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Abstract

Foreign language instruction that integrates language teaching and content
teaching has attracted many researchers and educators. Since the term was
adopted in 1994 within the European context, Content and Language Integrated
Learning (CLIL) has been highly valued and gained recommendation from
the European Council as a must-be-adopted educational method. Meanwhile,
Content-Based Instruction (CBI) has been practiced mainly in North America
since its quintessential model — immersion program — was developed in Canada.
In this paper these two educational approaches are first explained separately and
then compared. Because both are ‘umbrella terms,” there is a variety of models in
each and they share many characteristics, but some scholars claim that they are
not synonymous. The use of content-based teaching in public schools is positively
suggested, related to the ideal competencies that should be developed in school
education, as publicized recently by MEXT.
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FROOBLIUVQOEE - te 1%, EDXH7 M TE)E TWO) AR E ST
LEEREETHY, FOCANDT], HOOBECITEE G957, ZHktEE
BETIEEL VO RSEENLCHB TS, ARSI 5%,

ZD3DDFEFHERMED T E S T/ NER R AR E X G e LT AMERERNC b H &
N5 THA), IMEREHE AL COMGT REIEARNZ2MM - HEITThy, k)
T AUSENZ /2T 5I01272 50Dy, @RIET L - fEREET), L ORI R E R O
oD B B3 ) < Il ) - RBLS, 2L COFOICMEND S, WIRTDHhEEDES
ICETAHIENTEDLOD, +lEmMINAREIHETHL Ve Fafin, FEHHEF
TTHEHLAY, FMEMRRNTELMRE NEAETHH, FREFEE I hgE, f
LTSS, HEHSDELOIFENEELEERI-0, FOHREL RS ETIHHE )&
WIOREREAEHL D),

PLEDIHZRIERRAITHRIL, ARWFIEIL, A/ NFRTITODIZSIOLWEEHE %
K, ST AVD, G—nu, TOT, FTUT A TEBSNEHZB R TODLH
REBRLUFINEEAE B OV THETAZLEHHEL TS,

2. NEERONEEEEFE
2.1 Content-Based Instruction (Z4L A& CBI)

Briton, Snow, and Wesche (1989, p. vii) X CBI % [the concurrent study of
language and subject matter, with the form and sequence of language presentation
dictated by content material | L EFKL TEY, TIUINERDOSTEH LOBKEIZSME
BB LIRS, CBLITERNAZINERE TITOZLZ B L2 BHE L THY (Snow,
Met, & Genesee, 1989), FEHFIL, HFRIFEHZEL COHEGREICHIL, (ARSIt Tn
DO, FITEPNTODEONELERED, ZOAYE—VONEFZEML LD LR A,
FAUZKH L TH O EREZIRRD, ZomEzEL OMEFREEES T8 26T,

Grabe and Stoller (1997) (X CBI DR D12ELT, FHEBREDAL T v A&
ITELTLEFERL TS, HDIXZDOREEIZHE T, H S MFICnEmZLEN
BHIHE A E72 1+ 7k (comprehensible input, Krashen, 1977) | (Z#fil 42 S0
% 52LNDHEERLTCND, FEDlE, CBI Tldaa=r—TariENEmHIDIC
MBI EFEET N T2 1B 525 E > T, Swain(1985) 5% A2 7T UM b
THIDITIFA L Ty MNET TIE 5 Tidel, ERT2 0%z, RHTME2525
ZEMPHEZLRBLIEN, ZONREZEMRL CBIFETCIIFEEITB RO ADE
RAEME, BoOBE2ERE LD, ZH5LTCBI Tl FE AR LoE R, A
DEHROCOVEDNERIZRY, HEFELEANCRDEBZ 20T,

Genesee and Lindholm-Leary (2013, pp. 5-6) iZ CBI 233 RO OLNHHEHELT, KD
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IH73 oD EIR R TND, Tk, SEITHE DERE MR AR DO BT E
BHTHY, NIRBIBEEEEBVEDORFELLLICSEEEAL QL LnLIEkDOSMNERE
HETIL, ZEIXPBAFRE, FENORE, FALSHORENOYIVEEL CTHILN
TRY, ZTOROAYOBERTOII2=r—2ar BRIBT, 83258 T AMED R
IpoTWD, LnL, #HRFEUINEREFEARE T 58T, SEEHE ISR
2MEOFZEOMEE ANDZENFIEEILRD, ZHN1DHOEETHS,

2O RITHELIE, FELEDOFRATEICERE SRR, HIRES, FEHTLOICEERN
HLBR I EFE CHA D LITAMNEREHE ~OBESITITRDHEEZE X TVD, TEbEIT
SMEFEFE DM HER FEH L INDY, LCONRNWEEELTHAIEREL TS,

30 Bl LRGN OOB T2 D0, FEE, FRITELIE, HLOBRERS
[EMERT-Lx, BEICHE > TOWDHFRSCAF L EENERE DT AZ LIk, B2 B R
L, Bl 3L na B MR+ 50E 26 T0W5, MREEFEOMFENDIT,
FENTEIRDUOEAL, Fl IR LR —F LR, RS ROBh XS — 4
DT DRI D R NI —I BT THIETHLEV DTS, SEGETHEFE
T HIET, SNEREFEERE T COHEWSEHMA AT IENTE, FH BN
ART AL EAERE T DHIENTEALLEE Z BN TS,

2.2 Content and Language Integrated Learning (Z#LA& CLIL)

Coyle, Hood, and Marsh (2010) /% CLIL % [a dual-focused educational approach
in which an additional language" is used for the learning and teaching of both
content and language] L EF#L T\ %, CLIL (ZRL TH LW SEHAHIETHLHFPHT
ETHRL, FRZR- TELLNITHEMAZ &13H > T AR L H R 78 LA ERE
FREREGLUTOBRIETHD, ZOMGEITX1994F 15—y N TRASN, Z0%I—
2y N CIEFRO HIDH LT/ > TETZ,

1984 DN GHES T W TR ZNR BRI EFEHE 2R T 20BN EHESN, £
D% F A OBE T 58| EENSH I, 19904F LLEE RN H & (Z AV LA EU) Tl
CLIL RE B WD FLL TRV DL LT/ o7, 2006 DKM GE=IZIB N T
CLIL X EU 2KIZB W TEAINLREHIRIETHL VOB E RS Sz, (Coyle
et al., 2010, p.3), 20064, T EU (23517 % CLIL 2>\ T D ##5 2 (Eurydice,
2006) 23 iS4, 2T CLIL O RZFEDITIIRF I RSz 6d, CLIL OE A
KT 27 o — DB ZIIRIAERED ThHoTeZENMESN TN D, FHEETIE
[This lends weight to the positive view that CLIL may be one possible means of
furthering the declared EU aim of ensuring that most people in Europe should

learn at least two foreign languages in addition to their mother tongue.] (p. 57) &

FEamoTbh TV,

221 CLIL[ZEBIF5H4CIZDLNT
CLIL I B W THMEGESE LR LB NE DINTHAESH TWED), FDOLKE
HEEZDHIZHTZY, 40D CIZHOWTIIATAINIENHS, TIHiT content (B NE),
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communication (B %5% B 5T /MERE CTHORECTH A T555E, language CEZHLZ
ThEVY), cognition (F 1Y, FBEIOTmER), LT culture (LR, BIUHHSR
TMRELTOERH) Thod, TNENOFEHERREIZBWTER FEHLESEFEIREIN,
INHD42D CRBHWVTHB LSO WV NDRETHZEN, CLILZ%EE§T59% CH
FECThD, HIZ CLIL Z TR0 I FANIEE-SW TV 5 (Coyle et al., 2010, p. 42),

@O Content matter is not only about acquiring knowledge and skills, it is
about the learner creating their own knowledge and understanding and
developing skills (personalized learning).

@ Content is related to learning and thinking (cognition). To enable the
learner to create their own interpretation of content, it must be analyzed for
its linguistic demands.

@ Thinking processes (cognition) need to be analyzed for their linguistic
demands.

@ Language needs to be learned which is related to the learning context,
to learning through that language, to reconstructing the content, and to
related cognitive processes. This language needs to be transparent and
accessible.

® Interaction in the learning context is fundamental to learning. This has
implications when the learning context operates through the medium of
foreign language.

® The relationship between cultures and languages is complex. Intercultural
awareness is fundamental to CLIL.

(@ CLIL is embedded in the wider educational context in which it is developed
and therefore must take account of contextual variables in order to be

effectively realized.

222 CLILIZHBIT55\EEEE

FR@TENN TS CLIL 2B T DIMERE A E O ROBANZHONTIL, DLl
EINZT0, HRVFE EANERE T E O EE BINEL TWD CLIL T, (BB a2k
DLIOID) SMNEREEE AT 5LE012, ANEREMMEZD2IDICEEFELED D, B
WA B DBRNEOFEH M ER SRR EAMNERE T E EOEEIZ OV T, Coyle et
al. (2010) 1 112 555 Language Triptych Zf#~> CTiiBAL T\ D, ZHUTL>ThEX
REREE CHEIEIIN TS CLIL THbNDLSiEEIITL, REICHDREEL RITT S
FRELR B SAAT T T HTENTEDLEL TV,
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Language of learning

CLIL
Language for Linguistic Language through
learning progression learning

1 The Language Triptych (Coyle et al., 2010, p. 36)

F9°1% TLanguage of learning| TH 503, HEFEH 2D DD 2 CTHUELRIEARI AR
BROAXNERTEETHD, il TIIER—HI TR —IC ko TSNS
SRENRRY, TNENDOSESAOSTEE T E T ONENHLIENE — SRR
THIEMIN TS (Goldman & Snow, 2015728), SIEDEES, FEIZ k> T I/ 2% {E
L TV SREHANL, TN A BRNENERTHFFEICKIGL, notional/functional
72 DIZE Z TV %75‘3@@ Fod—uy /N T FEE CLIL R EH THHIHFHAY
%IE\ ITFEEEONEBTOEFRBLIONIZTU—RENEEREL, HBAEREDIHINRE
FEEFRLTWLDOMN 75:1/;75 @f%éﬁb ENEBADVBERDD, ZITIOENTEN
FenDlE, £<@ CLIL #3138 % O/ EFEOREITBMSN TESNTWDHIET
D, Coyle et al.(2010) IZlif the past tense (FlEL CTHEN TS CLIL #3 T/ 2E
7¢°=7%) has not been learned in a formal grammar class, then the CLIL class will
need to provide access to the appropriate use of the tense in that context] (p. 35) &
B, E OINEFEOREIZB O TRV TN S REM B BR 78 T B
A, CLIL OfFFETHRALLRTF AU T e EEN TG, DEVFEEF I EFEOFE
% CLIL #2721 T, BHOFHEETOLELIRETHLZITTEY, BTtz
THAMEREEE DHERSNTVDEEZLND, AARTOEFEAFTIZOVTVRIE, Th
IEHREERENTHY, FRIRXO0LBRMED FBN A TEI/ NP IEGEIZB N TE ST
2B LN RERON R ERFF OHR TEDIH R FEFEO TR ELRRML, E0lo7%k
CLIL 2052 LM AEEAR DD DWW TIIEEICHE 2 AT U RDR 0 Th A,

&z Language for learning | *FFIX 5 5551, 5’*. ECRELEDHEXITNE

nEMmESNTEY, BZOL CLIL #3572 W%EE&??&@@J’C?@Z}; 4

EFECTRELZFEMTHENIDIE, Lo THFRF LS THRINNIH LN KE
RZEThD, FERBTTENERVBZDT-DICHIEOEFBERANT TV —52HIZOTF5
PERDHD, BlAIXHETLATDONLD Fpalr work, cooperative group work, asking
questions, debating, chatting, enqulrmg, thinking, memorizing |72 & O{E#E) % A L —
RATHTD, FHEBIMNEREHELZER/BL TBUERDD, ZOIHREFELHITD
F5ZET, BEWOFEUWEXZDHRENTED, £, B HIZo» b5 describing,
evaluating, drawing conclusion |72 £ 3 CTRATONDIEEITHLERFFEIZ OV TS,
CLIL #Z 32  FANHED D721, ZEMTEFHE IR E T 20 E N H D,

% |ZLanguage through learning] LMFIXNDFFETHLH, THNITFELEZ L
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LoD E@nE5Z L TR FEENTELLNIEXHFIZE SN TND, FEFITE
DORIRESFELTDHIET, JVIEWVFEOERBE TS5, CLIL IZB W TIEHT LWEKRE
HAHZEX, FLWSEEELIEICeD, ERICITFOORE CHEEENLELLESY S
FE72DT, WBENRLOLLTIHRELFREMELH LD T, HiMIXZN A M OS5 THiE X
HENTTRL, HOHOMBMELTEBL QIR ETINLERDD, FFEEETT0,
NSRBIV R — AR 0T 52N ELZ LB D,

2.3 CBI & CLIL O#ZERICDLNT
R B EANEREHE OB % AHET CBI & CLIL 1%, REARREZ MU CnaTE
TS, REE KR ‘umbrella term’ &L T 31TV 5 (Cenoz, 2015, p. 13),

Content-based instruction (CBI) is an umbrella term referring to
instructional approaches that make a dual, though not necessarily equal,
commitment to language and content-learning objectives.

CLIL is an umbrella term covering a dozen or more educational approaches
(e.g., immersion, bilingual education, multilingual education, language

showers and enriched language programmes).

o, ENENFHEER, TurIh, B, FEHBOERRE I THRARET L
WD, BETTNVEBRHELSHHE OREEILL> THET RN RENT
W5, CBLIZBAL TIZXI20 Snow (2001) DG AZ T 5, 70/ T AOHPTRLNAE
FEARLIZHOILE R IZHS Total Immersion Program THh573, CBI CIIHB#HFL
SEFEZHE D ‘the quintessential model’ £X#1 TV 5 (Genesee & Lindholm-Leary,
2013),

G BREBE RO SNEREAE LI ©
€ e >
Total Partial Sheltered Adjunct Theme-Based Language classes with

frequent use of content for

Immersion Immersion Courses Model Courses language practice

E2 Snow M CBI M7 4% : BRBBELEFZHEDHEN)F 21754 (Snow, 2001, p. 305)

Total Immersion Program T35 H H DFMEFEIZIRYES (immerse) EVVHZET, 5%
ENETHNEFETITI, OISR ENHHEZI T e— The L2 is the
medium of instruction, @ The curriculum is the same as for L1, @ Overt support
exists for the L1, @ The programme aims for additive bilingualism, & Students
are exposed to the L2 mainly in the classroom, ® Students enter with similar
levels of L2, @ The teachers are bilingual, (® The classroom culture is that of the
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L1. L2 L, ZRUEOHS M EITBORIZ IR LD Z{kIZLY, Swain and Lapkin
(2005, p.172) IIA~—Var7ur I LB THFEbEOELIZEDLE, O, ®, G2
ENNTND L2EWIHIE B % immersion language 124z, @% Overt support needs
to be given to all home languages, ®% The classroom culture needs to recognize
the cultures of the multiple immigrant community to which the students belong.
AR T HMEMERZ T,

2 T3 #% 1F T Partial Immersion, Sheltered Courses, Adjunct Model, Theme-
Based Courses &fieE, £, DEVRLERFEHOBEREN DRI w70, §
FEAFRDOT- DI a7 U N B AT D ELNLEDIT TS,

CBI [F £ 12 ‘umbrella term’ SN 7 CLIL IZB W ThE 4 a7/ 7 50N E1
(Massler, Stotz, & Queisser, 2014) D LXHIZ A F)S CHICHESINT-, £T, A
FEFRAEE D F Lo CLIL T, EOL Y 2 ASMERE TITh DT T Ahb1oL Ed
RENPETHEBTITONDET VETEE T, BRON)F 2T LI, TG EF
WZBAT 2 mFCHE N IO D, AEFERE D OFMITIIFE EEHAINTWRV, FT
B I AN EREFE 3L o CLIL T, BRI OB ARG EN-T —~H Lo
¥R 2 NI ENZORIEORERE THD, BHEDHIINEGEES THH,
BEOBIEEZANLZETREATE, FHbINEREICLDaI2=r— a1 DR EE
HETDZEDALTHDLN, BOWHT —~ DS AFTHE 5205 D, kD C X
HBF P LA EEFE R EICRELIELOTHY, =1 BRSO IX 2T AXlHE %
L, aHilibZENE EANERER N ZIE T2 D TH D,

%1 Massler, Stotz, and Queisser(2014)(Z& % CLIL 7248 (p. 140)

Scheduling Characteristics Aims and assessment
Variant CLIL in Spectrum from occasional Learning aims based on subject
A subject lessons in a foreign language curriculum; assessment focuses
lessons to single or several subjects consistently on subject
taught in a foreign language knowledge and competence;

foreign language competence is
considered to a lesser extent.

Variant CLIL in Spectrum from theme-based Learning aims based on foreign
B foreign foreign language instruction language curriculum enriched
language  to projects in which aspects of  with content aims; assessment
lessons other subjects are taught and focuses on communicative
learnt competence in the foreign

language, but may evaluate

thematic/subject knowledge.
Variant CLIL as a Fully integrated teaching and [ earning aims and assessment

C subject learning of subject and foreign  haged on a wholly integrated

of its language curriculum or a mix of aims from

own existing subject curricula;
reports of learner achievement.
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23.1 CBI&CLIL#FESELDETHER

A FTRTEINT CBI & CLIL 12 &< DOIGEMEE, FREBEORE~DIGHANE
ELTWDBAR, ZO20IMRARMICE 25T 7 —F ThHETET HFHE D (Coyle et
al., 2010; Dalton-Puffer, Llinares, Lorenzo, & Nikula, 201472&), Dalton-Puffer
(2011 1F=3—my N, T AVA, ZLTELOT V7 Ul CEEIHL TV IR 7
CLIL 77 ADFHEZ IR D INTELD TN D,

@O CLIL is about using a foreign language or a lingua franca, not a second
language (1.2). That is, the language of instruction is one that students will
mainly encounter in the classroom, given that it is not regularly used in the
wider society they live in.

@ The dominant CLIL language is English, reflecting the fact that a command
of English as an additional language is increasingly regarded as a key
literacy feature worldwide.

® CLIL also implies that teachers will normally be nonnative speakers of the
target language. They are not, in most cases, foreign language experts, but
instead content experts, because “classroom content is not so much taken
from everyday life or the general content of the target language culture but
rather from content subjects, from academic/scientific disciplines or from
the professions.”

@ This means that CLIL lessons are usually timetabled as content lessons
(e.g., biology, music, geography, mechanical engineering), while the target
language normally continues as a subject in its own right in the shape of
foreign language lessons taught by language specialists.

® In CLIL programs typically less than 50% of the curriculum is taught in the
target language.

® Furthermore, CLIL is usually implemented once learners have already
acquired literacy skills in their first language (1), which is more often at

the secondary than the primary level.

CBI LD EH LM EDVR AL HALBEATHHIL(B), EITHFLL THRH
FNHA THY, FMEFEORZFEITF H LU THNCR R D HefR S A ERE BB 12 X > T
BAONTWHZE(®), TP EHENE -SHOVFT7 —ie hE B LI %IThDDE
VWHZET, BEPFERUBENSOEN(®) ThdANELDHEEZBND, LD HIX
HARDNNLINFER CTOBENEE 2 HEX I/ >TLALEZATHD D,

HiZH91D CBI &£ BN LDIIRETOFH —SFFEORVIFNTHD, CLIL T
IX translanguaging &) HEE CRBLSINDDS, KR, FHEMICFEE OF —Fik
HMEFEE R T5 (Coyle et al., 2010, p.16), ZAUISMEREDOE S, HEINE
OER, FIRHMORELET DI TONDHIET, HIZIEE - SETENTHM %
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fioTIEBEATHIL72ET, FEHEBIINEL H2ICHETE, BEZDOITHZENTED,
FIEAENE SR CHKERMIC, EEIEFETERTD, I —TFE0LEITH —
S NMERSNIDT 20, EHERILIITNODMERIIIZ, FFHEIIITHOATNDD
ETHY, LIEWICAMNEREM I X, BT ED D12 EH50% 135 EFE TITi
NHZEIT72% (Georglou, 2012)

232 CBI&CLILZRICEDETSHER

Cenoz(2015) i%, AV HILBI R IVF VT NVEHE O I ERF D H D Baker
DE AR — (2011, cited in Cenoz) L T CBI & CLIL # b L7z, ZDOX AR
Ry —X10D T R T LERDADDIRIEIZL>THET 2D THD, £nbHiEO the
language background of the child (Typical Type of Children), @ the language of
the classroom (Medium of Instruction), @ the linguistic aims, %L T@ the societal
and educational aims T%, Cenoz IXIZDX AR —DIEHEIZHEVY, RDEHIZ CBI
& CLIL oLt 7=,

FPTIEFEETHLFELEDONY I T IR EEZDHE, CBICLIL EHI27vr T A
IXEDHURD EFFHEHE —SBICL TWDFELEICK L TITONDLH D THY, DEE
FEEE - SBLLTVAFELEDTOOLOTIFAR, BIRLZEINS, S OFSH -
BURIZRENIIZ LV ZL OB RO FEGEMFETHH T, Tl I8N 57 EbiE
\2&> T CBI/CLIL O FEEMNE “FihCldR, H=, HBUSFEICRIRIEHVIED,
%L DFEHEICE ST CBIUCLIL TRV NS EFEITAERE Th D, KITEETHE
AESNDFFEIZONTTHLD, %< CBYUCLIL 77 AT FEHEDOE —SiIBINL
THERE CTRENMTOIL TV, KRIZEFEEMIE, CBUCLIL OEARRRFHETHHD
N, BESHIERLHETHIILETHD, ZHTHLWERBEEE T TENETHREF
LTV SR (ZLOGAITEE) 25N TLEIEWVIE IV TNV BB BLE T2 B
%, BARICHEE - BENBLESE 2 5L, CBUCLILIXEBIZ AFE - 2% - BUA(E
SR ERFEIRFIOERIC I L QUK EeF2 BIEE T O THY, HDHFFEER~IF
222 BRLL TRV, ZO0HZ2H-> T, Cenoz(2015) (3 CBI/CLIL (Z[FRIUA
BRI A FE DT R T L THY, ZO20IHBE R BLENDIEWVA W GR DT
TWa,

3. NBEROEEISA—RNILPNERTOEAIZDINT

CBI/CLIL IZFIUH D, HAHWIZELDEDTHLDINIHOWTIEWELIC#E im0 e
TNDHEZATHDLD, ZO2ONPERDFiEEFLEIEEHOIZEBL CETANEEHE
BERBDBT IO THD, BRI EENEREFEERETHIET, FEHETSIED
RRE LB BB T 2 S WIER DR LTI RS, EWRBb5EEY¥A
TV FEE ST S, %), CBIUCLIL IZBWTHEEHEITIA YLD A &> TE%RD
HHLARDLESFEICHEL, ENEEMEL, RBIL TV,

CBI/CLIL A B34 MEGEZE O B, SNSRI LW RS G TRSh
TTERTREEHE - 8N OSSR T LD THD, HRNEEZMZ I IGERE I

061 |



X0, WEIMEHIRFEEZFZRL, M E =, BE), HEEMIEL s
Zbh5b, HEFEZELT, AERIZZTAA LR CRIBEZ AR L TOBRR THE
IZMOREEZ BT 5L TSNS,

LDL, /NERRESFECTHRMEESN D T EDOAERER O CZONR EHROR XL R
BT 20 ThHiviX, Dalton-Puffer et al.(2014) DEF T 5 CLIL 2 FE{TT 52 E1XHEL
WeEBZLND, RERLIEH ST CBI EDi#EWEL T CLIL IXOAMEFEHE OIMETTT
DILDELDT, @UE->THFE R LU CTREIFNCARLES AL, #R (3 CLIL Thivdik
)M BNHZDETFETINLTHD,

FEFITNETANINF @ FAR AT R GUINERE R E OFIFAN TN A B O EL
BB TERVIDER AT TEI- (TL U EH:, 2010), FLoRERERTEAL, YDkd
REMERELEBL-0), FRREBLIOEEIENRE DIITKISLIZDDNIOW
TUIRN O ITHRET LT ETHLD, BEIITREN RO ELEZ R IVEEI o7,
18 NB 72 KB 2 & D, A SC TR LTS CBICLIL XI5 H AR D /NERE TR
BWTHREDNRN R BEZIE 2L b g,

Bt

AWFSE LR F0 A PR B 2EIF 28 T SR O W 528 B 1B T 2 N A E LR Eh—/)
A8 CLIL IE8) ) (B e i3 526580112, (e FRE TL o EHNIL) obrkz
S TiThii-,

ped
1) additional language®iZ“An additional language is often a learner’s ‘foreign
language’, but it may also be a second language or some form of heritage or
community language. Throughout the book we will use an inclusive term ‘CLIL
vehicular language’ to refer to the language(s) used in CLIL settings.”(Coyle, Hood,
& Marsh, 2010, p. 1)
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