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Formulaic Competence in Second Language Development
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Abstract
A language has been traditionally viewed as a set of lexicon together with a
grammar. However, the adequacy of this view has been questioned. Pawley
and Syder (1983) point out that this lexicon-plus-grammar view misses the
formulaic nature of language. A language is a composite of free expressions and
formulas (Jespersen, 1933). Free expressions are rule-based: Expressions are
freely produced according to a set of grammatical rules. In contrast, formulas are
convention-based: Formulaic expressions are recursively used as chunks (also
called “ready-made expressions,” or “prefabricated routines”). In the context of
second language teaching, Lewis (1993) proposes that formulas are taken as
pragmatically useful lexical items or “large vocabularies.” In recent years, the
advantages of formulaic sequences have been discussed in the field of second
language development in terms of processing advantages and manipulation of
information (Wray, 2000). However, most language learners do not yet enjoy the
benefits of formulaicity (Wray, 2000; Yorio, 1980). This paper addresses the issue
of how to learn formulas to develop formulaic competence, arguing the need for
distinguishing the stock view and the flow view. We also argue that the large-
vocabulary view (Lewis, 1993) should be elaborated with the concept “formulaic

network.”
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1. [XL&IC

EAREFREIZHIFEFITILKSADBEARILEVOIL DS D, BASEFORNT,
Taylor (2004) (%, SiEOEMAMEZERL, ZOBEbENSEEE BN EiE=
R SUEIBIOT XV AETHL LR~ TWD, HHARBLEE, BEHMICHEDNSER
KBDZETHY, TOFFEEAFET APLBITHEOIRTOZLE ), FIZIXTSIH725]R°
(A EE AT AARGEICB O THIAMRZREH R THD, IHEHRBUL, #EEE2 T,
BIVHNESTWDEDT, [M0EEIBRIC, (MHAMDBLNERNRBLIZENZ D, fi
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Z1E, AARFETITHETAIZHEIRC, Ve[ AEEAIESION I EZ XTI,
FEIRANI I TS EATORIE TOBINZR W BRI D EVIFR S5, BB, T
FFRAEVOIRFEY ST E TR | OB E 2T T, EH ORFbERT LI, &5
WX FOEELWE T 5L E 1 REICTKHRILE>TWD, [T HEEA T OOERB
WX 72, ZAS B ARGEZ D51 TR TEEIOREIIIZIND LI,

Trv—I B DOFFEFEAT AL (Otto Jespersen [1860-1943]) 13, SFEIC
I LAED 2 >OMIE2IHY, [MEE 11X “How do you do?” DXH72“formulas”t, %
L ClAI# 13T gave the boy a lump of sugar.” (Tgive +4 5+ 451 D1HEA]) DD
72 “free expressions” &t MO EIR TS (Jespersen, 1933, p. 18), ZIUISFEDH
NIHVEIFEWVY THERITHD, bilbilt, ZIT free expressions # HHFH ],
formulas Z MEHRDBL LIV, B HRRBUL, SEIZSUTEOEE AN TE
DHENDRELDOZ L2V, —FF, BHEBIL, Z<O A2 PEDIRUAESZ L TRENE
AUELIZHDE D,

S ERE AT (B E) OMFEICEB VT, EHEBL—— “formulaic sequences” (Wray,
2000) EFEIEINDZENZ N D723 H STV B (Conklin & Schmitt, 2008;
Ellis, 2012; Jiang & Nebrasova, 2007; Lewis, 1993; Riggenbach,1991; Schmitt,
2004; Wray, 2002), #1x1%, Lewis(1993)1%, HKiEDOREFEFHLE _SHOFHED
FEERBIA LR, B SEEEEEOREHL, SUEMITAGREN KT, BRMab
DT (BRARIZEERI DD D) DR BN END T EEFERIL T 5, Conklin and Schmitt
(2008) 1%, #H _SREOFEF LREEGE AT, EHARBZE S LTEEZH TRV
BEOELOLBEELOTUVDNENIEL, FEEICL> THREERFE ICL>ThAEERIS, B
FEUZIZTRRANALEE _E DR i (processing advantage) | 338D HIVAT LA RLTUNA,

EHEROBENE _SEEGOHTHL AT, RS THAEINTOWDEEZE XL TH
Fu, LasL, Ellis(2012) 1%, EAERIIIH —SEEGSOREER THHITH 0D
T, A IIREERE O LH 7B A ME (formulaicity) 2720320 ES TEIpWER N, 2
CERRICBIIAEHAERROBEEOL T LIZERL 0D, #EHNZ “How are you? “&
H “Give me a break.” DI EBEE DL DT 209V, LavL, HEENLEAKOD
DIZIpDE, BIEMIZEOFE I TOLIRDL, LT, HARBEBIEICESTHIER
RNEVZT DL DERNTEENTED LD D7 Ellis D iR TH D,

FOSHMAB O T, [9a=h747 - TTR—F R ERITRSTALLY, 20
T7a—FTIE, ETTARRENILD, BERES T/ A (Why don'’t you ... ? 7oL DIEHZE
BWABEMRLIZY I RR) ZERTHLIAICEDORMMNRGH D, L, THV o7 fgEiknE
BESNTWDITH» DT, FEFITEHRBEL) LN RETHRNEWVD DR
CEEEBMREOMRLTHD, OFY, EHERIUIEETHY, EEOFRETHLEOEE
PEIFFRFAS N TODITE D DB T, ZOBEBFILTHLNEVNDZETHD, TiE, £H7
FURTEHARB N ZE CTHIENTEDD, TURARTOEETHD,

TH A FRBULTER S (formula) | 72 &0 [ FED 3C4] (stock expression) | &AW #GE
(idiom) |72 L LMEIEN, TOEEMITDA > TWTh, EARHOMRICE BT TV
WINDODBIRNENYFZEENZNL, TIUTRFEHENCE>THRILTHD, FEEE, KF
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FIZHWTHRLE, 20%LE, TRGEIZENMTTHIL, RADLIRNIEEZTND,
ZLTC, HBLTWAFEEFIED, HGEEE IR T2, AGENHTEZOHE, %
NERZTHEVIRD FTIEARBEZZATODD2OTHD, TOFER, Z<D%*
FEL, FARIEZLOO, TREIEHNIRERNEEE TODONREETHDH, HF
EEelZEL TELOREHAEE AR T OME N 50, HHRIOTOHFHIC
DT, HAMbFEFLEFRILE A FZ2ILA L TEY, NEARBOERNFREL)
RMEMRBLN ZHEZ D EWVOFIRITRNEVIDORBLRD LS THD,

FEL, EHERBE, FEEHEETIEELICEEEE I (language resources) D3
DDA T DEEZTND, £IT, EHmeCEmE RIS, AR mE RS
LIENMETHD, LFELOH _SiEEAEIZHE VTS, formulas 727> formulaic
sequences EVWV) S EEI T, FOMAERRIBIMIEORIRIT/I->TWDED, MEFAEH
TEHATTHIN DN TOBEGRIBENHLHDIT TIFR, £2°C, EHERI)Z#
TERNZER T HLERHHEVIDNPEZ DB X THY, AR TIEZORERZR N THIZN,
PUF, #mmoREHEL T, (1) EHRBLOME (types of formulas), (2) AkyZ7ELT
DE AR (the stock view of formulas), L T(3) 7r—&L TOIEHFEEL (the flow
view of formulas; formulaic sequences) D3 OICIER LIZEmATTY, 78, AbvriL
TOBEMRIUT, MZLOF_EXRVNEVOREIC, 2T, 7r—LL TOEPERBIL,
EHRBL) LIV RBEICEE T 55D Th D,

2. BERRBOESE

F7, EARBLOFEBICOWTRTWI), BHAERBLVSTH, ZOSHHHEPAILIREL,
TEREL TS, oL, EAERBZSETOIMMAN2TIUE, FEEL, FitkEzks
720 EE, BARBET L AR A TGRS, £IT, B3V FHILENFTHE
MEVHZ LN, RIS EMERERSNTOD (Aijmer, 1996), %5 1T, EHAFRE
DR A RIS 8L T, UUFREDTHHEEZ TN,

O MHREXH (REEHF v 7) : Why don’t you..? (~L7=6E9T9 ), Could
you..2(~LTW/=7ZiF£9 %), Don’t forget to... (~TH5DEENRNED
12), You are supposed to ... (B~ HILIZ/>TWAHIETT7E), T agree to a
certain point, but ... (HHEZAETIIEKTT D, ~)7iry,

@ AITEEHGLTHEHFv7): Give me a break. W WIEIZLAL), Here we
go.(&H, °BH%F—), Forward march. (Fi~), Way to go. (\ ¥ —), You
must be kidding. (7T TLLED), [didit. (Roo72—) 7L,

@ CEMESCFREL (HESCIEH T v>7): had it not been for ... (bLHDEE~ 20>
72725), nothing is more A than B(BI1ZE A7Z2b DL 72\), it goes without
saying that ... (~72DIIEZH7FTH/2Y), in such a way as to ... (~T5HLH7%¢
FET) ek,

@ MEEIF 7 take up (B0 EiF%), give off (RWRE%E%$2), add up to

. (~2hnZ%), put up with ... (~ZA~ZFzhen) 7l
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® FIFEFEHREFEAF Y 27) @ in the end (& & EIICIL), as a result (55 &
LTIX), in other words(EW#iz LX), by and large #EL T), to be more
specific (bo& BARAIZE5L), among other things (E0iF) 72 L,

® R @FEAT v 7): beat around the bush (EIVKE WK AT D), call
a spade a spade (B IZRKETRF V%2 T5), speak ill of - (~DIEOEFI)
mE,

O WEEFFRRFEEFAEHT Y 7) : clean as a whistle (W TEHE D), poor
as a church mouse (£ THELLTC), silent as a clam ("M HDOIHIZAOEHAIL
T), quiet as a mouse (ETHWENT) 7L (a great deal of X° a slice of 72 %K
BIZCBH T ORGEL DI T DIENTED),

AiTE R 2 H (RTEFIE A T v 7) : with respect to-- (~IZBILTIX), in spite
of-+ (~IZHH D0 H5H7), in terms of-+ (~IZ DWW TiX), in light of-- (~iZ
W) 72,

©@ #% -+ 7% = : Too many cooks spoil the broth. (Jt8HZ <L TR ILIZDIED), An
early bird catches a worm. (F-2 &3 =L DF#), You're barking up the wrong
tree. (FBTEVD) 7oL,

O #RE R B (functional expression) LMK T2 L T2 RN T2 EMLE
T5178 BRICHHETAEARBROZLEZ O, ZUTaa=h7 47 « 77X u—F Dl
FID12272>TCWD, =BT 4% (Austin, 1962) 25 £z, E<EM LB ARSI T
W5, [~L TN/ R TLIIM LN LT o TN | Vo 7o KB (B RETE
Fyo ), ENENHKET L 720050 RanohHbZ EICEETH1EW) BRIDOTHIC
EOZEDTEOEERILE 0T 2N TED, UL, 1EARBUIFERERBLZ T TIEew,
ZZTVO@DOAMITHERF Yo 21%, XFlY, HEMICEICT AT ETHEDIDIED
THDZEE), TSI RN T HFERANIANTEERB THD, O SUEMT v 2Ig,
SHEETIEHARBLLL TN TEL D% 457, if it had not been for ...<° had it not
been for ... | EEIBETE TOWRFVCAIEL TEOF DTS,

PLED3DIZMZ, @hJEGEET v 7, @RIFEERT Y7, @FFEERT 7, @
ERGFERF Y7, @mEAERTF v 70385, ZhbiE, 07 T, bk
KAILLTWVEHARBIZE N2 LD, EbIZ, EOMEOBEORILZHFEL, bl
DO U3 FEIETS b T § 2 LN TED,

3. AU ELTOERRR

EHEREZ FRRO@EICHELTH, TOFETITVANIGEE 20, 38 FEELR O,
TeIZVARL TEZ DO TIH L, AEWRA N —IE2EDEHZETHD, VAN EE
TlE, HFEOFEETWIRGIE, HroETHEELERORIGBIMR I B RSNTIZmE 720,
A EWRZRHGE SR ITEROEEOBERO Ry NI — V3% E 723512, EHEBIZBW
THRLZEN V2D, Thbb, FEFFMERARB RN —7 125 12T T3
NHHOTHD, ZI T, TOEMFIELT, ERTDNETHEHAEREZHLIZLT,
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EHERBLAY T =23 EIIE O EBIRL THIZW (1S ),

YA T AREERDD What do you think I should ...?
[EHLz6wnn? | What would you think if I ...?
Do you have any ideas about how I can ...?
Why don't you ...?
REYT3 AT B AMHFIIRET S Don't you think you should ...?
[~LTHhiznEH ? ] It might be better to ...
Why don't we ...?
Y47 C.HBbEOT Let's ...
[~L &9 &) -/

Perhaps we should ...

[RECHT 285 & %l

5 © suggest, propose, advise

%4+ suggestion, proposal, advice, idea

($8%4 1 7 BT 2 58 |
- T OFFE 223 % - I'll tell you what., I've got something to tell you., Hey, listen.
HFORSZEIE L2285 ELICA%)  1don't know how you feel but ..., You may feel
it absurd, but ..., I'm sure you like this idea.
CWRREESTT S X ) IR T Go ahead,, Try it., Give it a try.
1 RERBEORYET—Y

FTHRETDIENSTH, (A) HPIZTEILIELIV D IREERDDH, (BT~
L7EDEIM LR ET D, ZLT, (C) —fEIZI~L7av i LIRETDHENIZ DX AT M
EBZOI, TIUCESTIBHAERBZEVIRAZE TR N =B ER T8 TES, L
ML, ENETTREATDTHD, B8RS, BIZITREZXAT BOGE, WERDIIER
W ZRTE0HED, THEOTEEZBRE L, ZLUTTHFORIGE N ELRNE 2R
WA T DONEBTZ D THD, F2, RN ERETIEVIGEA, [~T50
IZEITTH, HHIES TR TIBAEIBRMLOFE LT NMAAZENnHHTE5), T
7pbt, NEBEOWE | [FHFORIGON E | HRENE T FETEE T 1 ICBfR T H1EAE
ey T =L UK ZERRETHD, ZL T, LRy NI —J B SR,
LFDIORTET, (ERETLHENIT I —EHOWMNAEEV T 2N TED,

EEOME : Hey, listen. (1az, Hxrold)

MFEOGENE © Well, you may feel it absurd, (Hx-o&BEHITFTWDHEEINEL
NIRRT E)

#£% : but why don’t you ask Naomi to lend you some money? (F4JUZBL&EE
L TNEFHA THRIZHEI D)

Wb Just give it a try. (o TIHAL)
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Tebb, HHARIOAN 7 OUNRE T, IEARIPMENRLT DLW ETHS,

HIVEOHIE R THDL, EEX LIRS | 2R TEORBEBIEA LSNTZbORITEA
EThb, Pl XNEX oMEFENZIE, Wow!, What?!, Gee!, Oh, my God!, Oh,
dear! Z2E NN THD, BlEE AN —NIRETLHONRIHLIZMEFITZE 25, H
ARNIEFEE D720 (emotionless) 72 &7 A T EGE TS (enigmatic) LR AR SNDHZELHD
FO7EN, EEORBEGE G DG RBIZFELROLG THEIZLLLETHAS, £27C, ¥
EDORBDASY 7 HFFOTNDLIENROHLNLDITIEN, ZZTHU FOLI s R EL
Hy NI =T Z AR T 2 ERBLINTERV0 (K2)

i il BxrEgEy
Wow! / Oh, dear! What a surprise! / Incredible!
Gee! / What?! / That's unbelievable!
LEIES:

v bT—2
HFIZZAS NN R HIRICE X 2 M5
Are you surprised? Wow! It's a small world. a bolt from the blue
Isn't it amazing? What a coincidence! jump out of one’s skin

M2 BRERR(ES)DRVIT—

fHLIZIA T %, OoKOLIZEEITAARFE T DS | B2 L350, HFETHES
ZEZERBLT 260 LU T What a surprise! Z2EFHIZLL N DO JH72IRED L) D305,

That’s amazing. 1UZEE72 / Oh, I'm really surprised. H&, ARY|TENH o7
/ I'm shocked. (*o<YL 7=/ This is a nice surprise. 9L LV Vi#E X724 [ Incredible. F

X7>/ That’s unbelievable. Zi1> T{ELH72\ Y / Unbelievable. 9 TL LY /I can’t
believe it. L THURRWTE, UL

HFZEPETEBNTIEN 2 | LRVRTRGEZLNDN, £OREIE, RO
FORFIP I TH D,

Are you surprised? # 7= ? / Does that surprise you? ZiLEWTOR-<YLTZ?
/ Is this a surprise? #2ax, ®EXTLxD? /Isn't it amazing? RANT T2 2 /
Can you believe it? ZiL>TELHD ?

F72, FCME I EWoTh, BAICTHEREZATHESTZEEDOHED o TRV
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2% 7-501%, Wow! It’s a small world. T2, What a coincidence! £\ 95\
Ftd D, We met again at an unexpected place. It’s not just a coincidence. That
must be a fate. 7ZENEGITTFHILRWEFI CHAE L, ZHUTIZOMIRT 2720,
o LIEMPIRADTE | LWV ERE N THD, EHIT, BWcLWIHIZEAFEBIITHIE T
DB, WMEIBREEZOTHEAT v 76 WnANAHL, A ARGEICIEROFER I EVOFWN
FFNBDHN, ZIUTYT-5PEEEE, a bolt from the blue 35\ & out of the blue M2->
ThHD, APBTHLRNWEZATEIY, Bo<KBTREVRITORBIZE LD, *
7, The chairman’s resignation came as a bolt from the blue! (X[ & E OFHTILHE
KOFERETZ 7212 )HZ 721, The fight started out of the blue. &, [ ZOUEME X2 aniE
o8V ETHD, LW S THHA D BERES TH)— E I LAEWRIDBH DN,
HFETIX do a double take EVWIEWSET D, He did a double take when he saw
his fiancée in a restaurant with another man. 3113, 747 E23B|D B HEEL AR
TATWHLDOERABRLT, HADOHZEASTI1EWHITETHD, [FERIZLEEITEV DA
jump out of one’s skin T, She nearly jumped out of her skin when a strange man
put his head through the window! (JLE5H¥ B NENLIAZ HFIZ AN TWDDO% LT
ZIFFERUNIEENT) 1T ZE DO THD, HENTEHEL Ko7 LEIE Words fail me! &)
REVARDD, ZDIDNT, X ZRETHEOIEMERBA HIZGELE TRy N —
7IELCThE, AR CEZORBIZTHILNA[iEEeD, THUMEHEIL RN —
I DRI T D,

4. JA—ELTHOIERRR

oL, AbyZlLTOBEMAERBRIZTTIE, BHERHNZEDLOIZIEA+5 TR,
%:@z\%tﬁ@zﬁF7u~<‘:LT@‘IEFH%EfﬁJJ:b\o%xjifzbéo OFY, HHIZEFERE
OB, BRARBEDEICIEEIZ RS NER T2 THD, 2TV
BN T2 TNE, FRUTS U —= 0 7R 7 A XRE RN THZEY AT RE
BT ThD,

Wray (2000) & Wray and Parkins (2000) 1%, 18HEHROMEEICHE H Lo a2 G972
wama L TnD, KEIE, S Lofmiaia=r—ary EOR|RIZ3Tons,
SR OBLEOIE, EHRIL, TNAEIEEINTET Y I THLZEND, 1
SLEMASLTHENITARBMEY, ZLTC, tATI2=F—Ta il 0Ny, FELFR
ME TR T DI ERERBEMEIZLT, RVEVNHIBIHET AT REMEN DD,

EET, FEENPEEL S TRET LB AD, EBHRBITE, UTFo4-o0
HEH T & Ex (&H) 3HHI0IT S,

O BEHERITZIRIL, BHABWERBTHOITKE THD (expressive optimization),
@ 1EHARBUIIGERBLOM AL TEE S 2T 5 (constructional easiness) .,

@ EHARBUIRBOWIE B Ci#E 4 5@% %7 % (navigational function) .,

@ BEHERBHOBEHEN T LB T —arBenF TVl AF LIl D

(formulaic chaining)
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OIFERFHROM S EL T—RIHERSNTODLDTHS, 2T, EHITQLBL@
EFOHAITMZIZ, LTF T, FRFNICHOWTEHEICHAL TV,

41 ERRHORERR

F9, EHHRIIIEWESECTRIATIONKE CTHD, T EHGE T expressive
optimization” EFFUNZVN, B ZIXHENTMINEL THH> TRYELI- Kb A2 £ BT 50
WZIEBTHRERA, HONEITINET JEVOERRILHE XL, EHCTHD, DOFD,
ZORBUY, HEPFELFOBRNEZRMETD L T—FDEOLNWRELITHLEVDZETH
5o TEIL IBHDNETEIL T HEFANTIHFICEINLITHIZT S EETHY,
TG CRHET A5 CHEbd, RICZEOEHABNRS W HEMLT, £
M;:k%bﬂ\f:f:‘(k DOBEMARELRY, LTHELHEWVIZEFH TIINSR7RD
FIEEZE, BERIFELIDH LAV (L THEMIZHIELWDY), BRRRELN
L2, iE’é\LJ:o“C ITHE TN RALZREN G % 5 2508 LIV, [RILZEREDFFET
%b\?\_é (Lewis, 1993),

I THRILEFEL L COREELIE IR B OBRIC OV T HRIZS L TR ER,
gmunkbf@ﬂ%?&??ﬁ CBTLEMAERROMIEE, B, EEEORGEREE 2T T T
LTW5, ZiuE Lewis(1993), Willis(1990), Wray (2000) 523 i@ IZEFF S RijHFE D &
IThD, LinL, FiEEL, 4%, HRLEELL b Tng, ZoZlzBELT
THEHMARIAOKRE ZTHEHALENR DD, FabiHiEzEE L CTHER @“6[5%30):!%‘/-:17’753‘
HDHN, %hiﬁ’(&)éﬁ EVORTED TS, HAILEFREE L COHRFEIZIL, EHED
AR EE MDY, FFEO RN ETL Z LTS R THD, LnL, %Enﬁ‘&@i?i
ﬁﬁi’)ﬂi%‘: FNNIEEFETHHIRY, TFEFEIOE LA THTHA), Flzi, K55

R AR KIRICRI AT THAIL, BEOFEWEZEIEO LGEER | OIEY 7 I33E5ED
i{i WY THAIENHZEThHD, MEIXBEHRIRLED, EFHIT, RESCKEALERTIE
ARBASCEE2RATDEARROZIaE - aT 2G5 EN5HEE 25, Could you
please ...? IR T DBRICHFERFERLE DS H WD 2ME AR BL CH D, R T
FEEEOY, WEEAMHIAL, FEHIBE TIOERREF, EEEIHEIZLERNIEAIEE
26D, EVHDiX, Could you please ...? MM EFFIZL TUFLWEXIZZDO RN %
RAHEHEBENRFIIZNOTHD, MM, ZORBITHEE TRELEZEBEN,
A2 == ar OMRWELNDITEND, HRFOANDBILGFLTHEIZER TEESND, b
HAMBRAFRBOFTH, #121E a bolt from the blue LW \>7-RHI/RDHL, HFERELL
D NIfE S TUEDLRNENIZENRWICE 2 HIVD, ZiUE a bolt from the blue
DIALEADIRNRELTHY, —MALLIZKWRBLIZNGTHD,

42 RBEEAHILITODI=HDE

WIS, HEARBRITZWWZEDOMR | R4 5720, KFETORIDMAL TER
FGIZLTLNDEWVINE DR D, EHERBLE RIZE NS SER R R 2T LT RELT
HON, TIUTERULSNI=T v 7 THY, EEBELRNT, RILITIBRICESIC
FEHZENTED, ZIEJEEE T constructional easiness” EFEFUNZVY, B rHE, 7o
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T DFERMINLTHINT, TN TREZF T 2L TRICPHANL TR TR DHE0D
ZETHhHD,

#il% R CTH X9, nothing is more important than ... (~IFE KEIRE DL W),
you're supposed to ... (FiE~F5HZLil/>T%), Why don’t you..?(~L7=HES
TED) 2 EITEARBLTHD, ZNODORBD KA ALI L THERORZ R LT 5L
:&T‘é‘béo Bz 1%, i %Z4MZ T3 (air out the bedding) | ZEIZBLNHHEE, HH

WA ZMCT L6 2 18275121, Why don’t you air out the bedding? &
S Dﬁé% ZDOY¥4, Why don’t you .2 |ZIEH KRB (T L AT ERBL) T, Z4IT air
out the bedding # (XD IAA TWD, RIHFNITHOEXIX, Why don’t you..? & air
out the bedding D &K T THD, Fio, MHHZIMITTIEERYLILIFTRVIEFE
W2 295, nothing is more important than ... EWHYIEHARTE > TN, £
FUZ airing out the bedding #1257 &C, Nothing is more important than airing
out the bedding. £\ ORI HIK L7235, T Why don’t you ...> <° nothing is more
important than .. JIfEWBEFOLVERHERI THY, ZNOHEEMETHZET, EMD
DOHRRFB VT ZENTELDTHD,

DU BB 2 THEDH, TRIT2DD iﬁuumﬂﬁ%waf ZOERAIZIES
WEWET D, WAWAREEERBLNAREED, I THEARRET L AT OIS
ZENTED, ZONEEFIGEIZT IR It’s not so much the price of the product that
bothers me as its quality. £725, EDVITVLNT RIANEZRIZHDD, LLF TR TH
£9,

the price of the product bothers me its quality
It’s not so much ( ) that ( ) as ( ).

T LEHES Y, It's not so much ... as ... OEAEBUIBIRICA O that 2584
RNENTE ThD, ZOMXDOIEHELT, TRIBEROIZHIRTZHMEZ DUV =LD L (the
fact that you lied) Tid7e<, BAEBHWTINRWEWH T E (the fact that you don’t
earn money) 72DX ] EVIRILBIRDIDNCRBLTHZENTED,

It’s not so much the fact that you lied that is a problem as the fact that you

don’t earn money.
it seems that ... (~THDIHZE X %) < what counts is... (KEIZRZEE~7), it

is convenient for A to ... (~FTADIT AIZLS>THEHELLN) RELZZ TV EHDAL
LTOEHARBICE ENS,
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43 BEORNDFTES—5—

BHAEFRICIE, BEZEORNEHETLZ I —2—LL TOWENHD, ik, =0
FF“navigational function” EFEONZVY, HlZIE, AIESHEIELTEDEHIC Yeah,
that’s it. That’s what I want to say. 72&7%>, Well, let me clarify my point. 728 %721
PetpZ LT, RILOWNEZ B THIETLZENTELLVIEDTHS,

ffi 1Z & As far as I'm concerned, I have something to tell you, I'm not saying
(I don’t like the idea), What I'm trying to say is..., let me put it this way,
technically speaking 72 &b R FED TN A LT HT2DIHEHIEHETRICE EFND, —iK
AR AT EZ AT, technically speaking Z7ELEEDIX, [RNFEILLE XL, WHEIZS
ZAXIEWVIEIRIZZRY, FEOMNEEZDIERDR®HD, Eo, HLBMEIZOWTEERL T
W C, In other words, he’s a real go-getter. (S Wz LR, HIIARDDOLHDFLNHZ
ETT) DEHIT in other words A ZETHATT DEba £l LIFHIENTED, OF
D, RIAOWNENEDLT TV T DEI72bDEL TIEARBUIMET 207025, #ilZIT,
LT AR THED,

My position about the issue is not clear. Well, let me put it this way. I basically

agree with Mr. Hall’s proposal, but I'm not altogether happy about the details.
(ZOBBICRAL CORDIEGIIIMETIIHVEE A, LVVID, DFD, THVHZETT,
FARIIHR— VR ORBITERLTT A, TOFEMIDER2EIHEL ThDHb
FTIRNENHZETT)

[ HREIZDWTO B 3 OSLIFTESEV L TRV ENH ZEE TR R DRI TH D,
well, let me put it this way 2’322 ClIfEbiTn5, ZORIAEZELETZ LT, KIZ
SOZE~DOHEZ (LT 4R A) BN TED, ZL T, I basically agree with ... <° but I'm not
altogether (happy about)... LW EHTF v 7% fioT, SV EaRIAT IR
NEDHBMDZENTED,

4.4 BRARREHERATIL

EHEHOIL, EHRROBEEH (formulaic chaining) N SFEAF VAL T HE
VO ERRALIZ XIS, EERTED, ZOZHTERAEIOHE R TRITTOEETHD,
TUVBUT =2 al RRmEO RIS ORWBIL, AIMICE o TR DIEN TELHHEE (R¥ /L)
ThoH, EBE, EVRART =R E T, EILTHREOE A TRIE B IZITBIT 5280
D, IHATRETHDLENIZ LT, HOHREDITENFHI(F] : RFEOFIREIMTHIZED
FHD) PSSO ZETHD, FLTC, ZITHEATREL, —#HORNTEDOEEZ
DEEME NS EFERBOZIUTEAILEIN TODENIETHD, U TFTIEE#HOAES
EHNCLT, MADOEARTL—LETRL, &2 D7 —ATEHNNIEREBENEDNDD
EHIRLTBEZW,
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REA T3>
ROk

Ladies and gentlemen, may I have your attention, please?
DA IR D

I’d like to start the meeting.

Shall we start now?
HOMIT 15

Let me introduce myself. I'm ...

T'll chair today’s meeting.
O HE IR D

The purpose of today’s meeting is to discuss ...

We are here today to talk about ...

The main topic on the agenda for today is ...
P ia<ikd

As I said earlier ...

Let me repeat the main points of our discussion so far.
FEEEZ D

Can we move on to the next issue?

Do you mind if I change the subject?
JEOFEEIZRES

To return to our main topic ...

Going back to our first concern ...
R A AR

It seems that there has been perhaps a misunderstanding.

Let us clarify some misunderstanding here.
R D

To summarize, we seem to agree that ...

To recap the main conclusions of our discussion ...
b= s AP AYANRVARY i I

Does anyone object to this proposal?

Are there any objections?
BT A N RDD

Do you have any questions or comments?

Has anyone got anything further he wishes to say?
Ey a0

That’s all for today, thank you.

This concludes our business for today.

Our time is almost up.

05 .



CO—HEDOEAT L — MR- TIEHMARB LML, ZATMEHRBESH L HZE
Tho, SHIZEZE, BIZIREEEEZEZ 5] EV)D 7L — LB WT, Do you mind if 1
change the subject? SAHFA V. THRBLLZERINT 54 L, Time is running out. We
have to move on to the next topic. &BEH AR R TAR —MIFER-Z O HAE 278~
HRBIZRINTHLEDHY, WTINEREIDIRICES TR ESTED, FIEH DRI
SR T=0T 5,

ZIHNFETHERIET 5 B I21X Could you please ...? 72 & 7>, T'd appreciate it if you
could .. 22 DIEFEE A READHY, TEIOBRERLIZL>TENENRRDLENI T
IFZELATONTER, HHBRBOBEECN S EAT NV EER T HEOI TR T
eI, ZORBERALZEEIZ, FERIOEARBEVO R4/ T, BEHRE
DOEEHN S FEIH B OO TR DLW BT END,

5. BhHYIC

C, NRPLCEYIZMERAERBRZEINL, EATZENTELILIEWHYOMEHAET
HO—{RHREZRTE D, AR TOHERZIBLT, bivbiut, EHAERIEZLL FOL)
WKW EARMICER THIENTELD,

EHEH NI T OA2E(THZENTEL I TH D,

O AR E M RIS IR ED LR ZBIRTED,

@ MBEHERHOMZMMAL TRIAZ/EVH LN TED,

@ HEBOWMNLEHEHEZFIESLILNTED,

@ BEHERBZESHSET, TLEy T arRER R EETIZENTED,

ZOEFRNGZONDHIEICEST, FH O BENIAMIZ/R57200 T, BHERBNZE
WIE T DT ANOBAFEICH TFIAPENR L2 TLAIE T CTh D,

RS MR THES R R E 2 RTEHERBRICEB LR8I, 4 TIRI<iEk
DHIDE RIS TNBL, FEBEBETHLENLETY ETFb0FB LR, L,
M, HBEOBWREZZSIDICEARBZERNICFEA TOS THEARIIITRS
RNEVHZETHD, FEORAUNE, AhyZ7ELTOEMARBLE7n—LL TOEME
BUCHEHET52L, ZLC, BHARBZAN 7T HEIIBEBNNCERZ R 220D TIERL,
MERAERAY N —7 | LLTRADEVIZE, ZLCIEAEREZ7e—L L THEAT 288
1%, TOMREMREZBRTHIENKETHD, LEEDHIENTED,
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NEZERLSNEERE
—CBI & CLIL—

Foreign Language Instruction Integrating Language Teaching
and Content Teaching: CBI and CLIL

TR
Mitsue ALLEN-TAMAI
A HIFBEA

Aoyama Gakuin University

Abstract

Foreign language instruction that integrates language teaching and content
teaching has attracted many researchers and educators. Since the term was
adopted in 1994 within the European context, Content and Language Integrated
Learning (CLIL) has been highly valued and gained recommendation from
the European Council as a must-be-adopted educational method. Meanwhile,
Content-Based Instruction (CBI) has been practiced mainly in North America
since its quintessential model — immersion program — was developed in Canada.
In this paper these two educational approaches are first explained separately and
then compared. Because both are ‘umbrella terms,” there is a variety of models in
each and they share many characteristics, but some scholars claim that they are
not synonymous. The use of content-based teaching in public schools is positively
suggested, related to the ideal competencies that should be developed in school
education, as publicized recently by MEXT.

Keywords
CBI, CLIL, English Education at Elementary School

1. #FHLLWEEREEENBETZE

SCH AR 1320154E8 A 26 H IC TR iR RIS G aliE B | I2h W THiL WL
LRI EEN R E - AEORERL, BERMIICTERTREEH - 81 2%
KLz, ARIFLL T DI D ThHD CCHEN T4, 2015, pp. 10-11L0VEHZEK),

O Mazm->TWDhy, a3 TE20 (ERIO &G - Hhe) |
BHH LT DMIEBI DO FRCHRE, £ ThbEERIERL, EESELINR
327,

@ THI->TNDHZE » TEHILEEVMIN (BT - H Ty - £ILIF) |
MBZFRERL, RGIEZRL, FITL, TO®RT B RAZRY IR TRORERE
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Fos fRRIZ DT T, e thE L Im L, BV L nnREE
FRL TV ), B, ZNOOREMEROTDIZ LB B35 T - Hillkr ) - &8l
7%,

@ TEDI TS - ALY, J0IW AN EZEEDD (NETELE QN0 %) |
FROOBLIUVQOEE - te 1%, EDXH7 M TE)E TWO) AR E ST
LEEREETHY, FOCANDT], HOOBECITEE G957, ZHktEE
BETIEEL VO RSEENLCHB TS, ARSI 5%,

ZD3DDFEFHERMED T E S T/ NER R AR E X G e LT AMERERNC b H &
N5 THA), IMEREHE AL COMGT REIEARNZ2MM - HEITThy, k)
T AUSENZ /2T 5I01272 50Dy, @RIET L - fEREET), L ORI R E R O
oD B B3 ) < Il ) - RBLS, 2L COFOICMEND S, WIRTDHhEEDES
ICETAHIENTEDLOD, +lEmMINAREIHETHL Ve Fafin, FEHHEF
TTHEHLAY, FMEMRRNTELMRE NEAETHH, FREFEE I hgE, f
LTSS, HEHSDELOIFENEELEERI-0, FOHREL RS ETIHHE )&
WIOREREAEHL D),

PLEDIHZRIERRAITHRIL, ARWFIEIL, A/ NFRTITODIZSIOLWEEHE %
K, ST AVD, G—nu, TOT, FTUT A TEBSNEHZB R TODLH
REBRLUFINEEAE B OV THETAZLEHHEL TS,

2. NEERONEEEEFE
2.1 Content-Based Instruction (Z4L A& CBI)

Briton, Snow, and Wesche (1989, p. vii) X CBI % [the concurrent study of
language and subject matter, with the form and sequence of language presentation
dictated by content material | L EFKL TEY, TIUINERDOSTEH LOBKEIZSME
BB LIRS, CBLITERNAZINERE TITOZLZ B L2 BHE L THY (Snow,
Met, & Genesee, 1989), FEHFIL, HFRIFEHZEL COHEGREICHIL, (ARSIt Tn
DO, FITEPNTODEONELERED, ZOAYE—VONEFZEML LD LR A,
FAUZKH L TH O EREZIRRD, ZomEzEL OMEFREEES T8 26T,

Grabe and Stoller (1997) (X CBI DR D12ELT, FHEBREDAL T v A&
ITELTLEFERL TS, HDIXZDOREEIZHE T, H S MFICnEmZLEN
BHIHE A E72 1+ 7k (comprehensible input, Krashen, 1977) | (Z#fil 42 S0
% 52LNDHEERLTCND, FEDlE, CBI Tldaa=r—TariENEmHIDIC
MBI EFEET N T2 1B 525 E > T, Swain(1985) 5% A2 7T UM b
THIDITIFA L Ty MNET TIE 5 Tidel, ERT2 0%z, RHTME2525
ZEMPHEZLRBLIEN, ZONREZEMRL CBIFETCIIFEEITB RO ADE
RAEME, BoOBE2ERE LD, ZH5LTCBI Tl FE AR LoE R, A
DEHROCOVEDNERIZRY, HEFELEANCRDEBZ 20T,

Genesee and Lindholm-Leary (2013, pp. 5-6) iZ CBI 233 RO OLNHHEHELT, KD
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IH73 oD EIR R TND, Tk, SEITHE DERE MR AR DO BT E
BHTHY, NIRBIBEEEEBVEDORFELLLICSEEEAL QL LnLIEkDOSMNERE
HETIL, ZEIXPBAFRE, FENORE, FALSHORENOYIVEEL CTHILN
TRY, ZTOROAYOBERTOII2=r—2ar BRIBT, 83258 T AMED R
IpoTWD, LnL, #HRFEUINEREFEARE T 58T, SEEHE ISR
2MEOFZEOMEE ANDZENFIEEILRD, ZHN1DHOEETHS,

2O RITHELIE, FELEDOFRATEICERE SRR, HIRES, FEHTLOICEERN
HLBR I EFE CHA D LITAMNEREHE ~OBESITITRDHEEZE X TVD, TEbEIT
SMEFEFE DM HER FEH L INDY, LCONRNWEEELTHAIEREL TS,

30 Bl LRGN OOB T2 D0, FEE, FRITELIE, HLOBRERS
[EMERT-Lx, BEICHE > TOWDHFRSCAF L EENERE DT AZ LIk, B2 B R
L, Bl 3L na B MR+ 50E 26 T0W5, MREEFEOMFENDIT,
FENTEIRDUOEAL, Fl IR LR —F LR, RS ROBh XS — 4
DT DRI D R NI —I BT THIETHLEV DTS, SEGETHEFE
T HIET, SNEREFEERE T COHEWSEHMA AT IENTE, FH BN
ART AL EAERE T DHIENTEALLEE Z BN TS,

2.2 Content and Language Integrated Learning (Z#LA& CLIL)

Coyle, Hood, and Marsh (2010) /% CLIL % [a dual-focused educational approach
in which an additional language" is used for the learning and teaching of both
content and language] L EF#L T\ %, CLIL (ZRL TH LW SEHAHIETHLHFPHT
ETHRL, FRZR- TELLNITHEMAZ &13H > T AR L H R 78 LA ERE
FREREGLUTOBRIETHD, ZOMGEITX1994F 15—y N TRASN, Z0%I—
2y N CIEFRO HIDH LT/ > TETZ,

1984 DN GHES T W TR ZNR BRI EFEHE 2R T 20BN EHESN, £
D% F A OBE T 58| EENSH I, 19904F LLEE RN H & (Z AV LA EU) Tl
CLIL RE B WD FLL TRV DL LT/ o7, 2006 DKM GE=IZIB N T
CLIL X EU 2KIZB W TEAINLREHIRIETHL VOB E RS Sz, (Coyle
et al., 2010, p.3), 20064, T EU (23517 % CLIL 2>\ T D ##5 2 (Eurydice,
2006) 23 iS4, 2T CLIL O RZFEDITIIRF I RSz 6d, CLIL OE A
KT 27 o — DB ZIIRIAERED ThHoTeZENMESN TN D, FHEETIE
[This lends weight to the positive view that CLIL may be one possible means of
furthering the declared EU aim of ensuring that most people in Europe should

learn at least two foreign languages in addition to their mother tongue.] (p. 57) &

FEamoTbh TV,

221 CLIL[ZEBIF5H4CIZDLNT
CLIL I B W THMEGESE LR LB NE DINTHAESH TWED), FDOLKE
HEEZDHIZHTZY, 40D CIZHOWTIIATAINIENHS, TIHiT content (B NE),
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communication (B %5% B 5T /MERE CTHORECTH A T555E, language CEZHLZ
ThEVY), cognition (F 1Y, FBEIOTmER), LT culture (LR, BIUHHSR
TMRELTOERH) Thod, TNENOFEHERREIZBWTER FEHLESEFEIREIN,
INHD42D CRBHWVTHB LSO WV NDRETHZEN, CLILZ%EE§T59% CH
FECThD, HIZ CLIL Z TR0 I FANIEE-SW TV 5 (Coyle et al., 2010, p. 42),

@O Content matter is not only about acquiring knowledge and skills, it is
about the learner creating their own knowledge and understanding and
developing skills (personalized learning).

@ Content is related to learning and thinking (cognition). To enable the
learner to create their own interpretation of content, it must be analyzed for
its linguistic demands.

@ Thinking processes (cognition) need to be analyzed for their linguistic
demands.

@ Language needs to be learned which is related to the learning context,
to learning through that language, to reconstructing the content, and to
related cognitive processes. This language needs to be transparent and
accessible.

® Interaction in the learning context is fundamental to learning. This has
implications when the learning context operates through the medium of
foreign language.

® The relationship between cultures and languages is complex. Intercultural
awareness is fundamental to CLIL.

(@ CLIL is embedded in the wider educational context in which it is developed
and therefore must take account of contextual variables in order to be

effectively realized.

222 CLILIZHBIT55\EEEE

FR@TENN TS CLIL 2B T DIMERE A E O ROBANZHONTIL, DLl
EINZT0, HRVFE EANERE T E O EE BINEL TWD CLIL T, (BB a2k
DLIOID) SMNEREEE AT 5LE012, ANEREMMEZD2IDICEEFELED D, B
WA B DBRNEOFEH M ER SRR EAMNERE T E EOEEIZ OV T, Coyle et
al. (2010) 1 112 555 Language Triptych Zf#~> CTiiBAL T\ D, ZHUTL>ThEX
REREE CHEIEIIN TS CLIL THbNDLSiEEIITL, REICHDREEL RITT S
FRELR B SAAT T T HTENTEDLEL TV,
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Language of learning

CLIL
Language for Linguistic Language through
learning progression learning

1 The Language Triptych (Coyle et al., 2010, p. 36)

F9°1% TLanguage of learning| TH 503, HEFEH 2D DD 2 CTHUELRIEARI AR
BROAXNERTEETHD, il TIIER—HI TR —IC ko TSNS
SRENRRY, TNENDOSESAOSTEE T E T ONENHLIENE — SRR
THIEMIN TS (Goldman & Snow, 2015728), SIEDEES, FEIZ k> T I/ 2% {E
L TV SREHANL, TN A BRNENERTHFFEICKIGL, notional/functional
72 DIZE Z TV %75‘3@@ Fod—uy /N T FEE CLIL R EH THHIHFHAY
%IE\ ITFEEEONEBTOEFRBLIONIZTU—RENEEREL, HBAEREDIHINRE
FEEFRLTWLDOMN 75:1/;75 @f%éﬁb ENEBADVBERDD, ZITIOENTEN
FenDlE, £<@ CLIL #3138 % O/ EFEOREITBMSN TESNTWDHIET
D, Coyle et al.(2010) IZlif the past tense (FlEL CTHEN TS CLIL #3 T/ 2E
7¢°=7%) has not been learned in a formal grammar class, then the CLIL class will
need to provide access to the appropriate use of the tense in that context] (p. 35) &
B, E OINEFEOREIZB O TRV TN S REM B BR 78 T B
A, CLIL OfFFETHRALLRTF AU T e EEN TG, DEVFEEF I EFEOFE
% CLIL #2721 T, BHOFHEETOLELIRETHLZITTEY, BTtz
THAMEREEE DHERSNTVDEEZLND, AARTOEFEAFTIZOVTVRIE, Th
IEHREERENTHY, FRIRXO0LBRMED FBN A TEI/ NP IEGEIZB N TE ST
2B LN RERON R ERFF OHR TEDIH R FEFEO TR ELRRML, E0lo7%k
CLIL 2052 LM AEEAR DD DWW TIIEEICHE 2 AT U RDR 0 Th A,

&z Language for learning | *FFIX 5 5551, 5’*. ECRELEDHEXITNE

nEMmESNTEY, BZOL CLIL #3572 W%EE&??&@@J’C?@Z}; 4

EFECTRELZFEMTHENIDIE, Lo THFRF LS THRINNIH LN KE
RZEThD, FERBTTENERVBZDT-DICHIEOEFBERANT TV —52HIZOTF5
PERDHD, BlAIXHETLATDONLD Fpalr work, cooperative group work, asking
questions, debating, chatting, enqulrmg, thinking, memorizing |72 & O{E#E) % A L —
RATHTD, FHEBIMNEREHELZER/BL TBUERDD, ZOIHREFELHITD
F5ZET, BEWOFEUWEXZDHRENTED, £, B HIZo» b5 describing,
evaluating, drawing conclusion |72 £ 3 CTRATONDIEEITHLERFFEIZ OV TS,
CLIL #Z 32  FANHED D721, ZEMTEFHE IR E T 20 E N H D,

% |ZLanguage through learning] LMFIXNDFFETHLH, THNITFELEZ L
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LoD E@nE5Z L TR FEENTELLNIEXHFIZE SN TND, FEFITE
DORIRESFELTDHIET, JVIEWVFEOERBE TS5, CLIL IZB W TIEHT LWEKRE
HAHZEX, FLWSEEELIEICeD, ERICITFOORE CHEEENLELLESY S
FE72DT, WBENRLOLLTIHRELFREMELH LD T, HiMIXZN A M OS5 THiE X
HENTTRL, HOHOMBMELTEBL QIR ETINLERDD, FFEEETT0,
NSRBIV R — AR 0T 52N ELZ LB D,

2.3 CBI & CLIL O#ZERICDLNT
R B EANEREHE OB % AHET CBI & CLIL 1%, REARREZ MU CnaTE
TS, REE KR ‘umbrella term’ &L T 31TV 5 (Cenoz, 2015, p. 13),

Content-based instruction (CBI) is an umbrella term referring to
instructional approaches that make a dual, though not necessarily equal,
commitment to language and content-learning objectives.

CLIL is an umbrella term covering a dozen or more educational approaches
(e.g., immersion, bilingual education, multilingual education, language

showers and enriched language programmes).

o, ENENFHEER, TurIh, B, FEHBOERRE I THRARET L
WD, BETTNVEBRHELSHHE OREEILL> THET RN RENT
W5, CBLIZBAL TIZXI20 Snow (2001) DG AZ T 5, 70/ T AOHPTRLNAE
FEARLIZHOILE R IZHS Total Immersion Program THh573, CBI CIIHB#HFL
SEFEZHE D ‘the quintessential model’ £X#1 TV 5 (Genesee & Lindholm-Leary,
2013),

G BREBE RO SNEREAE LI ©
€ e >
Total Partial Sheltered Adjunct Theme-Based Language classes with

frequent use of content for

Immersion Immersion Courses Model Courses language practice

E2 Snow M CBI M7 4% : BRBBELEFZHEDHEN)F 21754 (Snow, 2001, p. 305)

Total Immersion Program T35 H H DFMEFEIZIRYES (immerse) EVVHZET, 5%
ENETHNEFETITI, OISR ENHHEZI T e— The L2 is the
medium of instruction, @ The curriculum is the same as for L1, @ Overt support
exists for the L1, @ The programme aims for additive bilingualism, & Students
are exposed to the L2 mainly in the classroom, ® Students enter with similar
levels of L2, @ The teachers are bilingual, (® The classroom culture is that of the
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L1. L2 L, ZRUEOHS M EITBORIZ IR LD Z{kIZLY, Swain and Lapkin
(2005, p.172) IIA~—Var7ur I LB THFEbEOELIZEDLE, O, ®, G2
ENNTND L2EWIHIE B % immersion language 124z, @% Overt support needs
to be given to all home languages, ®% The classroom culture needs to recognize
the cultures of the multiple immigrant community to which the students belong.
AR T HMEMERZ T,

2 T3 #% 1F T Partial Immersion, Sheltered Courses, Adjunct Model, Theme-
Based Courses &fieE, £, DEVRLERFEHOBEREN DRI w70, §
FEAFRDOT- DI a7 U N B AT D ELNLEDIT TS,

CBI [F £ 12 ‘umbrella term’ SN 7 CLIL IZB W ThE 4 a7/ 7 50N E1
(Massler, Stotz, & Queisser, 2014) D LXHIZ A F)S CHICHESINT-, £T, A
FEFRAEE D F Lo CLIL T, EOL Y 2 ASMERE TITh DT T Ahb1oL Ed
RENPETHEBTITONDET VETEE T, BRON)F 2T LI, TG EF
WZBAT 2 mFCHE N IO D, AEFERE D OFMITIIFE EEHAINTWRV, FT
B I AN EREFE 3L o CLIL T, BRI OB ARG EN-T —~H Lo
¥R 2 NI ENZORIEORERE THD, BHEDHIINEGEES THH,
BEOBIEEZANLZETREATE, FHbINEREICLDaI2=r— a1 DR EE
HETDZEDALTHDLN, BOWHT —~ DS AFTHE 5205 D, kD C X
HBF P LA EEFE R EICRELIELOTHY, =1 BRSO IX 2T AXlHE %
L, aHilibZENE EANERER N ZIE T2 D TH D,

%1 Massler, Stotz, and Queisser(2014)(Z& % CLIL 7248 (p. 140)

Scheduling Characteristics Aims and assessment
Variant CLIL in Spectrum from occasional Learning aims based on subject
A subject lessons in a foreign language curriculum; assessment focuses
lessons to single or several subjects consistently on subject
taught in a foreign language knowledge and competence;

foreign language competence is
considered to a lesser extent.

Variant CLIL in Spectrum from theme-based Learning aims based on foreign
B foreign foreign language instruction language curriculum enriched
language  to projects in which aspects of  with content aims; assessment
lessons other subjects are taught and focuses on communicative
learnt competence in the foreign

language, but may evaluate

thematic/subject knowledge.
Variant CLIL as a Fully integrated teaching and [ earning aims and assessment

C subject learning of subject and foreign  haged on a wholly integrated

of its language curriculum or a mix of aims from

own existing subject curricula;
reports of learner achievement.
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23.1 CBI&CLIL#FESELDETHER

A FTRTEINT CBI & CLIL 12 &< DOIGEMEE, FREBEORE~DIGHANE
ELTWDBAR, ZO20IMRARMICE 25T 7 —F ThHETET HFHE D (Coyle et
al., 2010; Dalton-Puffer, Llinares, Lorenzo, & Nikula, 201472&), Dalton-Puffer
(2011 1F=3—my N, T AVA, ZLTELOT V7 Ul CEEIHL TV IR 7
CLIL 77 ADFHEZ IR D INTELD TN D,

@O CLIL is about using a foreign language or a lingua franca, not a second
language (1.2). That is, the language of instruction is one that students will
mainly encounter in the classroom, given that it is not regularly used in the
wider society they live in.

@ The dominant CLIL language is English, reflecting the fact that a command
of English as an additional language is increasingly regarded as a key
literacy feature worldwide.

® CLIL also implies that teachers will normally be nonnative speakers of the
target language. They are not, in most cases, foreign language experts, but
instead content experts, because “classroom content is not so much taken
from everyday life or the general content of the target language culture but
rather from content subjects, from academic/scientific disciplines or from
the professions.”

@ This means that CLIL lessons are usually timetabled as content lessons
(e.g., biology, music, geography, mechanical engineering), while the target
language normally continues as a subject in its own right in the shape of
foreign language lessons taught by language specialists.

® In CLIL programs typically less than 50% of the curriculum is taught in the
target language.

® Furthermore, CLIL is usually implemented once learners have already
acquired literacy skills in their first language (1), which is more often at

the secondary than the primary level.

CBI LD EH LM EDVR AL HALBEATHHIL(B), EITHFLL THRH
FNHA THY, FMEFEORZFEITF H LU THNCR R D HefR S A ERE BB 12 X > T
BAONTWHZE(®), TP EHENE -SHOVFT7 —ie hE B LI %IThDDE
VWHZET, BEPFERUBENSOEN(®) ThdANELDHEEZBND, LD HIX
HARDNNLINFER CTOBENEE 2 HEX I/ >TLALEZATHD D,

HiZH91D CBI &£ BN LDIIRETOFH —SFFEORVIFNTHD, CLIL T
IX translanguaging &) HEE CRBLSINDDS, KR, FHEMICFEE OF —Fik
HMEFEE R T5 (Coyle et al., 2010, p.16), ZAUISMEREDOE S, HEINE
OER, FIRHMORELET DI TONDHIET, HIZIEE - SETENTHM %
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fioTIEBEATHIL72ET, FEHEBIINEL H2ICHETE, BEZDOITHZENTED,
FIEAENE SR CHKERMIC, EEIEFETERTD, I —TFE0LEITH —
S NMERSNIDT 20, EHERILIITNODMERIIIZ, FFHEIIITHOATNDD
ETHY, LIEWICAMNEREM I X, BT ED D12 EH50% 135 EFE TITi
NHZEIT72% (Georglou, 2012)

232 CBI&CLILZRICEDETSHER

Cenoz(2015) i%, AV HILBI R IVF VT NVEHE O I ERF D H D Baker
DE AR — (2011, cited in Cenoz) L T CBI & CLIL # b L7z, ZDOX AR
Ry —X10D T R T LERDADDIRIEIZL>THET 2D THD, £nbHiEO the
language background of the child (Typical Type of Children), @ the language of
the classroom (Medium of Instruction), @ the linguistic aims, %L T@ the societal
and educational aims T%, Cenoz IXIZDX AR —DIEHEIZHEVY, RDEHIZ CBI
& CLIL oLt 7=,

FPTIEFEETHLFELEDONY I T IR EEZDHE, CBICLIL EHI27vr T A
IXEDHURD EFFHEHE —SBICL TWDFELEICK L TITONDLH D THY, DEE
FEEE - SBLLTVAFELEDTOOLOTIFAR, BIRLZEINS, S OFSH -
BURIZRENIIZ LV ZL OB RO FEGEMFETHH T, Tl I8N 57 EbiE
\2&> T CBI/CLIL O FEEMNE “FihCldR, H=, HBUSFEICRIRIEHVIED,
%L DFEHEICE ST CBIUCLIL TRV NS EFEITAERE Th D, KITEETHE
AESNDFFEIZONTTHLD, %< CBYUCLIL 77 AT FEHEDOE —SiIBINL
THERE CTRENMTOIL TV, KRIZEFEEMIE, CBUCLIL OEARRRFHETHHD
N, BESHIERLHETHIILETHD, ZHTHLWERBEEE T TENETHREF
LTV SR (ZLOGAITEE) 25N TLEIEWVIE IV TNV BB BLE T2 B
%, BARICHEE - BENBLESE 2 5L, CBUCLILIXEBIZ AFE - 2% - BUA(E
SR ERFEIRFIOERIC I L QUK EeF2 BIEE T O THY, HDHFFEER~IF
222 BRLL TRV, ZO0HZ2H-> T, Cenoz(2015) (3 CBI/CLIL (Z[FRIUA
BRI A FE DT R T L THY, ZO20IHBE R BLENDIEWVA W GR DT
TWa,

3. NBEROEEISA—RNILPNERTOEAIZDINT

CBI/CLIL IZFIUH D, HAHWIZELDEDTHLDINIHOWTIEWELIC#E im0 e
TNDHEZATHDLD, ZO2ONPERDFiEEFLEIEEHOIZEBL CETANEEHE
BERBDBT IO THD, BRI EENEREFEERETHIET, FEHETSIED
RRE LB BB T 2 S WIER DR LTI RS, EWRBb5EEY¥A
TV FEE ST S, %), CBIUCLIL IZBWTHEEHEITIA YLD A &> TE%RD
HHLARDLESFEICHEL, ENEEMEL, RBIL TV,

CBI/CLIL A B34 MEGEZE O B, SNSRI LW RS G TRSh
TTERTREEHE - 8N OSSR T LD THD, HRNEEZMZ I IGERE I
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X0, WEIMEHIRFEEZFZRL, M E =, BE), HEEMIEL s
Zbh5b, HEFEZELT, AERIZZTAA LR CRIBEZ AR L TOBRR THE
IZMOREEZ BT 5L TSNS,

LDL, /NERRESFECTHRMEESN D T EDOAERER O CZONR EHROR XL R
BT 20 ThHiviX, Dalton-Puffer et al.(2014) DEF T 5 CLIL 2 FE{TT 52 E1XHEL
WeEBZLND, RERLIEH ST CBI EDi#EWEL T CLIL IXOAMEFEHE OIMETTT
DILDELDT, @UE->THFE R LU CTREIFNCARLES AL, #R (3 CLIL Thivdik
)M BNHZDETFETINLTHD,

FEFITNETANINF @ FAR AT R GUINERE R E OFIFAN TN A B O EL
BB TERVIDER AT TEI- (TL U EH:, 2010), FLoRERERTEAL, YDkd
REMERELEBL-0), FRREBLIOEEIENRE DIITKISLIZDDNIOW
TUIRN O ITHRET LT ETHLD, BEIITREN RO ELEZ R IVEEI o7,
18 NB 72 KB 2 & D, A SC TR LTS CBICLIL XI5 H AR D /NERE TR
BWTHREDNRN R BEZIE 2L b g,

Bt

AWFSE LR F0 A PR B 2EIF 28 T SR O W 528 B 1B T 2 N A E LR Eh—/)
A8 CLIL IE8) ) (B e i3 526580112, (e FRE TL o EHNIL) obrkz
S TiThii-,

ped
1) additional language®iZ“An additional language is often a learner’s ‘foreign
language’, but it may also be a second language or some form of heritage or
community language. Throughout the book we will use an inclusive term ‘CLIL
vehicular language’ to refer to the language(s) used in CLIL settings.”(Coyle, Hood,
& Marsh, 2010, p. 1)
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