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ECF 研究 

ARCLE が 提 案 す る ECF （ English Curriculum
Framework： 幼児から成人まで一貫した英語教育のため

の枠組み） とは何か，また ECF をベースとして「文法」 「語

彙」 分野で実際にどのような指導が可能なのか，さらに，英

語コミュニケーション能力養成のための 「言語リソース・デー

タベース設計」 について提案する。 
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A Need for the English Curriculum Framework 

Shigenori TANAKA 

Keio University 

Abstract
The purpose of learning English as a second language lies in attaining the ability 
to use the language for communicative purposes. And now, “communicative 
competence” —– or “communicative language competence” to be more exact — is 
a “household word” (Brown 1989: 198) in second language learning and teaching. 
We reviewed some of the major articles and books dealing with the concept, and 
found that no satisfactory treatment has been given. Nevertheless, however, we 
feel that there should be a good theoretical framework within which to design 
English language curriculum with the developmental perspective in mind. It is 
our conviction that such theoretical frameworks should start with re- 
conceptualizing “communicative competence” in English. The re- 
conceptualization should take into account the context in which English is used 
as an international language – that is, the context of multiculturalism. This 
paper aims at showing some of the characteristics of our theoretical framework 
or what we call “English Curriculum Framework” (ECF), which accounts for the 
“why,” “what,” “how,” and “assessment” of English language education.  

Keywords
ECF, communicative competence, language resources, task handling 

English Curriculum Framework ECF

“curriculum”

ECF
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ECF

ECF

ECF

ECF
developmental content syllabi

level descriptions

ECF

ECF communicative competence in 
English

ECF
what  how assessment

Canale and Swain Canale Bachman Bachman and Palmer 
Widdowson Taylor

Tanaka
ECF task 

handling language resources
functionality adjustability
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language resources task handling

language resources LR
LR

Could you please…? Would you please …?
could would you please…

could would

LR

task handling TH

speaking listening
writing reading mode of expression
speaking tasks listening comprehension tasks writing tasks reading 
comprehension tasks

composite tasks

TASK HANDLING 

LANGUAGE RESOURCES 
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speaking skills speaking tasks
speaking

speaking

TH

Language Resources LR
LR TH

learning by doing LR
LR

LR TH

incidental learning

LR LR

take get

 “underextension”

hold keep
 “overextension”

Skills Tasks 

Speaking
Listening
Writing 
Reading

Speaking
Listening
Writing 
Reading
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linguistic intuition
tacit knowing

sound pedagogical grammar
teachability learnability

usability

Teachability
Learnability
Usability

Language Resources Task Handling
learning by doing

reading (comprehension) tasks LR TH

reading incidental
learning

LR reading
reading tasks 
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TH
task

“Why did we turn different colors,” Freddie asked, “when we are on the same 
tree?” “Each of us is different. We have had different experiences. We have faced 
the sun differently. We have cast shade differently. Why should we not have 
different colors?” Daniel said matter-of-factly. Daniel told Freddie that this 
wonderful season was called Fall.  
[ Leo Buscaglia. The Fall of Freddie the Leaf.]

have

 We have [had different experiences]. 
 We have [faced the sun differently]. 
 We have [cast shade differently]. 
 Why should we not have [different colors]? 

have HAVE
HAVE

have LR
reading task

push-ups
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 The sun rises in the east and sets in the west. 
sun-rising sun-setting

push-ups

in the east
The sun rises from the east. 

John went swimming in the river. 

John went swimming in the river. the river went
swimming in the river go John went 

to the river to go swimming.
go

John went swimming to the river. 

LR

have

HAVE
HAVE

had different experiences have HAVE
HAVE have had different 

experiences We had different experiences.
We have had different experiences.
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have HAVE

have
have vs. have

HAVE

have

LR reading tasks 
have LR

take leave

had different experiences

We 
HAVE

faced the sun differently

We 
HAVE

cast shade differently

We 
HAVE

different colors

We 
HAVE

LEAVE NOTHING BUT YOUR FOOTPRINTS.

TAKE NOTHING BUT PICTURES. 
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take take a picture of the flower

take one’s temperature
take

take

LR LR TH
TH

TH
reading tasks

reaction
reading

reading

Interactive Reading Community IRC
IRC

Reading
Marathon

interaction

“community” Interactive Reading 
Community

IRC reading
reading tasks

content construction
empathic projection
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expectancy

reporting
paraphrasing

reacting

 authentic

placement test
final test

proficiency test
achievement test

diagnostic test
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A New Approach to Grammar Instruction Based on ECF 

Yoshiaki SATO 

Senior Visiting Researcher at Keio University SFC Research Institute 

Abstract
With communicative approach widespread at EFL classrooms, grammar 
instruction has often been the target of criticism on the grounds that it is 
ill-equipped for communicative use. It is crucial indeed that communicative 
English competence be held in high regard in this age of ours when English has 
become the international language. However, no known language exists without 
grammar. Besides, L1 interference is inevitable in principle for adult EFL 
learners, since humans naturally tend to depend on the pre-established 
knowledge system when learning anything new. It follows, then, that a new 
pedagogical grammar has to be introduced which will be easier to teach, to learn 
and to use. For that purpose, ECF divides conventional grammar into four 
categories: grammar of rules, lexical grammar, chunking grammar, and notional 
grammar. This paper focuses on the potential of lexical grammar, which assumes 
that some lexical items contain grammatical information, and provides 
networking consistency among separate usages of a certain lexical item or word 
form from the viewpoint of lexical core. To illustrate this, we take up such items 
as BE, TO DO, DOING, and WHAT. A textbook to be used for high school 
students from 2007 school year is referred to in order to clarify the point of our 
discussion.

Keywords
lexical grammar, core, semantic motivation, networking,  

communicative competence 
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teachability
learnability usability

ECF ECF

1) grammar of rules
2)

chunking grammar
3)

lexical grammar
4) notional grammar
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sensitivity

BE
HAVE
TO DO to to
DOING

WH

BE
HAVE

to
to
DOING
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BE, TO DO, DOING, WHAT

BE
BE X be Y X Y

Y X BE
being

BE BE
BE

BE
Look, I’m here. / She is in the kitchen. 

BE
I’m fine.

BE
I am a student. / Giraffes are gentle animals. / My name is Ken Ishida.  

Look, I’m here. 
I’m here.

am here

I’m here. She is in the library.
BE

I think; therefore I am.
be

To be or not to be; that is the question.
Let it be.

BE
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I’m fine. fine
BE

I’m here. I’m fine.

here fine

I am               I am 

BE
BE

I am a student.
a STUDENT

STUDENT

I am  

Giraffes are gentle animals. “X be Y” X Y
gentle animals giraffes giraffes

gentle animals giraffes
My

name is Ken Ishida. “X be 
Y” “Y be X” BE

BE
X Y

X Y
BE

BE BE
A dog is running in the snow.
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X Y running in the snow
The wall is painted 

green. be done X be Y
be done

be done

BE BE

BE

TO TO
TO

a)  I want to visit Okinawa.                ----- 
b)  I have a lot of work to do today. -----
c)  He worked hard to pass the test.         ----- 

TO TO DO

TO

face to face
The score was 3 to 1. 

the key to the door 
   dance to the music 

       I want to visit Okinawa. 
I have a lot of work to do today. 

He worked hard to pass the test. 
I am glad to meet you.
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TO
TO

TO TO DO

TO DO I want to visit
Okinawa.

I have a lot of work to do today.
He worked hard to pass the test.

TO DO I am 
glad to meet you.

TO DO
You are quite wise to 

stay away from the trouble.
You are quite wise stay away from the trouble

TO DO BE BE TO DO
BE TO DO

BE TO DO BE TO DO

BE TO DO BE TO DO

The conference is to be held at the end of this month.
If liberty is to be 

enjoyed, we have to give up the idea that it means freedom from all restraints.

BE TO DO if

TO TO DO
TO DO
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DOING

DOING

PRO-VISION ENGLISH COURSE I

p.

STEP 1 She is singing. p.
The dog 

running over there belongs to me. running over there the dog

DOING Swimming in the lake, he saw many fish.

DOING

DOING

DOING STEP
She loves singing. p. singing Swimming every day made 

him strong. swimming

DOING TO DO TO DO

DOING Seeing is 
believing. To see is to believe.

TO DO DOING
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□    ■ 26

指向と言われたりすることがあるが，これには十分な根拠がない。たしかに，I remember 
seeing you somewhere before. のような例では，動名詞が記憶に言及するが，それは

remember という動詞から引き出される文脈情報に過ぎない（forget, regret などにおいて

も同様）。動名詞の DOING 自体は，むしろ，完全に名詞化されているがゆえに時間的に

は中立的に振る舞う，つまり，過去の回想にも未来の想定にも（もちろん，習慣的な現在に

も）使われるのである。ここで未来の想定の例を足せば，Would you consider joining our 
team? や May I suggest taking a short break? などがある。これらの未来の事柄に，

不定詞を使わずに動名詞を使うのは，行為が想定された事柄としてではなく，むしろ，行為

を名詞化したアイディアやイメージとして捉えているためである。つまり，consider とは「（す

るかしないか，そのアイディアの可否）を検討する」ことであり，suggest は「（拒絶される可能

性を認めつつ，あるアイディア）を提示してみる」ということである。   

このように捉えると，DOINGとTO DOの使い分けも明確な根拠をもって行うことができる

ようになる。たとえば，I enjoy dancing.で to dance としないのは，enjoy という動詞が，これ

から遂行する動作ではなく，むしろ，経験的に反復されてきた行為のイメージを対象として

いるためである。avoid doing で to do としないのは，遂行に向かう行為ではなく，むしろ，

回避の対象としてアイディアとして処理された行為を示すためである。逆に，refuse to do
で，doing としないのは，「（行為と向き合って）きっぱり断る」というところに，TO DO のコア

が生かされるためである。 

また，従来，start, begin, continue, stop, finish などの行為の開始・継続・終了を示す

動詞の後ろで使う DOING は，動名詞と分類されていた。しかし，She started / 
continued / finished reading. は，まさに，She is reading. という動作進行の状況を，

開始・継続・終了させるということに他ならないから，観察可能な動作進行を示す分詞の側

に位置づけられるべきものだということになる。 

動名詞と不定詞の名詞的用法の比較や使い分けについて，引用の教材 （p.27 参照）で

は，STEP 2 と Question でふれている。STEP 2 の例文では，I hate smoking.と I hate 
to smoke.が比較されているが，後者が「タバコを吸うという行為に向かうのを忌み嫌う」つま

り，「絶対にタバコは吸いたくない」という行為と相対（あいたい）するニュアンスであるのに対

して，smokingだと，誰が吸うかにかかわらず，「喫煙」という行為一般を嫌うという解釈が可

能になる（もちろん，そこに自分の喫煙経験を含意することも可能）。Question の 2. および

3. は，それぞれ副詞節が未来の事柄を示していることをヒントに，不定詞を選択できる。１.

については，finish という動詞の性質からして，動作進行の状況を終えるということで

DOING が選択される。 

以上のように，現在分詞と動名詞の連続性をふまえて，動名詞と不定詞の名詞的用法の

使い分けを明確な根拠を伴った形で行うということも，共通の語形がもつコアに注目するレ

キシカルグラマーの視点によって可能となるのである。 
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what

what
what

STEP 1 What’s the matter with you? p.
STEP 1 I don’t know what he is talking about. 

what
STEP 1 What is important is that we always 

trust each other. 
what

What is important is that we 
always trust each other.

Do you know the man who came yesterday? Do you know the man
who came yesterday This is the 

book which we talked about then. This is the book which we talked 
about then.

who
which

Do
what you want. what

what
what the thing which

what

what what
STEP2

what what is called
what’s more 
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A Study of Vocabulary Teaching Based on ECF 

Kiyoshi KAWAHARA 

Visiting Researcher at Keio University SFC Research Institute 

Abstract
This paper illustrates effective ways of teaching English vocabulary based on “lexical 
core” theory and “ECF” using specific examples. Most English teachers recommend that 
students use a conventional English-Japanese dictionary and a Japanese-English 
dictionary to learn the meanings of English words, where the implied strategy for 
acquiring vocabulary is simply to memorize as many different senses as possible listed in 
the dictionary. However, since it is impossible or difficult for students to find meaningful 
links among these senses, vocabulary learning becomes ineffective and difficult for them. 
As a means to overcome this problem and link those different senses, this paper applies 
the concept of “lexical core”, which is defined as an abstraction from different senses—the 
greatest common divisor of the contextually-determined senses. Through acquiring the 
“lexical core” of each basic word, learners can construct their own semantic world. This 
allows them to appropriately select (“differentiation”) and use each word to its full extent 
(“generalization”), which is the basis of lexical competence. In order to encourage learners 
to understand and fully use their semantic knowledge, this paper emphasizes the four 
objectives of devising effective exercises: “awareness-raising,” “networking,” “production / 
comprehension” and “automatization.” In order to realize these objectives, some 
pedagogical suggestions in the form of classroom activities are given in this paper. 

Keywords
awareness-raising, networking, production / comprehension, automatization, 

learning by doing 
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ECF ECF

ECF

awareness-raising
ECF

awareness-raising

about, on, of, over as for, with regards to, concerning

 as to; as for; regarding; fml  concerning; fml  with regard 
[reference] to; as regards; relating to; of; about; on; over 

7
about; on; of; over; concerning; in; for; to; with; as to; into; ( )

We talked aabout our hobbies.
She wrote an essay oon travel.

many legends oof Robin Hood
make a bargain with him oover the price

carry out research iinto the causes of brain damage 
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about
on
over about
into

about as to as
for

about on
over about

of for

about of

awareness-raising

about

about

1 [ ] a … ( ), … [ ] on 
. b … . c … … .

2 [ ] a … …  around .
b … [ ], … [ ]  around . c …

( ), …  about .
3 [ ] (cf.  on  with) a [  there is …  … 

] … … . b … … .
about
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1

[ ] [ ]
of with complain about [of] / be concerned about [with] 

about of with

about

networking

about, on, of, over
about

networking
networking

about

about

about

contextualization meaningfulness

networking
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□    ■ 36

4.2  語彙間ネットワーク 

 次に，「～について」をめぐる様々な英語表現の違いを探ることによって，「使い切る」能力を向

上させる教え方について見てゆく。このページに掲げているワークシートは当該講義では配布し

なかったが，このような形で学習者に提示できれば，「～について」の各語の意味の差異化がしっ

かりと理解されるだろう。ここでは「～について」という日本語によって受講者が実際に喚起したon, 
of, over, for, into について取り上げる。用例は和英辞典②のものである。 
 このような形で，「～について」という意味での意味・用法の具体的な差を，コア図式と関連させ

ながら絵・英文用例・日本語解説（和訳含む）を一体化させて提示できれば，学習者も一目瞭然で

「～について」の意味領域における各語の差が理解でき，うまく使い分けができるようになるだろう。

また，これは本格的な意味記述を試みた和英辞典の一つのあり方として，今後開発の余地がある

かもしれない。コア図式の導入によって，従来の和英辞典の問題点をうまく克服しながら教材開発

を今後行っていく上での一つの提案にもなるだろう。 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

5.  ネットワーク化の観点から見た従来の辞書記述の問題点 

これまで見てきたように，『Eゲイト英和辞典』を使うと，日本語を介在させることで却って見えにく

かった意味世界が絵を通して瞬時に理解できるようになる。ところが，従来の辞典の記述は語義間

「～について」の前置詞 
 

         on：…に接触して→ 「接触」から特定した話題に限定しつつ「～について」 
          She wrote an essay on travel. （彼女は旅行について随筆を書いた） 

                ＊about travel だと旅行を話題の中心にしつつもその周辺にも関心が及ぶ 
 

         of：（A が）B から出ると同時に B に帰属して 
             → B に関する様々なことのうち A を B から取り出して論じる「～について」 

          many legends of Robin Hood （ロビン＝フッドについての数々の伝説） 
 

         over：（弧を描くように）…を覆って 
          → 弧を描くようにある話題を巡って，という「～について」 

          make a bargain with him over the price （価格について彼と契約する） 
 

         for：…に向かって→ その話題に向かって対象を指差して「～について」 
          Who is responsible to the parents for the education of children? 

             （子どもの教育について誰が親に責任を負うのか） 
 

         into：…の中に（入り込んで）→ 「～について」深く入り込んで 
          carry out research into the causes of brain damage 

             （頭脳障害の原因についての研究を行う） 
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about
on

over
about

over …
into

about “ ” of with

complain about
complain of be 

concerned about be concerned with with
…

about of with

ECF learnable usable teachable

awareness-raising networking

working knowledge

automatically production / comprehension

7

production / comprehension

Language Resources

I’m glad about the success of the project. / I’m glad of the opportunity to discuss the 
problem. / For that matter, I apologize. / He lectured on Japan and the Japanese. / 
make a bargain with him over the price / Let’s look deeply into the case. 
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about
It’s about time you got here. / It takes about 20 minutes by train. / Would you stop 
fussing about? / I’m just about to go. / I believe it was about here. 

Task Handling
comprehension

A: So we have been talking about the restructuring plan. What’s your opinion on this 
matter?
B: Well, so far, I have nothing to say over this matter, but when we look into the 
financial condition of our company further, I would have to add something to discuss.

ECF
(information processing)

chunk on-line
processing chunking

Language Resources
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We would like to express our heartfelt gratitude to you (  ) your valuable 
contribution. / Where do you stand (  ) this controversial topic? / The prime 
minister pledged to make a clean breast (  ) the matter. / I am still negotiating 
with that company (  ) the payment terms. / The only way we can solve this 
disagreement is by sitting down and talking it (  ). 

for on of about over

AIDS spread
introduction

go into the inaccurate report

We talked about our hobbies. She wrote a report on the spread of AIDS 
in the country. talk over the introduction of new products go into the details of 
the accident apologize for the inaccurate report

comprehension production
Language Resources input output

comprehension

Task Handling
production
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tool box talk about argue over the project a lot of concern about
the report on the possible complaints enough evidence of the safety 
look into the area those people live in 

A: Those two are always quarreling over girls.  

B: Well, in spite of that, they are very close. 

A: Yukiko, about that problem, could we discuss it later? 

B: No, we’re going to discuss it right now. 

Language Resources Handling
Task Language Resources

free writing free conversation tool box

automatization
learning by doing
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comprehension

timed task handling 
paced task handling 

Task Handling
production

quick response  
timed / paced writing 

Task Handling

learning by doing
ECF

ECF

E

ECF
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A Framework for Designing the Language Resources Database  
which Builds up English Communicative Competence 

Kunitaro MIZUNO  Shigenori TANAKA 

Visiting Researcher                            Keio University
at Keio University SFC Research Institute

Abstract
This paper was a summary of the lecture given by Mizuno at Ochanomizu University, 
Graduate School of Humanities & Sciences on May 14, 2006. The main topic was the 
E-Gate English Japanese dictionary, a dictionary edited by Tanaka et al. (2003). Based on 
his original ideas on meaning and grammar (Tanaka, 1990, 2004, 2005), it was argued 
how a “cognitive stance” was pedagogically utilized in the explanation of meaning and 
grammar in the dictionary in order to build up English communicative competence. 

Keywords
language resources, cognitive stance, polysemic word, core meaning

“communicative competence”
communicative competence 

Savignon Canale and Swain  Backman

communicative competence

ECF communicative competence 

[task handling] 

[language resources] 
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task handling
language resources communicative competence

E

lexical competence

see look watch keep hold
broad wide every each

inter-lexical competence
E core

meaning
look  see

watch
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break

break break

to break one’s oath
to break eggs
to break the leaves

break break

pedagogical device
break

break break
break

break “intra-lexical competence

context-sensitive

trans-contextual de-contextual
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A  B  C

idea idea
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idea

A wonderful idea suddenly sprang to mind./ I wish I could come up with a 
good idea. I have no idea what could be wrong, but.../ I have an idea 
somehow that he will come. Tell me your ideas on the subject without any 
reserve. / willingly support the idea that S + V... the idea of democracy

the ideas advanced in this present article

collocations

idea idea
idea

idea

idea reification Understanding is seeing [grasping] 
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idea My ideas 
finally took shape. / illustrate an idea / polish an idea / get a vivid [clear, definite] idea / I 
haven’t the foggiest [remotest, least, slightest] idea. / The idea eludes my grasp / catch the 
main idea / pursue the original idea 

The mind is a container for ideas.

idea

an idea in my mind conceive an idea / I’ve got a 
good idea put my ideas into shape / My idea has 
been shaped. Out take an idea 
/ accept a new idea / borrow the idea for X from Y get rid of an 
idea / give up an idea develop [explore, expand] an idea

keep [stick to] an idea / The idea that S + V… is firmly 
rooted. / The idea haunted me day and night. The idea died at 
birth. give an idea / put my idea across to / plant an idea in someone’s 
mind / sell an idea to a publishing company / I’ve run out ideas share an 
idea with exchange ideas with X on Y

In Out put an idea into action / implement an 
idea idea

language resources “Why don’t you 
…?” “I see what you 

In my mind 
an idea

Out
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mean, but …” “I’d appreciate it if you could …” 

Daily Functions
Expressing Emotion Expressions for Strategic 

Management pp.

“I think you are wrong.” 
“I may be missing the point, but ...” “I’ve probably misunderstood you, 

but ...” “If I were you, 
I would ... / It might be a good idea if you ... ” 

“may” “might” “would,” “probably” 
“were”

“might” “would” “be missing” “I’ve misunderstood” 

pedagogical 
grammar

chunk chunking
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Grammar of Rules

Lexically-based Grammar have be get make to, -ing 

doing -ing -ing

conventional expressions
“constructions ” Taylor

networking
even if …/ unless…/ now that …/ 

as long as…/ no matter what… if …were to / if it were not for…/
only to… / so that… / for fear that… / never to…

“grammar in interaction”
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A: It’s much more fun before they fall in love with you, isn’t it? When you’re trying to get 
them.

B: Right. You do a lot of good things for her, you know and she’s just like, not giving you 
the time of day. 

A “When you’re trying to get them” 
“before they 

fall in love with you” B “and she’s 
just like…” “not giving you the time of day” 

A B A
“much more fun” “fall in love with you”

“conventional expressions” “before S V…” “When S V…”
“try” “try to X” 

“try to X” you “X (= get them)” “try”

global local

E

awareness-raising
networking
automatization
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see look watch look glance
gaze stare peep

-ing
to to to BE HAVE

conventional expressions
native-like selection & native-like fluency

Lewis

1. Collocation: a successful idea / entertain an idea
2. Short, hardly grammaticalized utterances: Any other ideas?
3. Sentence heads or frames  most typically the first words of utterances, serving a 

primarily pragmatic purpose: It might be a good idea to …
4. Full sentences, with readily identifiable pragmatic meaning, which are easily 

recognized as fully institutionalized: It seems like a good idea to me.
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