (o ¥T77 arwERT
HZE, FLT, BEEN—ABGEDHLE BIEIZIT-BORNF T B HEINN, I
3L DO AN EE 7 (Hardman et al., 2003), ZOBCGRICBIT A T T 7 —b
FETIL, LLFOIHIREE N DT,

s HETIEALZTIvarERWEEINR, FIZEORM NS0T
[vAd A

c BT Ly — DI REORHEDT, AENHITIELWE
Z2HERHTLED, FOHFNRDON—JIZLYRLIAED D, WoObE
AL QDB 238 501 TidZaun
(251412 English et al. (2002, p.18) kY, & ICLHFIER,)

W2, MBUORTIL, A ZT70T 47 R REOEROLTNARHAB CTH72280, %D
BRI AN E D DFGE 22 A )L (Bl F BRI DG EAZ A NV) BHEF L T2 NS DTh D
(Mroz et al., 2000), ZENDHT7/2BEZEEZRLIZY, Fiad TR HE L7203 555,
NERS D DI D3 D370 %, Sk % 7258 THE ST (Mroz et al., 2000),

5. LTF THYLNSEBEBICDENAYBDIIU259 30 0B K

TIET, BEBRETHONIEED AL AT ay, BREPICEANTSHILTE h—
JIDBAGHE ERN R, A 2T 7 a BRARELTRALIZEOREE, ([coWnW Tt
oo YtEriar TR, BEOT —HERRL, INETHRRTEIIEAHTIvard
FEEH - FAGGE - AR - R 200 — R ZAA TR B ET 5, £7, EEOT —
ZEHNL, LTF THORNRS S EEBEERICHORNBVEDA L ZT7 a0 O BRI 475,
WIZ, EDIIRGE TIDIIN AL ZT 7 a NEIVIGEEEE 2D,

51 LTF THYLMNLEEBZBISOENYEBDZIUE259 3y —EBET—2EY -

WF—H%, 20094E1 AIZENFLNL KZIC TR SNIZH O THD, KB, H5ERN
FEEEE T, AEWFE L Ch D (PEEHEREO MBI, FEE I TR
HEFEMAECKH ThD, RHET, YRFIHRFZARNGITER—[E905 MiThih, HHOFR
RN SRR XTI E RN EL T,

ZITIE, FFEEPBRT 70T T O REI T X AZIZERA TWZRED
T —RERAIT T D BRRO [ Z A7 AR O THIUL LR —N G COA 27
JvarThb, FFEEL, BT I BEIRESNT ANV R T RRE S, b
AL, quadruple LWV 72K EHL (RIBLODYANIANCRTUMIGLEH I W) 728 % A
WRINHT 77 DNELZHIAL ThboTe, LA 27733 T, BEICIVERIIC
Fef S22, “ is twice as many as SV HEGRE B A A WTT T A
LTS, SEEFEHLIOETLIES, MU SELRLIOETLIRBNEEIZED
WL ITF b—2 1 THHEERD, (T —HPOMEINTITHONTL,H S RENZV,)
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F—V  HRF ST R FSE DR AIEDA BT I A

01  #E: So (1.2) choose one of the (1.0) graphs (2.0) ok? (2.9) You can
02 choose an anyone. (5.5) So let’s name them one two three ()
03 ok? (2.0) One (0.5) two (0.5) three. (2.4) So (1.0) in (0.8) graph
04 (0.9) one two or three (2.1) and then tell me (0.6) the portion
05 and the ( ) () Ok? (3.4) You start.

06  “#4: Hm () three ah () right side?

07 #(H: Three on the right side.

08  “#/: The product of A:: is ah:: (1.4) hold on

09 #HE: Is?

10 %4 E:(0.5) o () I mean ((laughter)) that of B:: (0.5) is ah twice as
11 many as that of B?.

12 #HE: Yes.

T, HENPNCRT TN OB ENTHREZATIZOWVWTHAZL TS, N
RT7OMZHB3DDT T 7IZFNENINEIOTHE FE2AT (CHHE31TH), FEHEHFIIHLT
BIEFIO L EREEL TS (306417 H) . 201%, FAEICLEEHI0ITm L (51T
H), ZELOAHTIaZBRL TD, ZOXIRIRILT, HATFELNE R
WCEZET D (BHDENE, /—basd) R iEE, 777l CHAITE h—2 ] (87511
1ITH)THDHEEZD, LL, 6THEH T, FANB D ORBRATLETI7E2HAL QWD REL
IZHIER LW, 61THOFEEIX, FEAE - ZEhickoTE, FF - 58 ME S
NIRWHGETHDHEF 2D, S FE LIDETHEBNIRENTNDN, FATEITDT-
DITH YR SHEAEEICRLIOETHRBIIHEN TS, ZD, 5hHTITHEIE, &
HHMMEWHEILTF M7 I T 5L 5 2%, 61T HDOREEITHL, #HEIX, ERXRKEFE
FTHERMBELTOD(TITHE) 2, FA, RO LEE SHITEITERDENTNDTD,
TITH OBERNED 7 4 —R A\ 7R U TS L TV, B E - FAmE D, 1005
1T H ORFRICEIETHILICEPTLTEY, SOLTITHDALZT72 a3 E 2ol
NEZFRAIITAT > COADINC A D, SIBTATRA DAL EZT I av R ALN R, 71T
HODOTZ 4 =R ImBZALBNEFE LT « Lo 72i3ieL T, ZoAZ2T70 3
VNIXBAARTE Ty THY, EERAL T VIR DREMEDR B D,

52 LTF THYLGHALEBSFITOENVELIA 2507230 BISI5MH

ZITIE, TAN—IEREICEDANBRICEIVESILTEF b—7 12OV THRFIL T
FD, KAARML(2009) 1F, T4 _X—hEiHL CHE R TEDAT N, BRTIHILEDHDHAX
X, BlIZIE, BLTFOX5Rbondhslik~Tunas,

[RIRGLE LI EEEDFHEEZF THILEIVL, Lom)ERENT,
T CELFEHEEETH) (p.14)
MR E DRI B CHERSE D] (p.15)
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ZOXOIBRAF /LT, HhhE, FEE IS THEETICAN —MNURZ THRET
LAREMERHLHEBZ 2 OIS, FEHERIY, HlxX, TLonhERENT, oLy LR
T BIDNTRBAEEEMEL B X LND, ZOXH7RILT, LTF THORNHE 5851
PRINVIGDAL BT ar SR E DI G I CARHEINDTEA9D, KOO HE, T
TENDHEM AR DR FEE DL FIOoRT,

#£1 LTF THYLASSBBR/ISOLAYBHBE

rlHi JEGH
1) 7 4~ —MHIZHLOREL #Hh:  Let’s move these desks to the back.
BEEAERTD ¥4 Back?
#ffi: To the back. Over there.
2)XATAT + AL—H— | Zhfi: Can all of you hear?
DT A_X— L THHH | 242 No. Volume up?
% (DVD 728) 85 #f . Okay, let’s turn up the volume.

TARX—NEBMGT HRNHLOREZ BT T2 GHE1), 74 X—hDAF LN ERHEH
BEINIRATAT « A= — DT 4= @l (5GiH2), Lol T8z flelL THIT T,
THEINAHNE, ELOLIEEEFESIE MO TEETED 3 ABMR TR TN,

ZDOIIRIRMTATONDA L 2T 72 ar b F i E I ORDPVGLZEN TSNS, BIZ
X, BHE20INCFREBERTLEOF &E LI TEEW  LEk#EE T 586, “Volume
up?’ DI RFERIR W L H BRI E LD, BERIZHEEE, “Okay, let’s turn up the
volume.” LIEMEZ2E LA IRBETD7259, ZDXH7RILTF b—7 1%, AR EE - 728
Llpo TR, FREFIZESTUTHRRIE CHREELRINT D=7 bE 2 65D,
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H OB BB IMMEIC OV THIK IR AT, B3 ar3TIE, ZOXIRAET7
varObLOMEIC OV TN, 22 THEELRS UIRBR0W ok, ITF h—71%%
B, LTF =27 %7 ST IUXBWEL G ITHEm DT TUIRGRW A TH D, FHER
THARY « TA—NANGAL BT a0lh, BIRRNG, FEHEFICHEERPEHESE 5
z2.% (Fujii, 2008), ARG TIX, HEZERTEIDILTF h—72 12V ObOz785 L, B
IR T T DT T DA REME DB D, ZDLIRALZT 0 a IR E D LR T,
AR TCAa=—h T 2HEERLOLL TIRZDLERHDHEVHZ L2 FIELZ, TLTF
=2 %, FEEPREEZFE T LIy v ar B 5O LB AR50 T,
HARTA =B T AV VIR BEE « INRAL—XITRINEN G0, HEDSEE SR
TXAEFHIZTAIENTEAHEE RS,
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