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Abstract
Interaction in a second/foreign language class is constructed with two types of
talk — talk that is “explicitly task-focused” and “talk less focused on language
learning tasks” (Hellermann, 2009, p.119). Previous research shows that this
less-task-focused talk has a strong impact on students’ learning (Slimani, 1992;
Fujii, 2008). Also, it is claimed that the features of less-task-focused talk are
closer to natural interaction than task-focused talk (Mori, 2002). In this research,
I analyzed EFL classroom interaction in Japan to investigate how less-task-
focused talk emerges in class. The findings show that less-task-focused talk is
qualitatively different from task-focused talk — the former being more natural
and authentic. Further research on less-task-focused talk will enable teachers to

provide learners with more natural and effective input.
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1. LI
NEFEREDALHZT T2 NIEFNTNDL » BiEREDHD, FEEFIZESTA N
IRDFRNSDIZIXE DIIRFHERHDDTEA, FAIL, KEDFER TAA L EEE -
f:ﬁ‘x%:ﬁﬁ&)é@fiﬁ‘i FORE, AL FEHENDIFETLL FOINCFEL TN ENFE
ICHIBRIZFE S TCWD (LLF, jugo de naranja B1X, ARAUFETAL LUV a—RAENN)

fi%f&%é)o

It makes me want to dance when I say jugo de naranja. Jugo de naranja!
Jugo de naranja!
(Jugo de naranja~>CE5&, WVHL7=</25D X, Jugo de naranja! Jugo

de naranja!)
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IHORBETHLEND, 22 REMHoTHi> TR TNz, b HHELL EBRTO K
TN, ZORFCHNIZFOR—2 « UX L « B ORIEREXS THERLILTIZWS,
HEMDRENR « FATHITHIGANLTS, TNETOAET I ar LT RE R RG552 -

T2DEN, RVIRDEEBERAL T Y NZoT- R UD, YK, EERORENELHIZOW
=L EUDDS, jugo de naranja &\ HGEIZAIND L, RIZICHEDPERBRT 577y =
Ny DEHRbOIE, MOFEEEIRZVANREIRL O THD, DXL, FEE - #
FlilckaEROFE - fFENTRWALZT7ar hich, FEHFIEST 7D
BRVNA AT ar BRIVGHES 2D,

2. SNEBERETHONDIIFTVIY
SMEFERZ L, KONWEEORRDALET I ar DA EDS > THERSIL T
%) AL T, Hellermann (2009) 23340 CWAIRD 2D AL ZF 0 a2 8 BT

o (1) Zhbil - HHENRELATI T =AU TCWBEEDHRT « T3 —H AN « h—7 |
(task-focused talk, AR, TFh—2)&, (2)FZITHREBATHIVA « ZRT « TH—NA
k« h—72 ] (less-task-focused talk, LLF, LTF s—2) Thsd, ZHilLWV a7
TR L CTOWDEATIIIE D D273, MRE LS CZO2MHD AL 2T a DFf
M- BN LD 725, Hellermann(2009) 1%, EiROFFEOMIZ, FEEF DSBS
BHOEAT ’E&D%ﬂhﬂ\éﬂ#@%\ééﬁ&ﬂ&%ﬂhm\focb\ﬁ%ﬁoﬁﬁéﬁ, EVIORBL HWT
%, Markee and Seo(2009) 1%, 5 - FHIFIALNDOHABE TGRS B 25607
FieLTWD, Markee(2005) 1%, Ay « ZAY « b= LA T « AT « h—2, LWHRER
FEL W5, Slimani(1989, 1992)X° Fujii(2008) 1%, ZEZL->CrHEEN, FDEF
B> CTHEIT T o277 avl, FHRESINTELTMBAICHEITL WA #77
Tar O 2FEIEIZ OV TR RTUND,

HERERETICALNADITE h—2 JETLTF b—2 1 L1%, EDX5b07200, K
LTI, Hellermann (2009, p.119) D EFEEHH 35, Hellermann (2009) I2L5E,
[TF h—7 1 &1%, FEHED, Ao E 7 LI, REXAZIZHRMA TWDHERED
WEETHD, TLTC, ZOR, FEEFIL, ZTOXAIEBLTCHYN S ELFE TELX
9, WU FIETHAIEFTLIOET DR Z T, —F, TLTF h—2)Tlx, F#H&
1%, FELAHFOREEICERE T, ZOANOFELMLZE, BETLIE, HnT22E0
AR LV ER T, [TF h—2 OO L5725 S LT LEARY, TLTF h—2 |

TlE, IV7AA—REDOR NGRS, 7FAL—2h « a32=F 4 —OEFICHE LN FEHRE
nad, #lzix, Hellermann(2009) Ti, [TFh—2]10OFIELT, &)6%22%47%74’7‘4'
VT BAZIZBR IR, TTAA—RDS %ifﬁof%‘éﬁ#@%ﬁuﬁ%ﬁ BIL TS, fBilx
[“Do you like your job?” D&z 1%, “Yes, I do.”tENRTUIEHE L, 3:1/‘5%%'6‘
bb, FAVHBLTCERBETETHIE, WURSELLATILIZLIZFEELOEMN
MW TWDS, [LTF =2 0F1ELTE, HHFEENRIAIK TERZIZ, &zyﬂﬁﬁz%
TRHETHDHAre you 2V %f-~T, ~<TU—IDOMFLTLRES VVEIEEEHNL
W5, “Are you intelligent?” EWHERIZHL, “No, 'm not.”X°“Yes, I am. ”k/@zt
DL, RONREEIDHFETHD, FEENL, <TLOX ABMR, XF6E2ILATND,
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BRI FLTO BB OIS, 87 5 A HE ISR SR & g Tuheu,

ZO2FEFADA L BT I ar HERDTDHEE, [FA7 | OERBEEIT/R>TLDHEF XD,
AR OIEY, ZL< DA, EFRFITIZAZ JIEWIRENRAVLNLZD THD, Filk (2009)
1%, ZAVETRRED BHZZERTHIDITITHOEEIOZ L (p. 90) LEFK ST TCVD, Fiz,
Mokt B IR TIE N - B o 18 1E, X ALY 1 X (exercise) & L<IRFLTLE
FTEMBDLN, MHFIXEBIDOLEDTHS ] (p. 91) EHLIRXTND, ZOfEHL, (47
I aryORFFEE LY CUIEDEE 2D, HlziE, Hellermann(2009) 1%, [ZAZ71E09
FEEZ AL CWDEN, TIPS X | DZLETHAT | LML TWDI N DD, Tk (2009)
1%, 2R 12T OINTHBL TS,

TIFHPAZXDINNT, ROLNIFFHERAEM ORI ITRBR 0L
WS T FNIZ A IAFAER T, BREERICE D IR S FEE DML
bILNNT, FEEIIEZRLNDT LIRS (p. 92)

Hellermann (2009) TSN TWDA X T 7 av i lal, FHHEDLIL, oL
SEEREHE, OVEVEL WA —2A03H5, OFh, BFEELRIERIC, YA7Ex)
PP ARERF L TLEIZERDHY, EENPMLETHD, KimsLTIE, [FAZ7)OEHRZIR
DIHNTHIELTZ,

« FEEFENR, SEEESEWV) BEZENRTHTEOITHIEEIOZ L

s MY SEAEEICELIOETAREZFEENSF| X LI IREID
ZL (FDYD, BRTE—tr Ty st a0 & My ES)
L720155)

 REBERICEOIOREERANDNELNLINL, FEEFICERDN
720, BERONRNPSTZDTHHERHY, /A X | OEHEL
G tDOHOIEE DL

Hellermann (2009) ®#liZ3r BHiRDE, “Do you like your job?” DX AZ71L, il ETE
WBTHD, I, ZOBEDOALETIa L, FATZT4—HALTWASTD, [TF h—
J112EE 2D, —F7, “Are you intelligent?” DX 271X, FEHED AN SFEEE ST
LINBIITAA—=RED R NBIR IS TR TEY, FATADT +—HARENLTND, £
D=, TLTF b—7 1725 25,

3. BEHITEATSILTF 2]

WY ryarTlE, REPITRATDILIF F—7 [IZOWTHEIZFELBEN 75, 7,
FEFIZILTF b—2 | BAAEN DG EIZOWTH N, RIZ, ZOXIRA2T77 3
VRO BEWMEIZ SN TEED D,

F9, FEP, TLTF b—7 113, E0IHGm THAAENDDIEAH, FATH,
HATH, BRI, KRBT, RENRZZLND, RimXTiL, [LTF h—27 )0 AL
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NEVAA—DL G L2 5L5, J. Willis (1996; Willis & Willis, 2007) XV, LLTFDI#Z27
PLME ORI T2 (Figki, iR (2009) ICk260THD),

« HRATHI]  BIBEDHDIN I EF R HE AT D,

o HART Y AU
- HRAY L HEENE A EITT D,
- I RENE AT DR ERE T H AT D,
- LiR—b BRI TABRANZ AT DR} REFH T D,

© BRI IRVIRDEL T, SHTEEIRMEE TR AT,

Bz, MR 352%, Mori(2002) TiE, VAR—RIHIZITE h—27 1085, 75
LV THIZILTE b—7 I A b2 XT3, F2, BICENTIEHEDT —HXT
1%, VAR—hMHIZITEF b—72 JLTLTF b—7 JlfiE N RS5N5, Biik, Hellermann (2009)
D“Are you intelligent?” D72 H1E, Z A7 « AT NDEAZEZIZILTE h—7 1 251
FIAFENT=EVHZ LD, ZDIHZ, TLTF b7 1B AAENDGHIE, $Ex THD,

Wi, BERITRATHILTEF b—7 | B3R SHE MBI DWW TR T 5, FEATi5E
TlE, BEPITRATHILTF M7 1057, BB IHAN L FT7 7 a (TR CHl
BRIROHE RAERE L T0D, Flil - FEFICLTAIUE, ZOI5A2T77adE
FEEARLITHEARL DO THLEREZ DN TWA AR HSTZA5, LinL, AT T,
FEEBEIZESTAL /IR HY, BT EME LA @ ESIN V5, Slimani(1992)
1%, HORFEICSINUMER TR B 038 U LR U T2 9658 (BLEE - SCE%E) J&itid
SHT, ZORER, FNHOHERLLED L IR HEPITMBRBANEZ 572 LTF h—7 |
B FN TV, Fujii(2008) %, HA A DR EEE# %412 Slimani (1992) L[FEED
FIETREZIT-20, FUL, FEFITEBEWTEIS7ILTF b—2 12 7 HEE
RUFEELETE T DM H ST,

F7-, £E50#T (Conversation Analysis) & V7258 S 5EHEMIE CHRIERIZ, #2
EFITIRATAILTF b—7 | OZEMEIZEER L TW5, Mori(2002) Ti, i
FRBIAART (AN T TR NI RAT AT« AL — I —IZX L CGRETNEE S
N—TTEZDEVOFRY) B2, ZDROFEEDFHFELENHZEL T, 22T
holzZllx, VAR TE B Tyl SBRRHINTZDIL, T4 T + A —
B —LDORFERFTIERL, FHEER LN N —TU =TI CEOM T B O EERFTH o728
WRARTND, DFD, R « B ATV DOLR—METIHRL, 770 =27 RZILTF b—
ZIRRSN, £oT, XATAT « AE—=H—DWARWET, JWERTH—®r T 177
SEEMEHSNZEVHDTHD, Wong and Waring (2010) 1, ZDXHRBREH AT -
=t T4 T 4 —D/3TR 7 A (Paradox of task authenticity) EFEA TV, Zihifis,
FEPREMICA — BTy IR A AT ERRAICHE LIZEL T, FRZ, FEEICEST
A=t T Ay PRI UL, BIRGE COALET 7 a ATRIEL TODES IO ThD,
FERIREN ORI DNLE ST, ARFEESEDLREAET I ar LI e B 2885
NOMFERE R T D,
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4, ARSI AVERBBEOHLS

AR D X728, HIRTH =V T AT AL BT a DTN OERE T8
BHEFELE 2D, o, FEEPEBANCAL ZT7a B INTHIEOEEEZTI
TWAHIFZEE S £ 2<% (Long, 1996; Swain, 1985; Slimani, 1992; van Lier, 2008;
Hardman et al., 2003; Mroz et al., 2000), L/»L, FHEZFOREELECT LA E
WLT5E, SO OMBENECL RN S D, 2T, it cih<bnTng
ABT I ar BHEANZEOHLIIZONWTEED D,

4.1 HELVSHHEZEMOREE
FEHBEORKGFELHOTIE2EH LG EOREEL T, 9L THEE LW RFERZE
M, ZEMORFEENFEEOZNE ERIDHEMICHLENI SBDHD, ZiuE, Hx
7 E RS (ESL BREE, EFLEREE), FHE (N, KF%) TChoThIitlL TRLN
LM THD, T8 S CIiIeERE CEIT T2 ¥ 12018, FEE ~OAHNR
BSILDD, ZOXIRILTE, HEMORKFEENFEHE O L LRI R 55,
BIZIE, Fujii(2009) 1%, HANSEGESE EHEXRIC A ARGE CHRIBEORELITROTZBRO
FEBORGEEFRLIZN, FEHEORGFEEIT Vol ~T\5, F/-2, English
et al. (2002) (%, FEANFEEHITHL THBTITONIRELBLRLTODD, 10AH
INDFEHITHEE = D0 Z L T TSIV TNAHER TS (p.24),
BEPOREREY T HERIIMD, ETHEZIOLNDLDIL, B¥ERX, HhETOFREA
AN, FEBLZAT GEFT), FE, W), BEVERROEEBRETHD, L,
Waring (2009) 1%, FGE &2 16T DB K ZE > - R biEHL T\s, Waring (2009)
X, RERICRSNDMBR BB A TER DA 2T a0 TdhD Initiation-Response-
Feedback (IRF) —7 = Z(Sinclair & Coulthard, 1975) 2ARILTZHFIZ2E H D3¢
FREEE T LR RTND, BIZIE, BLFOLXH7e00ENN IRF v — 7T AThD,

[I] %l : DotsoThATS?
[R] A& &2
[F] #0h . S77ha, (FEH DT —H21D)

Waring (2009) i%, IRF > —7 = ARG ISR DAL 277 a BEITT 5
MEEDEZ AL EIORFICEHL, ZOIHRRNTIE, FEEFPEHICHESOE
H e B &k ~720, FRICEIIAATEVTHZENEEEIC DL~ T5, IRF—7/ =T
VABMEVIH T, AR RWVEWT == BN EEE ORI SE LT TN DEN DD THD,
F7-, Waring 1%, ZEZEW T, A FT772a lCARASNDEZMIEE I DM HEN
HELIRRTWD, FA-BIXHE, MELFEET O, Rl — a2 RD T Lh H 30356
FTHA T HHICHBTLC0D, L, #HETIE, aEdIEENAL—RZRESIIC
KLRBENIDTHD, DI, HBRZERIZBWTBRSNEA L ZT 7 a3l
RN A DAL, DT EFT ORFEES LT Q0D EF 25,
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42 BRER—XDMEE

FEEORFERERAECTILEEMALIGEOL) —DOREELL T, FHEFEOHKEE
BRZERTHERESN—ADRE LI A THD, KETIX, (o ¥T77 arwERT
HZE, FLT, BEEN—ABGEDHLE BIEIZIT-BORNF T B HEINN, I
3L DO AN EE 7 (Hardman et al., 2003), ZOBCGRICBIT A T T 7 —b
FETIL, LLFOIHIREE N DT,

s HETIEALZTIvarERWEEINR, FIZEORM NS0T
[vAd A

c BT Ly — DI REORHEDT, AENHITIELWE
Z2HERHTLED, FOHFNRDON—JIZLYRLIAED D, WoObE
AL QDB 238 501 TidZaun
(251412 English et al. (2002, p.18) kY, & ICLHFIER,)

W2, MBUORTIL, A ZT70T 47 R REOEROLTNARHAB CTH72280, %D
BRI AN E D DFGE 22 A )L (Bl F BRI DG EAZ A NV) BHEF L T2 NS DTh D
(Mroz et al., 2000), ZENDHT7/2BEZEEZRLIZY, Fiad TR HE L7203 555,
NERS D DI D3 D370 %, Sk % 7258 THE ST (Mroz et al., 2000),

5. LTF THYLNSEBEBICDENAYBDIIU259 30 0B K

TIET, BEBRETHONIEED AL AT ay, BREPICEANTSHILTE h—
JIDBAGHE ERN R, A 2T 7 a BRARELTRALIZEOREE, ([coWnW Tt
oo YtEriar TR, BEOT —HERRL, INETHRRTEIIEAHTIvard
FEEH - FAGGE - AR - R 200 — R ZAA TR B ET 5, £7, EEOT —
ZEHNL, LTF THORNRS S EEBEERICHORNBVEDA L ZT7 a0 O BRI 475,
WIZ, EDIIRGE TIDIIN AL ZT 7 a NEIVIGEEEE 2D,

51 LTF THYLMNLEEBZBISOENYEBDZIUE259 3y —EBET—2EY -

WF—H%, 20094E1 AIZENFLNL KZIC TR SNIZH O THD, KB, H5ERN
FEEEE T, AEWFE L Ch D (PEEHEREO MBI, FEE I TR
HEFEMAECKH ThD, RHET, YRFIHRFZARNGITER—[E905 MiThih, HHOFR
RN SRR XTI E RN EL T,

ZITIE, FFEEPBRT 70T T O REI T X AZIZERA TWZRED
T —RERAIT T D BRRO [ Z A7 AR O THIUL LR —N G COA 27
JvarThb, FFEEL, BT I BEIRESNT ANV R T RRE S, b
AL, quadruple LWV 72K EHL (RIBLODYANIANCRTUMIGLEH I W) 728 % A
WRINHT 77 DNELZHIAL ThboTe, LA 27733 T, BEICIVERIIC
Fef S22, “ is twice as many as SV HEGRE B A A WTT T A
LTS, SEEFEHLIOETLIES, MU SELRLIOETLIRBNEEIZED
WL ITF b—2 1 THHEERD, (T —HPOMEINTITHONTL,H S RENZV,)

032 .



F—V  HRF ST R FSE DR AIEDA BT I A

01  #E: So (1.2) choose one of the (1.0) graphs (2.0) ok? (2.9) You can
02 choose an anyone. (5.5) So let’s name them one two three ()
03 ok? (2.0) One (0.5) two (0.5) three. (2.4) So (1.0) in (0.8) graph
04 (0.9) one two or three (2.1) and then tell me (0.6) the portion
05 and the ( ) () Ok? (3.4) You start.

06  “#4: Hm () three ah () right side?

07 #(H: Three on the right side.

08  “#/: The product of A:: is ah:: (1.4) hold on

09 #HE: Is?

10 %4 E:(0.5) o () I mean ((laughter)) that of B:: (0.5) is ah twice as
11 many as that of B?.

12 #HE: Yes.

T, HENPNCRT TN OB ENTHREZATIZOWVWTHAZL TS, N
RT7OMZHB3DDT T 7IZFNENINEIOTHE FE2AT (CHHE31TH), FEHEHFIIHLT
BIEFIO L EREEL TS (306417 H) . 201%, FAEICLEEHI0ITm L (51T
H), ZELOAHTIaZBRL TD, ZOXIRIRILT, HATFELNE R
WCEZET D (BHDENE, /—basd) R iEE, 777l CHAITE h—2 ] (87511
1ITH)THDHEEZD, LL, 6THEH T, FANB D ORBRATLETI7E2HAL QWD REL
IZHIER LW, 61THOFEEIX, FEAE - ZEhickoTE, FF - 58 ME S
NIRWHGETHDHEF 2D, S FE LIDETHEBNIRENTNDN, FATEITDT-
DITH YR SHEAEEICRLIOETHRBIIHEN TS, ZD, 5hHTITHEIE, &
HHMMEWHEILTF M7 I T 5L 5 2%, 61T HDOREEITHL, #HEIX, ERXRKEFE
FTHERMBELTOD(TITHE) 2, FA, RO LEE SHITEITERDENTNDTD,
TITH OBERNED 7 4 —R A\ 7R U TS L TV, B E - FAmE D, 1005
1T H ORFRICEIETHILICEPTLTEY, SOLTITHDALZT72 a3 E 2ol
NEZFRAIITAT > COADINC A D, SIBTATRA DAL EZT I av R ALN R, 71T
HODOTZ 4 =R ImBZALBNEFE LT « Lo 72i3ieL T, ZoAZ2T70 3
VNIXBAARTE Ty THY, EERAL T VIR DREMEDR B D,

52 LTF THYLGHALEBSFITOENVELIA 2507230 BISI5MH

ZITIE, TAN—IEREICEDANBRICEIVESILTEF b—7 12OV THRFIL T
FD, KAARML(2009) 1F, T4 _X—hEiHL CHE R TEDAT N, BRTIHILEDHDHAX
X, BlIZIE, BLTFOX5Rbondhslik~Tunas,

[RIRGLE LI EEEDFHEEZF THILEIVL, Lom)ERENT,
T CELFEHEEETH) (p.14)
MR E DRI B CHERSE D] (p.15)
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ZOXOIBRAF /LT, HhhE, FEE IS THEETICAN —MNURZ THRET
LAREMERHLHEBZ 2 OIS, FEHERIY, HlxX, TLonhERENT, oLy LR
T BIDNTRBAEEEMEL B X LND, ZOXH7RILT, LTF THORNHE 5851
PRINVIGDAL BT ar SR E DI G I CARHEINDTEA9D, KOO HE, T
TENDHEM AR DR FEE DL FIOoRT,

#£1 LTF THYLASSBBR/ISOLAYBHBE

rlHi JEGH
1) 7 4~ —MHIZHLOREL #Hh:  Let’s move these desks to the back.
BEEAERTD ¥4 Back?
#ffi: To the back. Over there.
2)XATAT + AL—H— | Zhfi: Can all of you hear?
DT A_X— L THHH | 242 No. Volume up?
% (DVD 728) 85 #f . Okay, let’s turn up the volume.

TARX—NEBMGT HRNHLOREZ BT T2 GHE1), 74 X—hDAF LN ERHEH
BEINIRATAT « A= — DT 4= @l (5GiH2), Lol T8z flelL THIT T,
THEINAHNE, ELOLIEEEFESIE MO TEETED 3 ABMR TR TN,

ZDOIIRIRMTATONDA L 2T 72 ar b F i E I ORDPVGLZEN TSNS, BIZ
X, BHE20INCFREBERTLEOF &E LI TEEW  LEk#EE T 586, “Volume
up?’ DI RFERIR W L H BRI E LD, BERIZHEEE, “Okay, let’s turn up the
volume.” LIEMEZ2E LA IRBETD7259, ZDXH7RILTF b—7 1%, AR EE - 728
Llpo TR, FREFIZESTUTHRRIE CHREELRINT D=7 bE 2 65D,

6. FL&H

KL TIE, MEPICARONI2EDA L ZT77 a0y Dy, L, TLTF h—2 1D
H OB BB IMMEIC OV THIK IR AT, B3 ar3TIE, ZOXIRAET7
varObLOMEIC OV TN, 22 THEELRS UIRBR0W ok, ITF h—71%%
B, LTF =27 %7 ST IUXBWEL G ITHEm DT TUIRGRW A TH D, FHER
THARY « TA—NANGAL BT a0lh, BIRRNG, FEHEFICHEERPEHESE 5
z2.% (Fujii, 2008), ARG TIX, HEZERTEIDILTF h—72 12V ObOz785 L, B
IR T T DT T DA REME DB D, ZDLIRALZT 0 a IR E D LR T,
AR TCAa=—h T 2HEERLOLL TIRZDLERHDHEVHZ L2 FIELZ, TLTF
=2 %, FEEPREEZFE T LIy v ar B 5O LB AR50 T,
HARTA =B T AV VIR BEE « INRAL—XITRINEN G0, HEDSEE SR
TXAEFHIZTAIENTEAHEE RS,
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be 3
1) TE&@%uﬁ%uaLﬁ—élﬁgy UKDE ﬂ?‘(ﬁﬁb\gh‘(b\énaﬁ%%oﬁﬁﬁ}Eﬁbf\_o }\7\/X7
V7 M OB OB MWL LL NI R TY Th 5 (Schegloff, 2007; FEFR, 2008455 |ZLT-,
SEOMNTIL, EEMBEOTLETHD),

. (BEVAR)FERA T A%
? Cerifs) sE RS Envd
() ERIOEMBITSHTND
(0.4) (FEINICEET) & DMEIMN OB EGR 2 T
) FEIAICEUAR) 0.2 AN DI E W3S D
() (FEIMANIZZE () FEREN R 3 E B R AT RE T D

((laughter)) (ZEHEHIN) EDOMMOEFT
(AN BERITRATAIL R « Z2Y « T7—T AR « h—7 |

2) X, BRZEHOWOLITWDA, ZHIUTFAERIRRICEYOREE THD,

SE X
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