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Abstract
Dynamic Assessment (DA) (Lantolf & Poehner, 2011) is a language pedagogy based
on the concept of development within the zone of proximal development (ZPD)
(Vygotsky, 1978). DA puts emphasis not on individual feedback or on the learners,
but on the relationship between them. This paper investigates the effectiveness of
teaching prepositions under the framework of Group DA. Participants of the study
were first-year high school students in two mixed-level classes (n=43, 44) in an
all-boys’ private school in Tokyo. The study was conducted with a pretest-posttest
design using two sets of 30 multiple choice questions on the use of prepositions.
Both classes worked on the same picture-description task, whereby one student
was to describe a picture in front of the class. The experimental group received
a graduated feedback that aimed at the learners’ ZPD whereas the control
group only received random feedback. The results showed a higher increase
in the average test scores for the experimental group, although statistically
non-significant. Further tests suggested that DA might be more efficient than non-
DA feedback, and also showed that merely observing the interactions of others

may be enough for the development of learners within the ZPD.
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JF1EIRESI L TR (Doughty & Varela, 1998; Lyster, 2004; Lyster & Ranta, 1997;
Lyster & Saito, 2010a, 2010b; Williams & Evans, 1998; Yang & Lyster, 2010), )
Z 13 Lyster and Saito (2010a) (X 4E i 220X — 7 v MT 725 3L HETE H 12 XY recast™ ™
BIRIZENHDEL TG, AL ERRIETIE, 2013FED 08 - E 5 HEH T
1, BEITEARMNCHRFETITOZ L LD CU R4, 2009, pp. 87-92), EERICALE
DOHNINE B EFITHIH AL, #25128- T Second Language (L2) THH B4 L
TIA— KRR B G 22T 70700, R 7 4 — R 72479120, i
ERAEIZLTEHRNDTEAI D,

2&1131: TIET74—F 7O RIZBL, #230bHEER (Sociocultural Theory ; SCT)

I Z W= 21T 572, SCT IZBW T AL, HE N FEETLHHREE

Tﬁfﬂ'@i’)é@f 32, BESEREOESICLY, MEMICHRLEDsTWSEENnND, =
ZTWVOEATIZIE, MERTHLHD, Kb ODOM G REEND, MUK, 74—
Ny TGN O—FETHD, FEN 20 T ARNER LD 5T 8% mediation &
5> (Lantolf & Thorne, 2006, pp. 60-61), EfEDETHEHR 2K (Zone of Proximal
Development ; ZPD) % &% L T4 2% Dynamic Assessment (DA) 73, ZPD % &L
72> mediation (ZEE_ZWREITHLNEINEFE L, AWF5EIE Ochi(2012) D—ERT,
FEIZHRT - FHT AP SEITEAZ Y Tz, BRI

1) DA ZITH5E, 1TORVGELIEANFERT - FET A REITENTHDDD,

2) RO RELNIAEREE, Z5TlhioTo AFEDORHBIIM,

2. FITHR
2.1 Zone of Proximal Development (ZPD) & Dynamic Assessment (DA)

DAZas 7 OLEFE T 4TV X =P EB L ZPD ZHim NS R L& Th
5, NEOFRFEL VX, BT OFE KU (actual developmental level) & FE I
D, BENTERLELOEETITEIZHET L~ LE, ATH E’J%\é?*z@(potential
developmental level) EFEIX D F SR DI E A REMZ RIB T DL LT ITHND
(Lantolf & Thorne, 2006, p. 266), FFROFEELIE, M) TITEE EFHEELRN

, MEFEDOFEELENBAHRIZRAL LD &TZ@%JO IO ETERIZRES N
%LLTWékiéiﬁ%#,%@%é@@%ﬂﬁ%m&%mbfkn,ﬂmk120®v
~UVEOEEEZ R LTS (Vygotsky, 1978), ZD2 DL~ ML THY, FiEE
BHEEZPREL FHB LR, TmEXREL~UNFRILEEEND ZAD AN BW-EL TS,
ZPD N&<EIZ b H 5 (Aljaafreh & Lantolf, 1994), #™7-% Lantolf and Poehner
(2004) 1285, U4 YF—(ZEDINTFHEDRITICEUST 20303, EDFEEDOR
FNHEN 2B ECiRbE B EFELE (pp. 50-51), =612 ZPD i“task specific...and
open-ended” (Wells, 1999, p. 345)T“E§>@, RARFEIZL > TRIUFEEE THEICEL
TH120, 74—\ %52 DEITTFIC, FEENE DFREL /AN DDDEER
L7e<TldZeb7evy, DA IXH L ’Wﬂ:‘?‘éhﬂg‘%@ ZPD 2 572012, Ehiy7ei iz, T
D THD,

Lantolf and Poehner (2004) i% DA LIz 42528 ) LIFHTT 528 N RE—KD
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IHECTHLHEEZ TVD (p. 50), DA TIETRHli (B A, Blpd) 0358 LI EE g
RICHEDY, EREEDSEBEICE LRI, xEEAE U 3 O ZPD % RS 5 GF
i), €D, ZOREOFEEZFO=—XTHEST- mediation & 5-2 52 & (Hd%) 73,
FER FIT T 52 L1272% (Poehner, 2011), DA IX@E OT ARLEY, FEEHEDRE
ZFHNCDOTIERL, MEEE B THEEE ORARROENIN AT HILIZED, [I6E
MERHL, Z2ICBET 0O FMTEITHIZEE BIET D,

DA IFEARMNIT B E LFHNE D11 TITH0, ZOHFEI2EREDY, EhEth
- A (interventionist) DA, 2232 (interactionist) DA LFFiE 5, /A DA Ti,
B RANZ2S DA ED BRI 722 S D~ LB BERYICER E S 72 mediation 73 T8 HE S HL
TWD, aHliE X2 E E D EE RS ZENTERWEE, HbRFRH72 mediation (1
ZIX, TA? 1 LRFHEZIEDLRE) 0D, FEEICEDE BT SUHRNRbOE 52
TV, Bt DA IZH~, J0LEHENE AR > THRY, RAEICHLEmT L2
23 CT& 5 (Lantolf, 2009; Lantolf & Thorne, 2006; Poehner, 2007), — 5452 DA
I% mediation Z %} 5 O H CTRHlE 23 FEE DL ~VLIZEDERAL IR AEL T,
H2 FIZHRENEL, “emergent” (Swain, Kinnear, & Steinman, 2010, p. 129) 7%
DTh%, ZPD ZERRIL BRI AN DA I, HfELL TRELRNWEWV) LT
FOE B IR & CD (Poehner, 2005),

2.2 Dynamic Assessment Z AU \/=FF2E

Poehner (2005) (37 7 ZAFEFE E 12k 950N DA 217V, Lk 7 7 AGEGGE
DE /) a—T7 BT 5 imparfait & passé composé DN ITDIEAIZOWTIRAE LTz, FE
BRIZIE T, 2], KEPAEOHRE LAHF7EH O 11 T6HEMICh-> T Thivz, BE O
1V —2% R8RS, FEE I L CEDOAN——% O EE CiltHA T 258 Hm T T,
B DAN—=Y —TITHFZEE D> 5D mediation 1X5- 25T, FAOZOEEETOHRT
DIFEEKRIELL TR, ZHLBRITIA TR DA 2250, FANTHATOIZEH Eo7
BRI TEE DN F OBRIC B2 L b D mediation #5-2 72, 638 B2 I O@IDIZfH
ALy =V S0 2h, (KRELTHIEWEHLHO D, H 251072 mediation
WEUART LB R 22 D72 o7, ZO BB T imparfait & passé composé % 5¢2E
WCEIZOTFTZEIEE 278V, FIIC—H T DI SV TWDREILZ L L Td (Lantolf &
Thorne, 2006; Poehner, 2005, 2008a, 2008b; Poehner & Lantolf, 2010),

W2 AKX DA Ol LT, Lantolf and Poehner(2011) %77 A& kZ xR L LT-
BRI WIFZE 2 FR A L T2, Poehner (2009) IZBLG OB 12E- T, 1x10 DA X
“unrealistic model” (p. 473) THHEL, 7 —T72AKI@ZHTD 515 (Group DA) 23
M2 LLTD, Poehner (3 A% CZ/ /v —7"% mediate 52N A[REIZ L LT,
7 ANTOLIR T OXFEE (FI 2T FADOEMIEZLEE) DS, ZOREEIZSML T
WEEAEIZE ST mediation E72 B A REME N HDHEL TV D (p. 477), DADT7L— LT —
IHDIFFEZINTEH, SFEICEESINIL TR E A EL Q72T o %8
BITH IR FRD B TS (Allwright, 1988; Muranoi, 2000; Ohta, 2000), /)
FALTITONIZ AKX DA TiZ, %2 — ANBEDFNISL-E, Boia0irsni-
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P AanzikbE, Wz B OB ETH T 2158 ([BIEE S TREW e E DA O
B9 2158 M Tz, EENFENEZITO LT ENHTSE, BRI TOERLE
mediation ZYAMIIR> TEMIIZ G 272, — AR KDo7eh, BIOEENHEDOFIIC
SEBRICIEEN 2R % E1To7-, mediation (ORI DZ0, fHKHHARHIRED%6
LL, Sz mediation DT RN THREIZT By bSO HT STz, Poehner (2009) 1%
COREDERLLT, MENEDITENT, EENLIEL TS mediation 23 & R
B2 > CETCVWDIEEFERIL, 77 ANTO 1R 1Ot EEIXEHZ mediation & 5-2 51
TWBEREL T T, I7AEBEOFEE IR EL TS,

3. WARAE
3.1 HMRTHIv

AWFFECIE B AR N8 38 DR E O 2258 SECI AR O DA 238 O 128
57 4—RXw 7 (F24 1 mediation) &G RTHINEHAELZ, BH OREIC
BIFDH7 —R 3w 7 L3 Lantolf and Thorne (2006) 23\ ), %3RO, EAExT
JEEWVSTZHIFIZED, BT ULBERIIITOIL T RN T — Ry 7 & 583, BEEICIE,
HFHT - FHTAMALAL, FEHQBICLO S E1To7-, FRIT ANEZIT %I, 17
TAL KRR, 17T AEFEIREE 3T, 27257715 T meditation % 52 FH T ARD 51
BOERLT-, £, AFEIIXINSOT AN RBIC K IRINDZ LT WETDIEZ,
REF B AEOHA LR EBHE LB ATV T2 G, KERICSMUTZAETZHITR
NEDIRNTHFEEREE - FEmIEEE AFVER X, EIRIE A Z AV CEROMED RS-,

3.2 EREmE

ARFFEIE20114E6 H 2>57 H12oMT, HNOFNLH & —E OB BB\ bz,
EEBRBIMNF TSR LVED27FA(N = 85) DEFKETHD, VIATFRICIVREINTIEY
STHITEY, BENREOIELZ T -> TV, MZTZ((A), (B)) DEFEL LT
KERAEFR TR, W0 F 3D GTEC for STUDENTS @ %% (t = 0.959, df = 83,
p = .34, ES = 0D b A EEIT o7z, HHIF13v505 DEFEORFELZ M6~ BEL,
EFITTOIL2a~E YL TRY, RERFBNICERI M TOIZ,

3.3 ARY

B2 IHEH R CHAZTTY, L —3iay « BRAIE(T-oT-, ZOXAZ7O AL, A
OGN R AE B RICL, BBICE R U722 mediation %525
Lz b, mediation i% Lantolf and Poehner (2011) THWON-H D%, WHKZEL
PLFO9 &AL : 0) b L7ewy, 1)1EED, 2)FiET XTI —h, 3)[iE->TW
LEFTOHIE—h, 4)b7—EZZHIHHER, 5) [MiES TV DHEATATER, 6) Rk
Rhix 525, 1) IELWEZE#25, TLT8) REZTDEXIIRb0NET 5, &
BRIED 7 T A A DA O CRO BRI b D BIEZ B TH RS O ~B1T
L7=oizxtL, #EHIFED 77 AXFC mediation 2 L= DD, Fo% A5z Bz,

H AT Dzl Mayer (1967, 1973) DfaARZAL AL (B : [X1), JERKave—L7c1~—
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ThBHICIEOAT, R — ABEORNNISI-Y, FORERASE, #A7H, /M
EWDRBHDHIEIZESR LY mediation 5251, AENRZEORICOWTHAT 52030
IRAETET O, — ADIKDLERDR—2F AL, BIOATENRFE X AT ZIToT,
IS T RTETHIREIN, EOIHRBIETFANMEDLNTZD, it#HkL7- mediation
DTS PIELVONEFERL, FEEEOXEEO TR L E1T 72 (2052 OV TIE Ochi
(2012) WD L),

H1 ARYUTEAINEEANMDIR—D
(A boy; a dog and a frog, by M. Mayer, 1967, NY: Dial Books for Young Readers)

3.4 EAHI- FRTXAK
ZHRINADOMEE AT, 6ffl " >Z2f 4, FH120/1E R4 7 A7z (on, in, to,

with, at, of & above, over, around, along, through, across), ZiLHDRIE sllL#7 3
THEHL TWZBEENGEY BiF7z, FaiEFICOE5@MWEHEL, FH30M o)k
ORIEEZEZPMER LT, SRM1AOFH30MELTZ, Fal « Fi%T ANLZRICHEZ
LD, MEDREEMT 572010, M8, SUBILEFEZ LR Lz, /i#H D6
DHEEFIZOWTIE, FRREDREEDOH OER DA (N = 74) 1260 D/ A1y b
AREATVY,  RORFIFHBIREE B B A G FEDS 1y, > 0.25730 IF < 0.572 572 fHED 735
MRS AL, MR TFEAEICES> TR E T, fBI)oEmOREEE A TS (Brown, 2005),
BB VIRERTCH T OO E £, 7 May T AN ITh /R -oiz,

3.5 T—E5H

Group DA OB RAERE T D7D, WITADERT ANDLEFTT ARD sk % 51\ -
BIZ t EE T o770 A TERTTANTO EIDFERZ A7 IZEEE mediation 25217
72E003, mE O LR (Gain) 1252 5B OV THilA L=,

4. R

T RTOTAMNIEFICIVERAS, FRl - FHRT AN, ZRT7OWNTNNEIRATZAE
FED MBI N2, RUTRTIDNCH ST OT AMIBWTAERETZH D Gain (22T
TR L A, EBRBEEIHB: ¢t =719, df =38, p<.01; 2EH: t =4.51,df=35,p <
01), HHIBE(IEIR: t =5.82,df =38, p<.01; 2[E1H : ¢t =2.88,df=35,p <.01)ITH
HENFRDON-, BLEEEE B TH0518Y, 277 AT REREON 5 R
DI A BT ->7= (1A B : ¢t =0.54, df = 73.87, p = .59; 2 A : ¢t = 0.702, df =
69.08, p =.49),
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®1 FH - FRTACOLER

1[=1H
HarTr Ak HeT AR SE¥ZEE t-value
n M SD M SD
FBRAE (A) 39 12.33 3.53 15.08 3.70 2.74 7.19%%
el #E (B) 39 10.46 2.73 12.79 3.08 2.19  5.82%*
28l H
T AR FH1% T Ak H)ZE t-value
n M SD M SD
FEERHE (B) 36 14.75 3.34 17.31 3.89 2.40 4.51%*
Ll HE (A) 39 16.36 3.68 18.18 3.79 1.82  2.88%*
7E : **p < .01

WIZFEBREE, FHHIBEEZ TN TN FEHR T ANIBITD Gain OZE TV, FEITAMIE
T D EEFE LT, ZAZEBL RN LRSIV —T R RN D% 5y
Wi 570 Thsd, K2HHHDDITHEHIEETIEL Gain 23 ¥ (M = 2.19; 1.82) Kb
Lot N =T OEF T ANDZRaT (M = 9.32; 14.91D) 1%, EHIW T2 v—7
(M = 11.55; 18.24) L _RZFN T N2.23, 3.335DEVWAHVEEENH T (t = 2.73,
df =38, p <.01; t =3.05,df =38, p <.01), ZHITKLEREE I EHZEREZNT
10.99, 0974 T, AEEITZRDOONR2N-7-(t =0.86, df = 37, p = .39 t = 0.84,
df =35, p = .405),

£2 Gain mEEERTACORBRZR

1= H

n FpiTAN M SD MZE t-value
FEBiAE (A) Below M 19 12.84 3.18 0.99 0.86
(Gain M =2.74) Above M 20 11.85 3.94
HEilEE (B) Below M 20 11.55 2.70 2.23 2.73%%*
(Gain M =2.19) Above M 19 9.32 2.38
2[alH

n HFEpiTAN M SD SE¥ZE t-value
FERE (B) Below M 20 15.30 3.50 0.97 0.84
(Gain M =2.40) Above M 16 14.33 3.15
HEHIRE (A) Below M 17 18.24 3.80 3.33 3.05%*
(Gain M =1.82) Above M 22 14.91 3.02
7 **p < .01

RRIZRITIIF AV FBIZI TADRITIT T2y, DEVER LEEFEELIZNED
& Gain OBARAT T, RERRNICH R ZAT ST A IS LORFEA VDO NV D78
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WHDD, XFEIEL OV N —T N RTCOr— A 2R W TE T2 Gain (X L[\l T,
UL 221 3 5 B EE (0.66, 1.29), #Edil#f (0.37, 1.36) 272, Wb A E AT
PphoT- (EBRRE - 1[BIH: ¢ =0.77, df = 38, p =.45; 2[01 A : ¢t = 0.92, df =35, p =.37; #%
HIRE : 1EIE - ¢=0.81,df =38, p =.37; 2[01H : ¢t =0.81, df =35, p =.42),

®3 BEEAEDHEL Gain DEF

1= H
X ER DA n M SD S 7E t-value
EEREE(A) HY 10 2.30 2.50
0.66 0.77
L 29 2.96 2.28
HHEE (B) HY 5 1.80 1.79
0.37 0.31
L 34 2.17 2.63
ZIEINE
XTER DA n M SD SEH7E t-value
EEREE(B) HY 7 1.29 2.01
1.29 0.92
fEL 29 2.57 4.40
HomIRE (A ) 6 0.83 2.40
FRIEE () il 1.36 0.81
fEL 33 2.19 3.45
5. £

A4 TiE DA =V e mediation 13 % T ANMIEBWTELED SEBEZMHIXTOIZE
hTHY, WHEOREIIBITLT 1— ]\/\/7“C§>67/§A& mediation #5271 D\
ERFERTIELIEIE, 2FHES EE->TWe, 7272, Z2ITHEAE B 2£1372< Group
DA O JF BN FE T D LR F I U?“Cé“iﬁﬂo?&, FEERFEEHHIREIC 52 bl
mediation D7 T RIY72E DONLIIRINRS O~BERERIIZATINN, (T4 MTATHID
EVIORTIET THHIEN, REREWVHRHRDSTEER} O~ D THIHEZEZOND, O
REZIT THEBE LS TUIRDRWEIE, A EERLUZERT - FHTANIM T2T58
DTHDHEVWHIZLETHD, Aljaafreh and Lantolf (1994) 28733 K91, TAMIBITSA
BRRIC TS ZPD 235E S a030Y, 8 ANBIAFE T DM 22 R E DA Z R AT TR
W2, ZZCRSAVC R, IR D EAWIZERNH L ATREMEN B 5,

HHIEEIZB W TR Gain KD T2 o2 4EMED, B o7 AR X TEHBITARD
R @D Z B BR TR, R CH R UM A o7y, SEHAE 2T
Molz, FETTAMIBWTEEMENERFIZE, FHRTANTEEN ERS5NHS
DT Gain PRELARDDITER LU THIETE D, MHFEIZIBWTIE, ZOmBYORE RN
7z, EBRBECH B EN MR ST WIORERITHTZ23, FEHIEE L ORE B R 238l 7
*I&LT Lantolf and Thorne (2006) 23 RIBLT=JLHIZ, T Z LA THERERT4—R Ry

ITFEEOSFERELDROMEAET D013, BENRETZELTHMRICEDZE
@ﬁ#%b\k%%_%ﬂéo
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G\ CEBEE R LR AT o T AR &2 TRWAETEDO RIS, #FHIABEENROLR
o lz, BREENROPHENVSTRILTHLHEF 2 HDT TIHRWAS, ZiuE Lantolf
and Poehner (2011) 23/RL 725512 Group DA i35t ik & EBRITAT o 72 & 7200 T
<, —HHZZTACBIML COLAERFICHRIFEORN R B H LV G E—ET 5, IHITHE
BRICSINUTZAEEICA A8 2 — %2 LT BRICE A DS TEEEY THONDRELDS, Z7TAA—RR
B LR LRV AR SN QO DO SRR~ T Sk e, TEBEA X DN
W72 BEEBBRL, ZOHBMRYDOZITEZITRVBEHIZELRW ] LW o2 F5HHY, Lantolf
and Poehner # 17T\ % (Ochi, 2012), —F T, BEN TR EENNTZZED
HETHDD, ZIUIEBIIIREIN2NEWIZEnDG, HFEVFE AN THAZIZSIL
TR T-ZEMEZ LD,

6. F&H

DL THFEELIRELZZLDHDLNITE, MEYSTVRIDOILEF>TNDHDTE, Ll
VB LI, FE, BHARERBREFEATZHE THIVUIERN | BERNICE DR
BB AT2T A= R0 0552 TWBIEAHL, £-IBRBYEHE (formative assessment)
LAADNED DINEVOEERTB B 57 B LAV, 727% Lantolf and Thorne (2006) (Z85&TE
BRI X “informal and unsystematic” (p. 349) THYAELEDRE S 28K /i8Nl 9
D1z, MERIFEMTONRNGAELHHELTND, ZIUTHL DA IXFIZFEED
ZPD % E#H L C, YL EHFITH 72 mediation 52 HNAHDT, ZOXI7RUAZ T
=5 (Poehner & Lantolf, 2005) .

HETOHEDOEMIIZIG DD, BN HL 7T v—51T\, AEOEMICE
ZIRMIBA A OHITTEH L1053 TEEDRITIIT LW FE BT 2FEMITMAT, HEHL
LCWBEREEIL, RIENZOLARWAERZLD, IINEDL TWTBI LWV AR
R, SOOI EEPR D PNELSIRDIRE DR HDREE, VT ZAF 77257
BRDOND, D FIZ, FEEE, Z<OHEBEIZEST, L2THAHHEE AV TARYIZHE
G274 — Ry I boXIC G2 DTN TELDEAID, FBFO LA THIRMIICA
TFRDSTIRBETIZEHL T First Language (232 B 5> CTL %) (Lantolf & Thorne,
2006, pp. 90-94) . AFFEDIINTAEFELDXFEE T X TUAMIR > THTHODITBLERIC
IEEELVD B LAV, LinL, FRNCHHIRREAEELOZITEZZREL, KEDRTA
RTA L ZFAIZ NIV TRLIZT TRAA IR, 4D ZPD IZx s TEHD T
TRNEAI I, ARMFGETIE, TAMDOZUPERLERBIM ORS, R ORLERE
Bex RRARHLHDOD, DU THEGE CHRGEDRELITISEZIRNULTENTHD,

HiEE
A S N TENTAERE, ZLTELOTBE 2 THW =& BNHMEBIR IS O R -
L\i—gﬂo

x
% recast HIL[FEFORIEWEZHAINELLEWEL THIF 55 (TR, 2009, p. 154),
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