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A new way of activating English classrooms
through the use of “kyokasho” designed for high school students
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Abstract
“A communicative way” is a widespread phrase across the nation. It is on every
language teacher’s lips in Japan, and yet it still remains to be an unpracticed
motto. Of the hindering factors conceivable when it comes to putting the motto
into action in classroom situations, “kyokasho,” or a textbook officially authorized
by government, ranks among the highest. Schools must use “kyokasho.” For
most teachers, it is the target of teaching and the criterion of assessment.
There are some who claim that “kyokasho” is nothing but a means of teaching
English, but even they are still looking for effective ways of using “kyokasho”
for communicative purposes. This paper proposes a new communicative way of
using a textbook with a detailed description of what to teach and how to teach
it. The assumption is that every lesson provides a unique semantic world (.e., a
story), and the world should be given to students as a whole. On the basis of their
understanding the text, students can approach it from different angles: Overview,
Language in Text, Content Construction, and Discussion & Presentation.
This paper claims that “kyokasho” can be used communicatively in a way that

activates classrooms authentically, meaningfully, and personally.

Keywords
A Communicative Way, Kyokasho, Overview, Language in Text,

Content Construction, Discussion & Presentation
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MIND MAP : AMERICA CULTURAL DIVERSITY AND REALITY
IDEALLY

Diversity creates
prejudice

F
\ discrimination

cultural diversity

the fight for freedom
Freedom, a freedom for all men and women,
This is the founding principle.
All men are created equal.
hatred love
This is what Thomas Jefferson said in the Declaration of Independence. ) )
violence nonviolence

THE DARK SIDE OF AMERICA

By the President of the United States of America:
A Proclamation.

* Slavery in the United States Whereas, on the twenty-second day of September, in the year of our Lord
1776-1865 (the 13th Amendment to the one thousand eight hundred and sixty-two, a proclamation was issued by
United States constitution) ::ﬁ;:;sgld:::z{the United States, containing, among other things, the
° The Emanclpatlon Proclamation "That on the first day of January, in the year of our Lord one thousand eight
an executive order issued by U.S. President hundred and sixty-three, all persons held as slaves within any State or
Abraham Lincoln on January 1, 1863, during the designated part of a State, the people whereof shall then be in rebellion
American Civil War. against the United States, shall be then, thenceforward, and forever free

* Racial Discrimination

[originally hand-written document]
even in 1960s, .... and even today

THE GETTYSBURG ADDRESS - TEXT

. It is rather for us to be here dedicated to the
great task remaining before us — that from these
honored dead we take increased devotion to that
cause for which they gave the last full measure of
devotion - that we here highly resolve that these dead
shall not have died in vain - that this nation, under
God, shall have @ new birth of freedom - and
that government of the people, by the people, for the
people, shall not perish from the earth.

ZZTDATARIZIE The Gettysburg Address 23& AL TVDN, KR THED—H#235]
HSNTEY, 2XERLTELEINDOLESARRIITIT 42 5256203 TED, e,
LA FDAZARTHAS Martin Luther King, Jr. DIEFIIABRONEL) 7L TRV E
EHTHhDH, £7-, freedom BNHAELRBEERI SN THHILETRTDIZ Barack
Obama DALHIR OOV DOE 3 ZE AT HDOHLNTEAD,
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"I HAVE A DREAM," A 17-MINUTE PUBLIC SPEECH BY

MARTIN LUTHER KING, JR. DELIVERED ON AUGUST MARTIN LUTHER KING, JR.
28, 1963 | HAVE A DREAM

Let Freedom Ring
When we let freedom ring, when we let it ring from

“I have a dream that my four children will one day live in a nation where every village and every hamlet, from every state and
they will not be judged by the color of their skin but by the content of evel Cltyyl we \_NI” be able to speed up that day when
their character.” all of God's children, black men and white men,

Jews and Gentiles, Protestants and Catholics, will
be able to join hands and sing in the words of the
old Negro spiritual, "Free at last! free at last! thank
God Almighty, we are free at last!“

Even now .......

OBAMA INAUGURAL ADDRESS
(2009)

= Let it be said by our children's children that when we were tested we
refused to let this journey end, that we did not turn back nor did we
falter; and with eyes fixed on the horizon and God's grace upon us, we

carried forth that great glft of freedom and deiivered it

safely to future generations.

Obama (% freedom %, fALFTDT AV HIZESTD “a great gift” EFFATZAS, DL
TOAFARICALND I FERRT, BAELERNIFET DLV HEREZTH0b L
A9, LT, KD T—~Tdhs Mason-Dixon line SiIfAf THINE/RTIEIZZD
Overview TIIHNEATHD,

©

EVEN TODAY, RACIAL DISCRIMINATION OR

RACISM PERVADES THE U.S. MASON-DIXON LINE

August 4, 2008

Majority of Americans Say Raclsm Agalnst Blacks Widespread

More than three-quarters of blacks say raclsm agalnst blacks Is widespread
by Jeffrey M. Jones

PRINCETON, NJ — A recent USA Today/Gallup poll finds most
Americans saying racism is widespread against blacks in the
United States. This includes a slim majority of whites (51%), a
slightly higher 59% of Hispanics, and the vast majority of
blacks (78%).

]

[PRO-VISION English Course I New Edition] &7 >
Hillit, 2012, p. 80.

41.2 THFRALEREEFYUIIZEH>THED
RIZ Overview TlE—#A L CHtirZE TERDO LR B AIETe L WVVIHW DD, 22
TITEENE L OB WM A2 BIG TEXEN D HE2D, ERE—KIZHeDIXie 3L
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PLIFIX, A Mason-Dixon Memory © X% F ¥ 7t LT=T X ANTHD,

@ ®@
MASON-DIXON 'VT'ErTORY - CHUNKED MASON-DIXON MEMORY - TEXT

Recently | heard some sad news. I hurried home
A black student was not allowed to play golf with a letter about the trip
ata club and showed it to my mother.
because of his skin color. Seeing the cost, however,
This brought back she shook her head.
my own childhood memories We did not have enough money.
from 32 years ago. After feeling sad for a few seconds,
I was a poor black boy of 13 years, | decided to pay for the trip myself.
living with my mother and father For the next eight weeks,
in a black area of New York. I'sold candies
One day, and delivered newspapers.

Three days before the deadline,
I had made just enough money.
“I can go!”

@
MASON-DIXON MEMORY - TEXT MASON-DIXON MEMORY - TEXT

Feeling very happy on the day of the trip, The next morning,
| got on the train.

| was the only black in our group. a teacher said,
Our hotel was not far “Clifton, could | see you for a moment?”

my teacher announced a trip to Washington, D.C.

from the Lincoln Memorial. Frank turned pale.
My roommate was Frank.
Leaning out of our window

and dropping water balloons on tourists,

One of our water balloons
had hit a lady and her dog the night before.

we quickly made friends with each other. “Clifton,”
At the Lincoln Memorial, the teacher began,
together we had read the famous words o . on
from Lincoln’s speech at Gettysburg: ‘do you know about the Mason-Dixon line?
“No,” | said,
“....this nation, wondering what this had to do with

under God,

shall have a new birth of freedom"

dropping water balloons.
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MASON-DIXON MEMORY - TEXT

“Before the Civil War,”
the teacher explained,
“the Mason-Dixon line was
the line between Pennsylvania and Maryland,
the line between the free and slave states.
Today,
the Mason-Dixon line is a kind of invisible border
between the North and the South.
When you cross that invisible line
into Maryland,
things change.
We are going to Glen Echo Park ...
It's in Maryland,
and black people can't go in.”

MASON-DIXON MEMORY - TEXT

MASON-DIXON MEMORY - TEXT

“You mean | can’t go to the park,”
I asked,
“because I'm black?”
She nodded slowly.
“I'm sorry, Clifton,”
she said,
taking my hand.
Back in my room,
I began to cry.
| was very sad.
That was not only
because | could not go to the park.
For the first time in my life,
| was learning
what it felt like to be black.

MASON-DIXON MEMORY - TEXT

“What’s the matter?”
Frank asked.
“They don’t let me go to Glen Echo Park tonight.”
“Because of the water balloon?”
he asked.
“No,"
I answered,
“because I'm black.”
“Well, that's a relief!”
Frank said,
and then he laughed.
He was relieved to have escaped punishment.
“I thought it was serious.”
| stared at him.

MASON-DIXON MEMORY - TEXT

In the end,

eleven white boys decided not to go.
They wanted to go to that park

as much as | did,

but they knew

that there was something even more important.
That night,

another teacher came to our room,

holding an envelope.

“Boys,”

he shouted.
“I've just bought 13 tickets to go the Senators-Tigers game.
Anybody want to go?"
There were shouts of happiness.

@

MASON-DIXON MEMORY - TEXT

“It is serious.
They don't let black people go into the park.
| can’t go with you!”
I shouted.
“Then | won't go, either.”
Frank smiled.
1 will never forget that moment.
Later the room was filled with boys
listening to Frank.
“They don't allow black people in the park,
so I'm staying with Clifton.”
“Me, too,”
a second boy said.
“I'll stand by you, Clifton,”
a third agreed.

MASON-DIXON MEMORY - TEXT

On the way to the ball park,

we made a short stop at the Lincoln Memorial.
For one long moment,

| stared at the statue of Lincoln

in the warm yellow light,

recalling that line.
“This nation,

under God,

shall have a new birth of freedom.”
In his life,

Lincoln said

that freedom is not free.

@

MASON-DIXON MEMORY - TEXT

Every time
the color of people’s skin keeps them out of a park or a golf club,
the fight for freedom begins again.
Sometimes people fight with fists and guns,
but very often
the most effective “weapon” is
a simple act of love and courage.

When | hear those words
from Lincoln’s speech,
| always remember
my eleven white friends.

The kind of love they showed me
will win against hatred every time.
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ZDF b LTI=TFANEF LT, reading aloud, shadowing, overlapping 73
EDIEENEITOZENTED, EBEORETIE, RATAT AL =D —IZIHEEIAD TTF
AREF v 7B THBY, FIUSAEFED reading aloud TIHU7Tz, FIRFLL THALRE
ITHODNE, TEEOMNBEE TEARNWEXIITEDH T DI LV 1A THD, BH TEEN
PRARIREEL U D I 572 (8 T I, ZHAlAN i BB OMER AT o7z, e AdED TOHGEER
T, FAMDAA N H ARGESHDWVITHGETAND EWREO BEICER D H TL<5, Bz
XL T OLBYTHS,
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I hurried home

with a letter about the trip

and showed it to my mother.
Seeing the cost, however,

she shook her head.

[ES5LTHEAI?2 JEWIEMICL > TARER, EITT5XED “I was a poor black
boy of 13 years” LBJ#-SiF, she shook her head 1Z#t< “We did not have enough
money.” Z T 5, FINTTZDEIRATE I EVIFRAITIEDND,

TX AN HEAMEZ TR RT, DR OMEREZITIERIRC, SURME T2 8&
BHINI B ERY, B2 B RS 5, F7lZ, Cultural Diversity and Reality D% A ~L
DATARMARILOFNEBERTHHBZR-T, &KL, LTFO2o%25%2, ZON1
D%/ CIRENER T DLV E 52 5,

T5& (1) In this story, I like the part where ... because ...
(2) My favorite expression in this story is ... because ...

4.2 Language in Text

JEEFETIE, FREOHEREE TSV ENSHD, task-handling D72 D language
resources NNE Th D, HERITAMIICEELIZE THEEOBIOL, CED FEEEO &
FEORTOMEE RDLDONL, Language in Text DI, ZD2ODINWZ LA ERE
T5 ETRAIKRTHD, EVHDIE, Language in Text [TESIZ, [TXANAERTHE
FEI VO EDEESE, SUE, ARG SEVORETIE NG THD,

SOEZITITANEE LN IUE, 58 EoAHIZRDIZThD, LnL, UED
RUWVERBIIAFTELAR VL, SUENRKUTEREENIT 2, SUEIZIT VT 1% 52 572901,
Grammar in Text EWVOMLRICIEH 720 ERHD, LLTIE, 1 OOEEEHH THLHAR,
A Mason-Dixon Memory % doing DN AN TEY, ZIIZEH LEREETo7-,
TE AN THEDH N TS doing 1XEA FDEBYTHS,

I was a poor black boy of 13 years, living with my mother and father in a black
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area of New York.

Seeing the cost, however, she shook her head.

After feeling sad for a few seconds, I decided to pay for the trip myself.

Feeling very happy on the day of the trip, I got on the train.

Leaning out of our window and dropping water balloons on tourists, we quickly
made friends with each other.

“No,” I said, wondering what this had to do with dropping water balloons.

We are going to Glen Echo Park ...

“I'm sorry, Clifton,” she said, taking my hand.

For the first time in my life, I was learning what it felt like to be black.

Later the room was filled with boys listening to Frank.

“They don’t allow black people in the park, so I'm staying with Clifton.”

That night, another teacher came to our room, holding an envelope.

For one long moment, I stared at the statue of Lincoln in the warm yellow light,

recalling that line.

ZZTIHELTIZ D doing L4y FME LD doing ZMREAEL TWDHA, &R EDLZE
THAIIIBEIER DD LITR DL, TRIERE TEAEH | DBAES T DORAL NN, 53
R SL DAL, LR OII7R@ Az A T,

|53 5ilK% 5L doing DffiX]
doing

i - T EECREDNIATA LN B RS, HARVEI ISR AR

THOVSTZIBANHHIET, Feeling very happy on the day of the trip, I got on the
train. D&HRK A FGFEE T AN B DI ENAREL 2D,

Language in Text OJEEZHEL T, SUENIVIEMET, IOV FEA CLRBRGT 725t
) B A REICT DI EEEREITESEDIENTENL, HOOEFE ~OFERE D
HZEENDIEAD, ERBICER LT XA 05407, BhEhFICER LT S ARDFi 7
i, TUA« TARINIEH LT X ARG A 70 ESES ERATREM N E 2 DD,

Fio, BEFEICBNTH, BEHHIELREBEOXETHILRL, THRANMAELK
T HREHELEVOBLRNOREREDO FE T AL, FHEEMAO Ry N — 7 CHEEZ AT E
WTED, 1FITH, KeRFITHA T (R®F) 2B 4272870, AiEzAOE W IZHEH
FHIEED, ARG OMN G IER T5RENVANALRFREMENE X B,

%5 T1E, Language in Text ® Language ([ZIXikaEb & OV, T 72bbh, #H
A, RS LR, WEEAR, BURIE SR L LR DT X AN AT IZL > TEHR OIS
SECHIZERRDD, THXANMIE S TUINEROMASL TH (IFROPWIV ITFEBSHEHZET,

017 .



FEAD IS TR SCREARRR 2 SISO H RN TE LD,

4.3 Content Construction

D GELe EWVITT 211X, 29K, WA ERME (content comprehension) 233 £, L
ML, [m332=4—2 a0 3EE 2BV T “reading comprehension” 7217 T72< “read
and react” OBUSNMLETHD, ZI TV react [TFEATZLDICHL TOIT 7L a %17
EWVHZETHY, £DH: 511 reporting, summarizing / paraphrasing, commenting
D3ONEEND, reporting |TT7FANDNEEZDOEEFRETHEVIEOT, ZHUTHIE
72 FIETHD, EPIVTWTIEFEEELRETHEOIERIZE VT fact-statement ¢ HLA!
THd, —7J7, commenting ILFtAT2b DR DI AW BAREE IR RDITETHY, Zh
I% opinion-statement O #i7 T&H 5, ZL T, summarizing / paraphrasing |Z7 % Ak
WEDOEK) « VX THDHEVIEMRIZIU T fact-statement THHM, EDIHITH
e SV Z AT DR AT O EBIBE 5T 50 ) EBRIZEW T opinion-statement
FIThbd D,

ST, ZITRETDHIEEILL ED3>ZHE{kL Tz Content Construction Th 2,
WEDERERR TIXRL, TNEDOHER ) THD, % D/EFED Content Construction %
1THZELHLN, RETIIZ N —TTREELTE STV, £, reporting 72
& H3—F 57280 Content Construction sheet Z# N HEML, FhaAREICEAL
TIEWAEMFTRIE D,

®

CONTENT CONSTRUCTION SHEET-1 CONTENT CONSTRUCTION SHEET-2

Now the story begins: Clifton was a poor black boy of 13

d he lived with hi . black " Now the long awaited trip starts:
years and he lived witl is parents in a black area of Although he was the only black student in the group, he was very
( ) ( ) and got on the (

One day, the teacher announced the students about The hotel they stayed

Location:
Clifton’s

Clifton and Frank made friends with each other through
He got excited and hurried home. He showed the letter to his

mother.
Mother's reaction:

KIZ, reporting, summarizing / paraphrasing, commenting % & A 7ZIEEIEL T
IN—TTEH L TTHFANDONEHERZITOED, ZDOHED1IOF, HHMKRE %2 H]
BL, & AbyEE KIS, ZV—TRNT XA LHARST-NEEZEY -
FTLEVILDNHD, LLTIE, EERIZAEEDEYVH L7 Content Construction @ E
HHITHD,
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CONTENT CONSTRUCTION - OUTPUT 1 CONTENT CONSTRUCTION - OUTPUT 2

ZHUTAERE A SRR EHEIL TRV L2 E ThD, Tl TI/TANTORES
17HL, FEEIEEH authentic (2725, £z, ZHULHE (2F7RL —La) G Tho7-
W, FEEEICEFEMREFF > CTODAEDIREREIZBWTEIKT 2208 B 265, L
TEDOEBRDIFEFE OB SITFICENHEVIZER DD,

4.4 Discussion & Presentation

45 B ®#1% Discussion & Presentation Thd, TFAMDOWNED FIITIFEAE W
THREL T T 2bONFENTND, ZOREICHE B L-i#Eim (dlscuss1on)7£’7/1/~
THNTITV, FHEHENTIHE (presentation) TH5EVIHIEDTHD, ZITIHAE-LEN
HMZ2 o C, BB CREDOMNENEDL TFIEEE I T 5, Oty arOfiinalE
DDA D) chairing GEFETT) THhD, HANE, Z0HOH—RNEH T D,
[F =7 — (chair) DUL— LV B X HRERICHD, Thhbb, @EETE2H 21311
LDV —TITHEVIHLDTHD, T5&, chairing card L CLIEHE T 5, 2540
IFATHIUE, 26K —FEREL, ZTONI1AA chairing card THY, EOITTF
ANNED YT U AETE LI — R ThD, THERICAI, ARSI DOHI —FaikE
HED, REIIC114 OEFEITEE T OEEN I ED,

DISCUSSION & PRESENTATION

H—=ROWELE T~ TEOCREEEEBICRAAL, 5iATOINMEITI, FisziEl
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TEWHOINRIZZ257200 T, BENTITONAONEERNEL TR THIELTED,
ZZTON—NIX, T=7 —EDEEDOF R (I —RIZEPNTZNE) I > TTE T 5L
VIHOHBDTHD, TatAT7AK30(chairing (1)) £32(chairing (2)) Tix, TFARDOHMNS
G RITIRDE T AR L, ZOMOEEENIHTHEVIED THD,

@

OK, now, everyone. Let’s start. Let me introduce
“What's the matter?” Frank asked.

myself. I'm [ 1. 'm chairing this “They don't let me go to Glen Echo Park tonight.”

discussion and presentation session. Today, we “Because of the water balloon?” he asked.

are going to talk about “A Mason-Dixon “No,” I answered, “because I'm black.”

M "As b ve already read “Well, that's a relief!” Frank said, and then he laughed. He was relieved to have
SO YL EREAEE WEE ELEER (EE escaped punishment. “I thought it was serious.”

the whole story more than once. However, let us | started at him. “It is serious. They don't let black people go into the park. | can’t go

" with you!” | shouted.
ke a look at th we fi n ony in.
lakelsliookatine passace Waliocs nincalass “Then | won't go, either.” Frank smiled.

1 will never forget that moment.
Later the room was filled with boys listening to Frank.

“They don't allow black people in the park, so I'm staying with Clifton.”
“Me, too,” a second boy said. “I'll stand by you, Clifton,” a third agreed.

In the end, eleven white boys decided not to go. They wanted to go to that park as
much as | did, but they knew that there was something even more important.

CHAIRING (2) CONVERSATION BETWEEN CLIFTON AND FRANK

Hi, my name is [ 1. I'll ask two of you to F: “What's the matter?”
actout. Letme ask Mr.[ JandMr.[ ]to C: “They don't let me go to Glen Echo Park tonight.”
stand up and act the roles of Clifton and Frank. F: “Because of the water balloon?"
C: “No... because I'm black.”
Mr.[],and Mr.[ ], could you play the F: “Well, that's a relief!” “I thought it was serious.”
small roles of Aand B? And Miss|[ |, C: “Itis serious. They don't let black people go into the park. I can't go with you!”

F: “Then | won't go, either.”

o ,

could you be the narrator, please? Now, are you F: “They don't allow black people in the park, so I'm staying with Clifton.”
ready? Let’s start. A: “Me, too.”

B: “I'l stand by you, Clifton.”

* Narrator: In the end, eleven white boys decided not to go. They wanted to go to that
park as much as | did, but they knew that there was something even more’
important.

@ [What’s the matter?] [They don’t ....

]

W_R— DA 4R35 (chairing (3)) £36 (chairing (4)) T, %@P}i"é’ﬂjbf:%iﬂ%ﬂjf
5% HEHLNTT 5, A Mason-Dixon Memory O Tl1IADAEEZBITARIC
<Ibb o kY72 ) (“something even more important”) 23557 &} Cﬁ0‘<75‘>,
DOHFHIITFANTITFELN TR, 22T, [ZFUIEIDIZEN IBFRD1DE72D,
ZLTC, TAHTIENLES THIEVET LW SUMED D5 280D, 11D FE Uit
LA ThEVD TIFRUVNEVI ZLICEIRL = F iia bl 528 TED, LinL, KD
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BR T, ZZTIEF A LICRETAHIEE AT AR37 (chairing (5) ) TSI D,
@

CHAIRING (3) CHAIRING (4)
Thank you. This is, | think, the most impressive Hi, my name is [ ]. Let’s us move on to the second question.
passage in the story. Oh, my name is [ 1
I'll take over. Now we have two questions. Questlon [2]: Is it necessary for all of the white kids

to decide not to go to the park and stay with Clifton?

Questlon [1] : This passage says, “They knew that In America, kids are taught: I'm different. You're
there was something even more important.” What different. And we are all different. If so, people
is “something even more important” to them? The should have different opinions and take different actions.
“something” might be different according to the What do you think about this?

children who were there. Try to describe their
possible ideas about “something even more important.”

®

CHAIRING (5)
Let me take over. My name is [ ]. Because of
the time limitation, we will focus on question 1 only.

Now, we're a group of 25. So let us make five groups
of five people. You make five groups as you like. I'll
give you one minute.

0K, time's up.

F7/=AFAK37 (chairing(5)) EAT7AK38 (chairing (6)) TiX, 52DF I—I1Z5hF
Tikima 762551, EBICZN—T 0 EEmORERIC DWW RT3, AT74/4K39
(chairing (7)) C/NV—7 DiEimz=l), BRIBLZLE2ETD,

CHAIRING (6) CHAIRING (7)
I'm your chair now. I'm [ 1. Now, | want All right. My name is [ 1. Time's up. | think all of you are ready to
you to talk about the first question. The goal of your make a presentation in class. Decide who is going to make a
discussion is to the reach the group opinion about presentation. The person selected makes a presentation about his or

her group opinion in 3 minutes. Those of you who have been selected,
please stand up. Let us decide the order of presentation — which group
comes first.

question 1. Let’s have an active discussion. You have
15 minutes.

<<15 minutes passed>>
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FLTAZ7A1K40 (chairing(8)) 27 14KF41 (chairing(9)) TE I N —TDIHEIIBD,
27AK42 (chairing (10)) T74—R\v 7y a- &7\, A7AR43 (chairing(11))
Thyiara4inlls,

@)

All right, now, from now on, I'll be your chair. My name is [ ]. The first Thank you for your presentation. My name is [ ]. How about the third
presenter group, please come forward. You have 3 minutes. Now, let's presenter group? Are you ready to start? OK, let’s get started.
listen to their presentation carefully.
<<the third presentation>>

<<the fi ion>>
the first presentation Thank you. Let's move on. The fourth presenter group, get started.

Thank you very much. Give them a big hand. Let’s <<the fourth presentation>>
move on to the second presenter group. You can start
whenever you are ready. You have 3 minutes. 0K, thank you very much. Now the last group makes a presentation

<<the second presentation>> <<the fifth presentation>>

@ ®

OK, now, let's move on to the feedback session. First of all, I'd like to ask Thank you. My name is [ 1. Now, the five groups have made their
Mr.[ ]to make an overall comment on our presentations. presentations. And we've had a short feedback session. This is our first
time to give a presentation in class, and | think we've done a good job.
Time is running out, but if you have any last questions, please raise your
hand. No questions? All right, then, | think that's about it. We now close
this session.

T's comment

Thank you very much. I'm sure you have a lot of questions, but
unfortunately, we don’t have much time left. So I'd like to take 3
questions. Please make sure you have a question to whom and about
what.

ZDINZ, ZO'yTar TIIAENEEIO LI/ >TRZEDETe, chairing cards
IFEEEL THARL DO ThD, I —REHEDRWCHEFEITNITADIOITRDZE, TR
V7 CaA Nl BEMA DI ENTELIDNRDIENBEIETHD,

5. BhYIC

FREHE TROLNDDIIIREDTEMAL THD, [FRENHE, KL, iz Lo
TSR A FF O EFE DR A R LSRN e b e, [FRREIZIEFETIITOEWVIDIE, Th
ZHHULLTZGE, HTLWREORREMENAI SN REMERH D, MR T2 HGE
TITZIEZ D HRINERSNTZEBE X TUIRLR, WEETRET IR RKOERRT, &
SCRIFR ) LWV TER DIZFEAZ AN DD D L & FIREIC T HEVNHIZETE LD, SRR,
FEELVO SRENE S O THEESN, AEORFEICHTHERDBAEDFEFEOHY L
IMBIEDWTLED, UL, HREITWGETITHIZE ) NEELRO TR, £ TIERL,
BREE S CTata = —ab EiE | 2890 TRET D0 ThD, ARRITZED12D
RETHD,
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HEF

AT THAIT LT SR O NI T H DS A 5 BOR A OKF ) TIT 7o 3
EHEITHRLIEb D THD, ZIIZEEREDORSZ G2 TN DAL A TTIC
OB ZRLIZ,

SE X

Jones, J. M. (2008, August 4). Majority of Americans Say Racism Against Blacks
Widespread. Gallup News.
Available:
http://www.gallup.com/poll/109258/majority-americans-say-racism-against-blacks-
widespread. aspx
[2012, October 11]

SR - 7L BT - AR - S HAME 2005, [ShEOMAET— B LIZKGE
BO=OOMA— ECF —] V—~ULHfiR.

JROERE - A EHif 2012. TPRO-VISION English Course I New Edition)] &7 HilJi.
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BARAASRERBFEEDEMEXICRIIERFIEDHEE

The Development of Grammatical Features in
English Compositions of Japanese High School Students

kTR
Ryoji MURAKOSHI
PR IR [FRR S 75 X AL T 737
Kanagawa Prefectural Institute of Language and Culture Studies

Abstract
This study reports on the usage patterns and development of grammatical
competence of one group of EFL writers in Japan. Data was collected from a
longitudinal examination of the incidence of attempts with grammatical features in
English compositions by Japanese high school students. First, “criterial features”
— language properties that discriminate the levels of CEFR — and the target
grammatical items found in English textbooks authorized for use in junior high
schools were collected and listed. These items were then electronically extracted
and sorted out based on Item Response Theory (IRT) from the longitudinal sets of
compositions. The results show quantitative and qualitative development in the
subjects’ successful attempts with the grammatical items. However, almost all
items were items that were designated as criterial features at the A2 level of CEFR
or items featured in junior high-school textbooks, namely, features taught in the
earlier stages of English education in Japan. This makes it difficult to discriminate
the levels of the learners in question. These findings highlight the necessity for
CEFR-J, a Japanese version of CEFR, to provide practitioners, learners, examiners
and publishers with a more precise and powerful list of criterial features, which
would be helpful in planning curricula, designing activities and forming realistic
expectations for the development of grammatical competence as the number of

productive writing activities is increased.

Keywords
CEFR, CEFR-J, Japanese High School Students, English Composition,
Criterial Features, Item Response Theory (IRT)

1. HROE=R
(FREITRFETITOZE R AL T D1 LV FE CHBEBBICAL VM 52 T0D, &

SRR D B R RS EAE AL 254F E D R S D CUERRHEE |, 2009), ZDOZEIC

B2 amiao0b Ul BEAETLRBOE L&, EEDIMEE T T 5%
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BITHKIRL CLEIZERH DD, JVEERILIL, BREORNTEMLER TN IGEEMED
ZETHY, TN AIRRICARD IR EUCEICIMT e TH A, [HFELMHED &)
L, ITICAE —F U ZIGENE BDENRDN, RiEEELZE, T2bbIAT 17 1h
BOFRELMETHD, @EFRINTOTAT 47 OREHFET, SUEFEERUEL
TeNEWOBIG D =— b H->Thy, EORNDBIETTAXHILTESGRTWD, b5
AIFEEEST R L EENT LI HESNTNDORED, (EB) B RIS FEAM IS REHE]
DIPNDZDIOIEENL, FHIO RESLCIHEEOHL S D, —HOMEFAL LIS CIEEL
WINLHZENILDHD, —7F, FEDIEHB ZRENEDLELAVTC T A E, 13X
HALCTEPEDLEVOIEENT, HEPEATONTNDEITHD (B, 2012a), 3720
HLIAT A TIEINL, SHEAHRESZ DO OMELL THbNDZENZNENIZLETH
b, FNFEURETEHEERINAGEER X, AEORNTEERIZENISWILERDA L
2o TNWDDIEAID, AT HIGEH B ZFEELRWTHHEEXOREE -2 b
R, AEEIXEDIOIRSUEHE B AB B TEXAHI01278>TWDHDTEAI), RIS TIE, H
ANERAEDIFEFEHED, 1VHFERF, 2MFK, 3FERFICE W HHEIEX DRI TS
TWAIHEH H O BEEEICE DL REE N RLONDNEH N, TORRND, EDX
R E NN DT RA) TH D)%, Common European Framework of Reference
for Languages: Learning, Teaching, Assessment (UL T CEFR) (Council of Europe,
2001) D6 D>DEESI L~V RO FEFEIZB 25 FLERFE (criterial features) Z 7~ T\
English Profile (English Profile, n.d.) &, H A CEFR T& 5[CEFR-J| (CEFR-J,
n.d.) DIFFEEEEEX TELT 5,

2. ZITHAR

R 204 FE B2 O P B RHIF (B B4, 2012) (1235175 CEFR-J DK EICHEL,
Negishi, et al. (2012) 1%, HARANFEHFZOFEFEREIIZOWT, 80% LA 23 CEFR @
WIRL ~UL (A1, A2) T, T~V (B1, B2) IZEL TWHE1X20% Aiiti, E#fko CL
~JL(C1, C2IZOWTURIZEAEWRNWER RTINS, ZOZEND B ARNDFGERE 1%
FORICL ~ V39572012, CEFR-J Tl A123212, A2, Bl, B2&th<h2->
WL T DR ENR DT LTND, EHIC, TEAEDIZERE T AROFERELT, &
FIFEDKDY TR AL~V D ALZEL TWRWERENET%, miK2FETH50% b
W22 EMDBh, A1D FOL L TohD Pre-A1DFRTED LIS LTS, ZAbD
LAULRREIZOWTE, PR 164E LD 194 L/ NRHIF (il | 2008) Db D E—
LTCW5, ZOEATTA/NMEFTIE, KL UL TEEISN TWAREEEHR | [ STEME )
[RBF) DIRSNTWe, EBFRFCIE, BEICOVWTE, HE - @E - 580 %E
HEENLDT —H|ZH\ 2 the CEFR-J Wordlist 239 CIZIE RSN TEY, L~
REDIEHELIR D IEMLE « FEIERE DS FEFRAE (criterial features) IOV TH, 5
feflkEins Th A5 (Negishi, et al., 2012),

—J7, CEFRIZ # 5 < English Profile T, 7> 7 Vv ¥ 355 € (Cambridge
ESOL Examinations) |28} 5 #A/E LD —/32F —4 (Cambridge Learner Corpus:
CLC) 2D, &L -VVIREDIBIEL R DS RERFEEA ML, #RLTWAER, 5% 0T —
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ZOEINCEY, BELHVIDLELTNWD, £, TAMNDBRESH A7 DFRAN 5 ER
PIC BT HIEIZE KL, ENENOML )L TREDOY ¥ VIR BRI DIEIDBR
%, KLU D CLC 7 —# D BLERETO R W27 T 5 (Hawkins & Filipovié,
2012),

@ English Profile (2351} B FEMEREEA ST LIZIH B VYRR~ T, KRFIFELEDHE
YEXT —ZICHBIL QWD SRERIE AL, ZOHES B LR ) &~ T 7E (R =
2012) TlX, FEVELDOE Y —/VELTD criterial features O Al GEPESRIB I TVDA,
FHOFEERMENIE FELL TEASNCODDENZT TiEAl, BLWIEHZE 9
EL TS TWBIHE DFHIOHY )7, F A DEREDHBIEMOH L, BRI TR
LELTAER O RBDIRE, BET NEIREN DL LB AR5 TND,

ERVEADOIFETFEE DR, NFEZICEWZHHEESXDOR)T, EEIZEDIS
REE A E A DBINL TESTWDENZ D%, FEROIE H AN AW CRA~70F5E
(R, 2012b) Tlk, ZOT TR, 246ERHTEE L SUEFETHY, EITIH
HL, NFRBROWM LR RENWEBDONDLIFRFOFE SEH BICOWTE, 2R
IS TOVDEIINZ RNV ZEN DT,

3. WIE|AE
3.1 T—ARE

ARFZECTH AL T2 T — 2%, MR ONSLESFROAEFH2094 03, TN I14EA,
2, SFEADIILDIZEWZHHEELThD, #EHRE D GTEC for STUDENTS
(Basic) Dh—4 /W) g, 14FK5383.8 (V—7 4227145.0, UA=7150.9, 747«
> 7'87.4), 24EW417.0 (V—F427151.8, VA=7'161.8, 7147 427'103.4), 34ERF
435.2 (V—74>7161.8, UA=7'163.5, 747 4>7'109.9) T, 2[EFE5 T
DOYERE 1L, 1 FIEFALOFEELEF LTI, BHROAEE (2012b) DHEER #2334
DT =21, RIFGFEZLS TUENBIEDIE 5 DIEANELT —FREH>THRNED,
RS FER DD 72 b D (20FEAM) Z BRIV CTD, JEESCH A DR w71, 1AERETFL
OREIZe N, 2FRF I ZNETOERAETEEZIRYIRST), SFERENERAEITT VA N FE
W) C 9 R&ETHD) T, FHEN405 D timed essay ThD, 2094 DIEVELDEE
B 1 ANHTOOEFERL, ThTh, 14ERF19,7847E,/94.738, 24E1529,9635E
143.453E, 34:WF23,5463E 112.735CThH -7,

3.2 JURIBBEDYRNTYTER

A X RETHIEHE H OZFPUTEEL, ARAFZETIE, £7, Hawkins and Filipovié
(2012) THE/RIN TS English Profile O FEUERM: (criterial features) 48 HIZ, 6
F3FHEG DR FRIREHAFIED, KL YA /N—RNTH—F Y o TND T XTO
SETEHASEBEZMAT-06, TNENOEBEEBEHEZEEDE, I5HIC, PERHERE
T A= MZBTTODEOO, FREOEMTIERT T, 84 OHBNDIRNTBESE
TIBBRRATICOWTIE, ZRENELO TIHEA oL, TOMS, 8THHEIC
DWT, SEITHZEIZL7 (Appendix Z2/), £L T, ENENOHEER, FEEXD
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RITLEFTCHELLEHINTWDD, FolzMFEHIN WV ETF =y, 1/0
D2UET —HEAT Ly R —NMIAN LT, ENHDOANNT —%%, HHIGE P (Ttem
Response Theory: IRT) & AV /=0 B 041/ 7 h CéhD RASCAL (Assessment Systems
Corporation) CH#TL, Y4 FEHEEFNENENOTFHET, X551 >TnbHE
WA BIUETEH ORFEERED IR Tz, FIRFZ, TNOOSEEEBPHFFROLE
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B2 H) ONBIZSTHEE R (Ttem @ /250 XY —hSNTEBY (FIC/r<IZE ), #
S -0.6LL FOSETE HIL, Item No. 4825 FJ70 No. 56 £ CLHIWr 528 T&S,
L7z C, ZIH16H E D, ABFEOYEERFE OL I DNRHEARNE AL 0D ((E2 589

2725 TG LHER TEL BRI SUEH B W) 2 EITe D, 165H H OFEMIER2DLE
DTHD, 2B, FH( INOETIE, TNENOEH D PR E G SCRTE H

EL TN TN FHEFEEFRL TWD (HHEEBIZLS THDLNAFENERDH DI DN T
1%, 684Dl E TR T BFAEDE TATEL TND),

®1 HEHZEIECEERE (B8R145) * REITUTIXEBLTLS,
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F2 [EATWNDIEALGSNDSEER (BR14F)

48 Dbe BEFEDIRER (1) 77 #E#EE when (2)

49 —MREVFEOIRER (1) 50 be EBFEDEER (2)

2 EINHE (Y1) 71 AERH (BFAWAZ  #FA0 BHERE) (2)
52 S+V(=be)+C (= F&z) (1) 3 FANE (2)

55 HEE (1) 54 SAFREEIRAER (1)

1 BIXE M1) 65 will (B& - k3¥k) (2)

51 —MEEOBER (1) 61 can(BEH) (1)

4 S V+[that] ... (2) 56 IRTEETH (1)

(1) : PRI B OX—7 L TROIVTOROS, B FETHD THEShLEEbhobo,

4.1.2 RASCAL 123N HiER2 . B25

ER2HFEDOT —HIZOWTHIAERIS, £7°, SUEEHB QS L9588 O Az ]~
72l A, ERIEOLDIZHART, HBREOSHAN T, T7obb, JVEHSEO &N
HPHIZO 7R CWAZER DD o7, MDA CTRITIBHEH LS, HHH %S % -0.2
LA IR DR i biic, #EE -0.2LL FOHBIXERSITRTITHAT
o7,
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49 —MEFEOBEER (1) 4 S V+[that] ... (2)

2 E3INE (M) 87 wIEFEOMAEFAZE (*?)

48 be BEENDBER (1) 71 AEFH(BFANRZE  8$FEAOENEE) (2)
52 S+V(=be)+C(=f&&H) (1) | 61 can(gEH) (1)

51 —fRENFEDEER (1) 9 ~of..(of =) : [—D-D~](*?)

55 BE#E (1) 65 will (BR - &3k) (2)

1 BIXE (1) 78  #Ef%5A because (2)

50 be EFEDBER (2) 53 S+V(=look % &)+C (= &) (2)

77 #EfEEA when (2)

(*1) : FAFRIZF B DZ —4 R LTIV TR, MEPE T THREENLEE b oH D,
(*?) : FRFAELRHDOE O (No. 8TIZONTIH1HETE—F v e L TOHNHY)

4.1.3 RASCAL |IZ&BRDHHERS3 : BRKIE

EALSEDT — 2B ELNT, SCHEEH ORES BE LB E ONIT, ER2MEDESD
MHSBIZA LML TEY, HREOHEN S APRBOONTHB S X, S2ED
T —HLFETHD -0.20L FThH-o7z, HEHIIRADOEY, 25 B I A TWD,

x4 TEATVDIEABEINEICERR (BKR3F)

2 EB3ME! (11) 77 $#EfEEE when (2)
HIXE (*1) 87 mIBROHRFRE (*2)

48  be BHFEDO|ER (1) 11 must(EF) (2)

52 S+V(=be)+C(=F&::) (1) 78  ##%5E because (2)

4 S V+[that] ... (2) 31 it..to~ (3)

10 may, can, might (BJREM) (1) 81 LR (2)

12 should(77 K/81 Z) (2) 79 Ep&EE(BRIEE) (2)

55 E#E (1) 80 Eh@EE(EEE) (2

76 e if (2) 50 be EhEEDB@ER (2)

61 can(ggf1) (1) 75 ltis .. for-to ~ (3)

7 AEH(BFEANVRZE  #FEOBEMEE) (2) | 73 AERFRFANRZE) (2)
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B2 1D TWEE X BIND, LNLRND, 3FRHIR->T, HEVXATDOE
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B IZET 200 L2,
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IOEMA T ATREME R H DD EL T, S+V+that i, ##ia when D200 % T b1
%o 2HKFOIRA LTI, S+V+that &, #kca when ([ZI1Z T, RiE O GAR
Ak, “EEBDIAZEED of (~of ... of =), i because D5 ONRE X HND, 34F
FEOHLOO7eTIE, BEH® S+V+that Hi, #:%i57 when, ##%iid because, FiE D
RIS, Bealif, BRR4E, Ttis ... for-to~ZMA 727270, XD
WEZOEMTHS, ZHHOHEBICOWTIE, narration D% /L THHTAZEMN
FHRINDBEFERL, BHRO argument (28175 should 728 12b~<, EDIH7R w7
ThHoTHEDLND A REMENH D50, ZOINTHIWTT 5L, BN I L7-h3-
T, JVHEME G RF O ETHIDNToTLD, LVIIERNZEITHD,

Fz, RAFZFECTHHEINZT X THOIEE DHH, English Profile ®FEHERPELL T2
FoNTWALDIZIER 5L, B wh- 50, @ESFTICLAZEEMLSSD A200
FERFENT X THIALTWAR, BLUIHTZALDEHEET, BZhH-5b0ELTit ...
to~HTWD, MUTRNE, UEFEEEIT, SBERTIIOL, FEHTA2
VoYL DA B BN B INT o CND I L2 D, ZOMEREHIEEEETHLLT,
HEBIG~DIENZE TR, ARNFEEOSHERFEIISU, SOITHEBIR R
PEERRL, RETAVLENRHATEAD, £D7-91Z1%, Negishi, et al. (2012) THRE
ILTWDIDNT, HHERPELEHIZ, ZOBGE IV EMICHEE CE5I97 Bk s 2y
RTFXANOF R T DM ERSH D, AARANOFEERE - SETERFICHDETIOMN
UV EREL CEFR-JIZ, 2O BENMEbUE, @mKR1E, 24, 3FO%
FEEPETO, SOOI IFEENFEEICRDT25), LT, T, AENRADD
HREC UL EL (ZHFEE M) IR B O S HR DIEEACIZ D72 BB ZEZ R LTV E D,
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SEIOGHTTIE, @SERIEEFEROMEN TRo72bh b0 T, 2559
2725 TVHEONDSUEIH B D722 T, ZOZEND, BIEXREELTO
FEHII TR 00, 1301 XRKVELDIERERi > THEMELL TOHAZEN TSN
be FIUTED RS TILOFEEITIEIML THDH LIV, English Profile ® H1 T,
1L DOREESDOEIETHSH Mean Length of Utterance (MLU) 23451 ~UL T/RENTVD
(Hawkins & Filipovié, 2012), A% OMETIL, ZOEEARNEDT —FHD1 XD
VHIFEE A BT A LT, DI AMICH AR NFEZE OIGEEZ BRI Z A THIZN
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BE3bE] 31 [it..to ~ 61 |can(BEH)

2 |33 gp | AR RS A T 1 62 |can (1#8)

3| B2, 33 [S V O [that] ... 63 |can (377])

4 |S V+[that] ... 34 ?C\ie%jg 64 |be going to ...

5| S wh BRI (SRR | g5 v/adit0 .. 65 |will (B - *3%)

6 |something to ... & & 36 g?;%irng/to 66 |have to ...

7 BESEICLBHRBEN | 37 ?ﬁoﬁgﬁ‘t”t%/ Obliged/ 67 |Could/ Would you ...?
8 (BEATICL 2B | 38 |5 S AMoult/ good/hard | eg |y you .2

9 |of ... (of ...) 39 [(..of..)’s 69 [Shall | ...?

10 |may, can, might (rTEEM) | 40 |chance to ... 70 | RER (BIFE - BAY)
1 | must (35%) 41 [Pelieves find/ suppose/ | 79 IRgesa (2 : BIFOBIE)
12 |should (7 K734 2) 42 ?gt?igﬂg‘g%%jggvgff"/ 72 | RE (B : H5E)
13 | (o ot 43[(.'s..)"s 73 [ ()

14 |SV O ing 44 |might (§F7]) 74 | AER (BIF - FEE)
15 |it ... that 45 |Jeciare/ E’Eﬁg”;g/ or)e’g?mbe' 75 |Itis ... for - to ~
16 [S V to ... [that] 46 |be presumed to ... 76 |#EfeE if

17 |F8%R X571 whose 47 |S is tough to ... 77 |¥E#E5a when

18 W}i@gﬁf}s%\;(?*rfl 48 |be BHFE (IRTETS - BB O A) | 78 |#EH558 because

1o |EHE wh SERIC 49 | JEEEAGRER - B3| 79w (Re0m)

o0 | DIERINE DRI wh 328 | 50 e spammim % 80 | By (E58)

21 |would rather 51 | —EFADBER 81 | LL#iA

22 | TEIDELDISRSDTRL | 5p |s+v (-be) +C (- HRF) | 82 |BLA

23 226$38559d o 53 |S+V (=look)+C (= F4285) | 83 |RZtts:

24 |want, like, expect+O+to ...| 54 [SAFREIIRAER 84 |2 EpRE

25 |S is easy 10 ... 55 |BRYIE 85 |B#ESET

26 |of (...’s) ... 56 FR7EETTH 86 [FAfRICEH

27 |may (FFmI) 57 \BEETH 87 |[FiBFEOHEFARE
28 |must (LE ) 58 |55537 A (call : &)

29 |should (FTEEME) 59 |fFhN&Em
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Group Dynamic Assessment
—ERDOEBEIZBITHENGE T —F /Ny I—

Group Dynamic Assessment: Appropriate Feedback
in a High School Classroom

[ ESE P NE
Kentaro OCHI
KPR E G F A —
Center for the Teaching of Foreign Languages

in General Education, Sophia University

Abstract
Dynamic Assessment (DA) (Lantolf & Poehner, 2011) is a language pedagogy based
on the concept of development within the zone of proximal development (ZPD)
(Vygotsky, 1978). DA puts emphasis not on individual feedback or on the learners,
but on the relationship between them. This paper investigates the effectiveness of
teaching prepositions under the framework of Group DA. Participants of the study
were first-year high school students in two mixed-level classes (n=43, 44) in an
all-boys’ private school in Tokyo. The study was conducted with a pretest-posttest
design using two sets of 30 multiple choice questions on the use of prepositions.
Both classes worked on the same picture-description task, whereby one student
was to describe a picture in front of the class. The experimental group received
a graduated feedback that aimed at the learners’ ZPD whereas the control
group only received random feedback. The results showed a higher increase
in the average test scores for the experimental group, although statistically
non-significant. Further tests suggested that DA might be more efficient than non-
DA feedback, and also showed that merely observing the interactions of others

may be enough for the development of learners within the ZPD.

Keywords
Sociocultural Theory, Dynamic Assessment, Zone of Proximal Development,
Teacher Feedback

1. BAREBH

EDIOBRIRE T ELZRADE, MONDIETAEEIZTA— RN\ 7 &5 2 BBV
WIZA), BIRIICHEWZfE R LB ZINA Y, OB SN T otk
HEEZTDTHIEETA— R O—FHIZEER D, H_SE GO T, a7k
T4 =R 7T DR T O TODD, T XTOT—ATRRIRT —R 7D
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JF1EIRESI L TR (Doughty & Varela, 1998; Lyster, 2004; Lyster & Ranta, 1997;
Lyster & Saito, 2010a, 2010b; Williams & Evans, 1998; Yang & Lyster, 2010), )
Z 13 Lyster and Saito (2010a) (X 4E i 220X — 7 v MT 725 3L HETE H 12 XY recast™ ™
BIRIZENHDEL TG, AL ERRIETIE, 2013FED 08 - E 5 HEH T
1, BEITEARMNCHRFETITOZ L LD CU R4, 2009, pp. 87-92), EERICALE
DOHNINE B EFITHIH AL, #25128- T Second Language (L2) THH B4 L
TIA— KRR B G 22T 70700, R 7 4 — R 72479120, i
ERAEIZLTEHRNDTEAI D,

2&1131: TIET74—F 7O RIZBL, #230bHEER (Sociocultural Theory ; SCT)

I Z W= 21T 572, SCT IZBW T AL, HE N FEETLHHREE

Tﬁfﬂ'@i’)é@f 32, BESEREOESICLY, MEMICHRLEDsTWSEENnND, =
ZTWVOEATIZIE, MERTHLHD, Kb ODOM G REEND, MUK, 74—
Ny TGN O—FETHD, FEN 20 T ARNER LD 5T 8% mediation &
5> (Lantolf & Thorne, 2006, pp. 60-61), EfEDETHEHR 2K (Zone of Proximal
Development ; ZPD) % &% L T4 2% Dynamic Assessment (DA) 73, ZPD % &L
72> mediation (ZEE_ZWREITHLNEINEFE L, AWF5EIE Ochi(2012) D—ERT,
FEIZHRT - FHT AP SEITEAZ Y Tz, BRI

1) DA ZITH5E, 1TORVGELIEANFERT - FET A REITENTHDDD,

2) RO RELNIAEREE, Z5TlhioTo AFEDORHBIIM,

2. FITHR
2.1 Zone of Proximal Development (ZPD) & Dynamic Assessment (DA)

DAZas 7 OLEFE T 4TV X =P EB L ZPD ZHim NS R L& Th
5, NEOFRFEL VX, BT OFE KU (actual developmental level) & FE I
D, BENTERLELOEETITEIZHET L~ LE, ATH E’J%\é?*z@(potential
developmental level) EFEIX D F SR DI E A REMZ RIB T DL LT ITHND
(Lantolf & Thorne, 2006, p. 266), FFROFEELIE, M) TITEE EFHEELRN

, MEFEDOFEELENBAHRIZRAL LD &TZ@%JO IO ETERIZRES N
%LLTWékiéiﬁ%#,%@%é@@%ﬂﬁ%m&%mbfkn,ﬂmk120®v
~UVEOEEEZ R LTS (Vygotsky, 1978), ZD2 DL~ ML THY, FiEE
BHEEZPREL FHB LR, TmEXREL~UNFRILEEEND ZAD AN BW-EL TS,
ZPD N&<EIZ b H 5 (Aljaafreh & Lantolf, 1994), #™7-% Lantolf and Poehner
(2004) 1285, U4 YF—(ZEDINTFHEDRITICEUST 20303, EDFEEDOR
FNHEN 2B ECiRbE B EFELE (pp. 50-51), =612 ZPD i“task specific...and
open-ended” (Wells, 1999, p. 345)T“E§>@, RARFEIZL > TRIUFEEE THEICEL
TH120, 74—\ %52 DEITTFIC, FEENE DFREL /AN DDDEER
L7e<TldZeb7evy, DA IXH L ’Wﬂ:‘?‘éhﬂg‘%@ ZPD 2 572012, Ehiy7ei iz, T
D THD,

Lantolf and Poehner (2004) i% DA LIz 42528 ) LIFHTT 528 N RE—KD
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IHECTHLHEEZ TVD (p. 50), DA TIETRHli (B A, Blpd) 0358 LI EE g
RICHEDY, EREEDSEBEICE LRI, xEEAE U 3 O ZPD % RS 5 GF
i), €D, ZOREOFEEZFO=—XTHEST- mediation & 5-2 52 & (Hd%) 73,
FER FIT T 52 L1272% (Poehner, 2011), DA IX@E OT ARLEY, FEEHEDRE
ZFHNCDOTIERL, MEEE B THEEE ORARROENIN AT HILIZED, [I6E
MERHL, Z2ICBET 0O FMTEITHIZEE BIET D,

DA IFEARMNIT B E LFHNE D11 TITH0, ZOHFEI2EREDY, EhEth
- A (interventionist) DA, 2232 (interactionist) DA LFFiE 5, /A DA Ti,
B RANZ2S DA ED BRI 722 S D~ LB BERYICER E S 72 mediation 73 T8 HE S HL
TWD, aHliE X2 E E D EE RS ZENTERWEE, HbRFRH72 mediation (1
ZIX, TA? 1 LRFHEZIEDLRE) 0D, FEEICEDE BT SUHRNRbOE 52
TV, Bt DA IZH~, J0LEHENE AR > THRY, RAEICHLEmT L2
23 CT& 5 (Lantolf, 2009; Lantolf & Thorne, 2006; Poehner, 2007), — 5452 DA
I% mediation Z %} 5 O H CTRHlE 23 FEE DL ~VLIZEDERAL IR AEL T,
H2 FIZHRENEL, “emergent” (Swain, Kinnear, & Steinman, 2010, p. 129) 7%
DTh%, ZPD ZERRIL BRI AN DA I, HfELL TRELRNWEWV) LT
FOE B IR & CD (Poehner, 2005),

2.2 Dynamic Assessment Z AU \/=FF2E

Poehner (2005) (37 7 ZAFEFE E 12k 950N DA 217V, Lk 7 7 AGEGGE
DE /) a—T7 BT 5 imparfait & passé composé DN ITDIEAIZOWTIRAE LTz, FE
BRIZIE T, 2], KEPAEOHRE LAHF7EH O 11 T6HEMICh-> T Thivz, BE O
1V —2% R8RS, FEE I L CEDOAN——% O EE CiltHA T 258 Hm T T,
B DAN—=Y —TITHFZEE D> 5D mediation 1X5- 25T, FAOZOEEETOHRT
DIFEEKRIELL TR, ZHLBRITIA TR DA 2250, FANTHATOIZEH Eo7
BRI TEE DN F OBRIC B2 L b D mediation #5-2 72, 638 B2 I O@IDIZfH
ALy =V S0 2h, (KRELTHIEWEHLHO D, H 251072 mediation
WEUART LB R 22 D72 o7, ZO BB T imparfait & passé composé % 5¢2E
WCEIZOTFTZEIEE 278V, FIIC—H T DI SV TWDREILZ L L Td (Lantolf &
Thorne, 2006; Poehner, 2005, 2008a, 2008b; Poehner & Lantolf, 2010),

W2 AKX DA Ol LT, Lantolf and Poehner(2011) %77 A& kZ xR L LT-
BRI WIFZE 2 FR A L T2, Poehner (2009) IZBLG OB 12E- T, 1x10 DA X
“unrealistic model” (p. 473) THHEL, 7 —T72AKI@ZHTD 515 (Group DA) 23
M2 LLTD, Poehner (3 A% CZ/ /v —7"% mediate 52N A[REIZ L LT,
7 ANTOLIR T OXFEE (FI 2T FADOEMIEZLEE) DS, ZOREEIZSML T
WEEAEIZE ST mediation E72 B A REME N HDHEL TV D (p. 477), DADT7L— LT —
IHDIFFEZINTEH, SFEICEESINIL TR E A EL Q72T o %8
BITH IR FRD B TS (Allwright, 1988; Muranoi, 2000; Ohta, 2000), /)
FALTITONIZ AKX DA TiZ, %2 — ANBEDFNISL-E, Boia0irsni-
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P AanzikbE, Wz B OB ETH T 2158 ([BIEE S TREW e E DA O
B9 2158 M Tz, EENFENEZITO LT ENHTSE, BRI TOERLE
mediation ZYAMIIR> TEMIIZ G 272, — AR KDo7eh, BIOEENHEDOFIIC
SEBRICIEEN 2R % E1To7-, mediation (ORI DZ0, fHKHHARHIRED%6
LL, Sz mediation DT RN THREIZT By bSO HT STz, Poehner (2009) 1%
COREDERLLT, MENEDITENT, EENLIEL TS mediation 23 & R
B2 > CETCVWDIEEFERIL, 77 ANTO 1R 1Ot EEIXEHZ mediation & 5-2 51
TWBEREL T T, I7AEBEOFEE IR EL TS,

3. WARAE
3.1 HMRTHIv

AWFFECIE B AR N8 38 DR E O 2258 SECI AR O DA 238 O 128
57 4—RXw 7 (F24 1 mediation) &G RTHINEHAELZ, BH OREIC
BIFDH7 —R 3w 7 L3 Lantolf and Thorne (2006) 23\ ), %3RO, EAExT
JEEWVSTZHIFIZED, BT ULBERIIITOIL T RN T — Ry 7 & 583, BEEICIE,
HFHT - FHTAMALAL, FEHQBICLO S E1To7-, FRIT ANEZIT %I, 17
TAL KRR, 17T AEFEIREE 3T, 27257715 T meditation % 52 FH T ARD 51
BOERLT-, £, AFEIIXINSOT AN RBIC K IRINDZ LT WETDIEZ,
REF B AEOHA LR EBHE LB ATV T2 G, KERICSMUTZAETZHITR
NEDIRNTHFEEREE - FEmIEEE AFVER X, EIRIE A Z AV CEROMED RS-,

3.2 EREmE

ARFFEIE20114E6 H 2>57 H12oMT, HNOFNLH & —E OB BB\ bz,
EEBRBIMNF TSR LVED27FA(N = 85) DEFKETHD, VIATFRICIVREINTIEY
STHITEY, BENREOIELZ T -> TV, MZTZ((A), (B)) DEFEL LT
KERAEFR TR, W0 F 3D GTEC for STUDENTS @ %% (t = 0.959, df = 83,
p = .34, ES = 0D b A EEIT o7z, HHIF13v505 DEFEORFELZ M6~ BEL,
EFITTOIL2a~E YL TRY, RERFBNICERI M TOIZ,

3.3 ARY

B2 IHEH R CHAZTTY, L —3iay « BRAIE(T-oT-, ZOXAZ7O AL, A
OGN R AE B RICL, BBICE R U722 mediation %525
Lz b, mediation i% Lantolf and Poehner (2011) THWON-H D%, WHKZEL
PLFO9 &AL : 0) b L7ewy, 1)1EED, 2)FiET XTI —h, 3)[iE->TW
LEFTOHIE—h, 4)b7—EZZHIHHER, 5) [MiES TV DHEATATER, 6) Rk
Rhix 525, 1) IELWEZE#25, TLT8) REZTDEXIIRb0NET 5, &
BRIED 7 T A A DA O CRO BRI b D BIEZ B TH RS O ~B1T
L7=oizxtL, #EHIFED 77 AXFC mediation 2 L= DD, Fo% A5z Bz,

H AT Dzl Mayer (1967, 1973) DfaARZAL AL (B : [X1), JERKave—L7c1~—
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ThBHICIEOAT, R — ABEORNNISI-Y, FORERASE, #A7H, /M
EWDRBHDHIEIZESR LY mediation 5251, AENRZEORICOWTHAT 52030
IRAETET O, — ADIKDLERDR—2F AL, BIOATENRFE X AT ZIToT,
IS T RTETHIREIN, EOIHRBIETFANMEDLNTZD, it#HkL7- mediation
DTS PIELVONEFERL, FEEEOXEEO TR L E1T 72 (2052 OV TIE Ochi
(2012) WD L),

H1 ARYUTEAINEEANMDIR—D
(A boy; a dog and a frog, by M. Mayer, 1967, NY: Dial Books for Young Readers)

3.4 EAHI- FRTXAK
ZHRINADOMEE AT, 6ffl " >Z2f 4, FH120/1E R4 7 A7z (on, in, to,

with, at, of & above, over, around, along, through, across), ZiLHDRIE sllL#7 3
THEHL TWZBEENGEY BiF7z, FaiEFICOE5@MWEHEL, FH30M o)k
ORIEEZEZPMER LT, SRM1AOFH30MELTZ, Fal « Fi%T ANLZRICHEZ
LD, MEDREEMT 572010, M8, SUBILEFEZ LR Lz, /i#H D6
DHEEFIZOWTIE, FRREDREEDOH OER DA (N = 74) 1260 D/ A1y b
AREATVY,  RORFIFHBIREE B B A G FEDS 1y, > 0.25730 IF < 0.572 572 fHED 735
MRS AL, MR TFEAEICES> TR E T, fBI)oEmOREEE A TS (Brown, 2005),
BB VIRERTCH T OO E £, 7 May T AN ITh /R -oiz,

3.5 T—E5H

Group DA OB RAERE T D7D, WITADERT ANDLEFTT ARD sk % 51\ -
BIZ t EE T o770 A TERTTANTO EIDFERZ A7 IZEEE mediation 25217
72E003, mE O LR (Gain) 1252 5B OV THilA L=,

4. R

T RTOTAMNIEFICIVERAS, FRl - FHRT AN, ZRT7OWNTNNEIRATZAE
FED MBI N2, RUTRTIDNCH ST OT AMIBWTAERETZH D Gain (22T
TR L A, EBRBEEIHB: ¢t =719, df =38, p<.01; 2EH: t =4.51,df=35,p <
01), HHIBE(IEIR: t =5.82,df =38, p<.01; 2[E1H : ¢t =2.88,df=35,p <.01)ITH
HENFRDON-, BLEEEE B TH0518Y, 277 AT REREON 5 R
DI A BT ->7= (1A B : ¢t =0.54, df = 73.87, p = .59; 2 A : ¢t = 0.702, df =
69.08, p =.49),
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®1 FH - FRTACOLER

1[=1H
HarTr Ak HeT AR SE¥ZEE t-value
n M SD M SD
FBRAE (A) 39 12.33 3.53 15.08 3.70 2.74 7.19%%
el #E (B) 39 10.46 2.73 12.79 3.08 2.19  5.82%*
28l H
T AR FH1% T Ak H)ZE t-value
n M SD M SD
FEERHE (B) 36 14.75 3.34 17.31 3.89 2.40 4.51%*
Ll HE (A) 39 16.36 3.68 18.18 3.79 1.82  2.88%*
7E : **p < .01

WIZFEBREE, FHHIBEEZ TN TN FEHR T ANIBITD Gain OZE TV, FEITAMIE
T D EEFE LT, ZAZEBL RN LRSIV —T R RN D% 5y
Wi 570 Thsd, K2HHHDDITHEHIEETIEL Gain 23 ¥ (M = 2.19; 1.82) Kb
Lot N =T OEF T ANDZRaT (M = 9.32; 14.91D) 1%, EHIW T2 v—7
(M = 11.55; 18.24) L _RZFN T N2.23, 3.335DEVWAHVEEENH T (t = 2.73,
df =38, p <.01; t =3.05,df =38, p <.01), ZHITKLEREE I EHZEREZNT
10.99, 0974 T, AEEITZRDOONR2N-7-(t =0.86, df = 37, p = .39 t = 0.84,
df =35, p = .405),

£2 Gain mEEERTACORBRZR

1= H

n FpiTAN M SD MZE t-value
FEBiAE (A) Below M 19 12.84 3.18 0.99 0.86
(Gain M =2.74) Above M 20 11.85 3.94
HEilEE (B) Below M 20 11.55 2.70 2.23 2.73%%*
(Gain M =2.19) Above M 19 9.32 2.38
2[alH

n HFEpiTAN M SD SE¥ZE t-value
FERE (B) Below M 20 15.30 3.50 0.97 0.84
(Gain M =2.40) Above M 16 14.33 3.15
HEHIRE (A) Below M 17 18.24 3.80 3.33 3.05%*
(Gain M =1.82) Above M 22 14.91 3.02
7 **p < .01

RRIZRITIIF AV FBIZI TADRITIT T2y, DEVER LEEFEELIZNED
& Gain OBARAT T, RERRNICH R ZAT ST A IS LORFEA VDO NV D78
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WHDD, XFEIEL OV N —T N RTCOr— A 2R W TE T2 Gain (X L[\l T,
UL 221 3 5 B EE (0.66, 1.29), #Edil#f (0.37, 1.36) 272, Wb A E AT
PphoT- (EBRRE - 1[BIH: ¢ =0.77, df = 38, p =.45; 2[01 A : ¢t = 0.92, df =35, p =.37; #%
HIRE : 1EIE - ¢=0.81,df =38, p =.37; 2[01H : ¢t =0.81, df =35, p =.42),

®3 BEEAEDHEL Gain DEF

1= H
X ER DA n M SD S 7E t-value
EEREE(A) HY 10 2.30 2.50
0.66 0.77
L 29 2.96 2.28
HHEE (B) HY 5 1.80 1.79
0.37 0.31
L 34 2.17 2.63
ZIEINE
XTER DA n M SD SEH7E t-value
EEREE(B) HY 7 1.29 2.01
1.29 0.92
fEL 29 2.57 4.40
HomIRE (A ) 6 0.83 2.40
FRIEE () il 1.36 0.81
fEL 33 2.19 3.45
5. £

A4 TiE DA =V e mediation 13 % T ANMIEBWTELED SEBEZMHIXTOIZE
hTHY, WHEOREIIBITLT 1— ]\/\/7“C§>67/§A& mediation #5271 D\
ERFERTIELIEIE, 2FHES EE->TWe, 7272, Z2ITHEAE B 2£1372< Group
DA O JF BN FE T D LR F I U?“Cé“iﬁﬂo?&, FEERFEEHHIREIC 52 bl
mediation D7 T RIY72E DONLIIRINRS O~BERERIIZATINN, (T4 MTATHID
EVIORTIET THHIEN, REREWVHRHRDSTEER} O~ D THIHEZEZOND, O
REZIT THEBE LS TUIRDRWEIE, A EERLUZERT - FHTANIM T2T58
DTHDHEVWHIZLETHD, Aljaafreh and Lantolf (1994) 28733 K91, TAMIBITSA
BRRIC TS ZPD 235E S a030Y, 8 ANBIAFE T DM 22 R E DA Z R AT TR
W2, ZZCRSAVC R, IR D EAWIZERNH L ATREMEN B 5,

HHIEEIZB W TR Gain KD T2 o2 4EMED, B o7 AR X TEHBITARD
R @D Z B BR TR, R CH R UM A o7y, SEHAE 2T
Molz, FETTAMIBWTEEMENERFIZE, FHRTANTEEN ERS5NHS
DT Gain PRELARDDITER LU THIETE D, MHFEIZIBWTIE, ZOmBYORE RN
7z, EBRBECH B EN MR ST WIORERITHTZ23, FEHIEE L ORE B R 238l 7
*I&LT Lantolf and Thorne (2006) 23 RIBLT=JLHIZ, T Z LA THERERT4—R Ry

ITFEEOSFERELDROMEAET D013, BENRETZELTHMRICEDZE
@ﬁ#%b\k%%_%ﬂéo
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G\ CEBEE R LR AT o T AR &2 TRWAETEDO RIS, #FHIABEENROLR
o lz, BREENROPHENVSTRILTHLHEF 2 HDT TIHRWAS, ZiuE Lantolf
and Poehner (2011) 23/RL 725512 Group DA i35t ik & EBRITAT o 72 & 7200 T
<, —HHZZTACBIML COLAERFICHRIFEORN R B H LV G E—ET 5, IHITHE
BRICSINUTZAEEICA A8 2 — %2 LT BRICE A DS TEEEY THONDRELDS, Z7TAA—RR
B LR LRV AR SN QO DO SRR~ T Sk e, TEBEA X DN
W72 BEEBBRL, ZOHBMRYDOZITEZITRVBEHIZELRW ] LW o2 F5HHY, Lantolf
and Poehner # 17T\ % (Ochi, 2012), —F T, BEN TR EENNTZZED
HETHDD, ZIUIEBIIIREIN2NEWIZEnDG, HFEVFE AN THAZIZSIL
TR T-ZEMEZ LD,

6. F&H

DL THFEELIRELZZLDHDLNITE, MEYSTVRIDOILEF>TNDHDTE, Ll
VB LI, FE, BHARERBREFEATZHE THIVUIERN | BERNICE DR
BB AT2T A= R0 0552 TWBIEAHL, £-IBRBYEHE (formative assessment)
LAADNED DINEVOEERTB B 57 B LAV, 727% Lantolf and Thorne (2006) (Z85&TE
BRI X “informal and unsystematic” (p. 349) THYAELEDRE S 28K /i8Nl 9
D1z, MERIFEMTONRNGAELHHELTND, ZIUTHL DA IXFIZFEED
ZPD % E#H L C, YL EHFITH 72 mediation 52 HNAHDT, ZOXI7RUAZ T
=5 (Poehner & Lantolf, 2005) .

HETOHEDOEMIIZIG DD, BN HL 7T v—51T\, AEOEMICE
ZIRMIBA A OHITTEH L1053 TEEDRITIIT LW FE BT 2FEMITMAT, HEHL
LCWBEREEIL, RIENZOLARWAERZLD, IINEDL TWTBI LWV AR
R, SOOI EEPR D PNELSIRDIRE DR HDREE, VT ZAF 77257
BRDOND, D FIZ, FEEE, Z<OHEBEIZEST, L2THAHHEE AV TARYIZHE
G274 — Ry I boXIC G2 DTN TELDEAID, FBFO LA THIRMIICA
TFRDSTIRBETIZEHL T First Language (232 B 5> CTL %) (Lantolf & Thorne,
2006, pp. 90-94) . AFFEDIINTAEFELDXFEE T X TUAMIR > THTHODITBLERIC
IEEELVD B LAV, LinL, FRNCHHIRREAEELOZITEZZREL, KEDRTA
RTA L ZFAIZ NIV TRLIZT TRAA IR, 4D ZPD IZx s TEHD T
TRNEAI I, ARMFGETIE, TAMDOZUPERLERBIM ORS, R ORLERE
Bex RRARHLHDOD, DU THEGE CHRGEDRELITISEZIRNULTENTHD,

HiEE
A S N TENTAERE, ZLTELOTBE 2 THW =& BNHMEBIR IS O R -
L\i—gﬂo

x
% recast HIL[FEFORIEWEZHAINELLEWEL THIF 55 (TR, 2009, p. 154),
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